
r e s u l t s  from bas ic  research.  I n  t h e  p a s t  
t h i s  cart-before-the-horse procedure has 
r e s u l t e d  i n  teaching machines, classroom 
behavior modification techniques,  and 
s imi la r  i r r e l evanc ies .  

The need f o r  human science research  i n  
which p r a c t i t i o n e r s  become researchers  i s  
g r e a t ,  but  p r a c t i c a l  obs tac les  t o  research 
by teachers  i s  equally g rea t .  The p r inc i -  
p a l  one i s  lack of time. I marvel a t  t h e  
a b i l i t y  of concientious high school com- 
pos i t ion  teachers  t o  survive  t h e  k i l l i n g  
load of c l a s s e s  and papers i n  a normal 
school week. I am sure  t h e  t a s k  i s  not  
e a s i e r  i n  o ther  subjec ts .  I n  t h e  i n t e r e s t  
of our p ro fess ion ' s  need f o r  important 
meaningful research,  perhaps t i m e  can be 
found f o r  teacher-oriented and teacher-di- 
r ec ted  research  i f  t h e  usual  in-service  
programs with t h e i r  complement of ou t s ide  
exper ts  could be changed t o  programs f o r  
teacher se l f - se rv ice  when colleagues could 

gather  together  a s  we d i d  l a s t  sp r ing  i n  
Ann Arbor t o  i n v e s t i g a t e  problems of 
p rac t i ce .  

In  f a c t ,  u se fu l  research need not  t ake  a 
g rea t  amount of 'time. During t h e  l a s t  
academic year seve ra l  members of t h e  Eng- 
l i s h  Composition Board s t a f f  met bimonthly 
f o r  hour-and-a-half meetings t o  s tudy our 
reading and evaluat ion of s tudent  essays. 
I n i t i a l l y  w e  intended t o  meet only once, 
but  t h e  dimensions of our i n t e r e s t s  soon 
convinced us  t h a t  we should meet again and 
then again. In  addi t ion ,  and no t  a t  a l l  
i r r e l e v a n t l y ,  we found our work together  
i n t e r e s t i n g ,  s t imula t ing ,  and fun. 

The problem we s tud ied  was one which has 
been discussed cont inual ly  s i n c e  t h e  be- 
ginning of t h e  English Composition Board's 
program, one which has occupied our a t t en -  
t i o n  a s  we have assessed i n  excess of 
20,000 entrance essays and count less  
s tudent  papers--what we do when we read 
s tudent  essays. W e  thought i f  w e  read 
together  informally bu t  i n d e p e n d e n t l y ~ i n  
c o n t r a s t  t o  t h e  times when we must read 
and t r a i n  together  forma-lly--and then 
examined from c lose  a t  hand our judgments 
of each essay,  w e  might develop a b e t t e r  
understanding of how our complex decis ions  
a r e  a c t u a l l y  made. 

Our procedures were simple. We a l l  read 
t h e  same essays chosen from among p a s t  
essays wr i t t en  i n  response t o  t h e  English 
Composition Board's entrance essay re-  
quirement. Separately,  we evaluated t h e  
essays,  g iv ing them a score  from "1"--ex- 
cep t iona l ,  meaning exempt from introduc- 
t o r y  composition, t o  "4"--weak, meaning 
needs t o  t ake  a s p e c i a l  seven-week tu to-  
r i a l  course i n  wr i t ing  and then t o  repeat  
t h e  exam. A s  each reader repor ted  on h i s  
o r  her  reasons f o r  t h e  score  he o r  she 
gave a paper, t h e  r e s t  of us took note of 
t h e  important s tatements cha rac te r i z ing  
t h e  judgment. 

Af ter  reading t h r e e  o r  four essays,  we 
recorded important r ecur r ing  statements 
on t h e  blackboard so  we could consider 
them--what they had i n  common and how they 
d i f fe red .  I n i t i a l l y ,  vocabulary posed in-  
t e r e s t i n g  problems. A s  we discussed t h e  
essays we discovered t h a t  seve ra l  of us 
were us ing d i f f e r e n t  terms f o r  a s i n g l e  
concept. Also, we found t h a t  on occasion 
we were using a s i n g l e  term f o r  d i f f e r e n t  
concepts.  Sor t ing  ou t  our terminology and 
agreeing on d e f i n i t i o n s  f o r  t h e  words we 
used t o  descr ibe  aspects  of t h e  essays be- 
came an important p a r t  of our research.  
We had assumed t h a t  "flow" meant t h e  same 
t h i n g  t o  everyone i n  t h e  group. It was 
intriguing--and useful-- to f i n d  t h a t  it 
d i d  not .  By quest ioning,  defining,  and 
rede f in ing  recur r ing  terms a s  we pu t  them 
t o  use descr ib ing t h e  essays w e  s tudied,  
we were a b l e  t o  b r ing  our judgments of 
problematic essays i n t o  c l o s e r  agreement 
than had been poss ib le  before.  

Moreover, we recognized t h a t  t h e r e  was 
more t o  our decis ions  than judging t h e  
essay a t  hand. We found t h a t  i n  our dis-  
cussion of essays,  we were o f t en  looking 
f o r  t h e  s tudent  w r i t e r s  behind t h e  es- 
says. While comments l i k e ,  "I th ink t h i s  
i s  a s o l i d  ' 2 '  essay,"  were frequent ,  
comments l i k e ,  "This s tudent  w i l l  do just 
f i n e  i n  comp," were equally frequent  or 
perhaps more frequent .  We were not  con- 
t e n t  t o  judge only t h e  essay; we were 
t r y i n g  t o  make decis ions  about t h e  person ; 
who wrote it. N o t  only were we re f l ec t -  1 
i ng  our commitment t o  p lace  s tudents  in  
s e t t i n g s  where they would rece ive  appro- I 

I 



priate instruction, but we were also re- 
vealing something~and I'm not sure what 
to name it--at the center of the process 
of judging essays. We were reading, mind- 
ful that these essays were written in 50 
minutes by entering students in a testing 
situation in response to a fixed topic 
and for a given audience: We were reading 
contextually. In so doing, we found that 
reading is always an interpretive process, 
an act of re-creation of the writer's 
circumstance by the reader. As we read 
we asked ourselves, experienced teachers 
of composition, to consider how "for- 
giving" we ought to be and how to "for- 
give" accurately~yet consistently. 

We discussed the advice that social sci- 
entists offer us: Identify clear cri- 
teria and apply only those criteria dur- 
ing the evaluation process in order to 
attain higher reliability coefficients. 
We asked others--some beyond our campus-- 

who are expert in judging essays to join 
us and share their thoughts about these 
matters with us. We evaluated holistic 
evaluation procedures themselves. In the 
process--which is where one usually is in 
human science research--we decided once 
again there are no easy solutions. How- 
ever, we had renewed our own interest in 
the hard, unresolved issues we face when 
we judge writing, issues which are not 
unique to our circumstance; issues which 
arise whenever interpretation of the mean- 
ings and intentions of others is called 
for; issues which differ in kind but not 
in principle from the interpretive acts 
of anthropologists and literary critics. 
By researching circumstances contextually 
we had come to see that context more 
comprehensively. 

There is an irony here that should be 
noted. We were covering ground which 
others had talked about--some of them to 
us. But reading about or being told is 
always a little abstracted from the situ- 
ation. Doing the analysis for oneself 
makes the writings of others relevant, 
clearer, and more useful. To do research 
is to engage in dialogue with others who 
have considered similar problems. In the 

doing one becomes more aware both of the 
issues and of who one's colleagues are. 

I don't think our experiences were at all 
unusual. The more we tried to understand, 
the more we learned about ourselves as 
readers, about the dimenisions of the 
problem and about what was still unclear. 
And these new questions led us to con- 
tinue our meetings for an entire year--to 
continue to look from a new perspective 
at an issue which has always concerned 
teachers of writing~and to invite other 
experienced teachers of writing to read 
with us. As we proceeded, we became much 
more certain both of the central criteria 
by which we judge essays and of the dif- 
ficulty of specifying exactly how these 
criteria fit together in deciding about a 
particular essay. But the specific re- 
sults of our research are not the subject 
of this paper. This is only an example 
to illustrate the power, the fascination, 
and the intellectual interest which comes 
from a reflective turn of mind toward 

practice. What began for us as a commit- 
ment to one meeting became a year's work. 

But not really work, rather I would call 
it an opportunity. An opportunity to see 
that our practical problem was in fact an 
intellectually challenging puzzle of the 
first order which was able not only to 
engage us but had occupied others as well. 
An experience like ours could convince us 
teachers that our work is actually 
important. 

It would take only the commitment of a 
small portion of time for a faculty group 
to become its own research group studying 
those aspects of practice which seem in- 
tractible. I doubt that difficult, long 
time problems can be solved in the sense 
of finding a solution of which others can 
then be informed. The "solution" rather 
resides in the process of study itself 
which can invigorate, inform and enliven 
practice. Our world as teachers is im- 
portant. Our problems are of broad in- 
terest and significance. There is no 
better way to realize this than to take 
time to study them for ourselves. 



A Comprehensive Literacy Program: 
The English Composition Board 

P a t r i c i a  L. Stock 
English Composition Board 
The Universi ty of Michigan 

Readers of fforum, those  of us charged 
with t r a n s l a t i n g  t h e  a b s t r a c t  concept of 
l i t e r a c y  i n t o  s p e c i f i c  programs and 
p r a c t i c e s ,  w i l l  f i n d  no p r e s c r i p t i o n s  f o r  
doing s o  i n  t h i s  i s s u e  of t h e  newsle t ter .  
One assumption t h a t  pervades a l l  t h e  
essays c o l l e c t e d  here  i s  t h a t  t h e r e  a r e  
no ready made programs f o r  teaching 
reading and wri t ing .  Each one must be 
designed by those who would t each  f o r  
those  who would l ea rn  p a r t i c u l a r  sub jec t s  
i n  a p a r t i c u l a r  s e t t i n g .  

Does t h i s  assumption mean t h a t  educators  
who would develop programs and p r a c t i c e s  
f o r  teaching l i t e r a c y  cannot l e a r n  from 
one another? No. It does not .  But it 
does mean t h a t  each academic i n s t i t u t i o n  
must develop programs s u i t a b l e  t o  i ts  own 
academic s e t t i n g ;  j u s t  a s  t eachers  must 
develop p r a c t i c e s  f o r  teaching l i t e r a c y  
which address t h e  needs of t h e i r  s tuden t s  
and t h e  sub jec t s  they teach.  

Because I be l i eve  t h a t  desc r ip t ions  of 
programs and p r a c t i c e s  developed by 
teachers  of l i t e r a c y  can con t r ibu te  t o  
our common sense and may serve  a s  
r n e t a p h o r s ~ i f  not  models--that inform t h e  
programs and p r a c t i c e s  of o the r  t eachers  
of l i t e r a c y ,  I wish t o  o f f e r  t h e  
fol lowing desc r ip t ion  of t h e  English 
Composition Board a t  The Universi ty of 
M i c h i g a n ~ t h e  program ou t  of which fforum 
e m e r g e d ~ a s  an example of one f a c u l t y ' s  
e f f o r t s  t o  teach i t s  s tudents  l i t e r a c y  
both genera l ly  and s p e c i f i c a l l y .  

Michigan's comprehensive l i t e r a c y  program 
was developed i n  t h e  College of L i t e ra -  
t u r e ,  Science, and t h e  A r t s  i n  response 
t o  a s p e c i f i c  need i d e n t i f i e d  i n  t e s t i -  
mony given i n  1973 and 1974 a t  hear ings  
of t h e  Graduation Requirements Commission. 
During t h i s  i n t e r n a l  review of t h e  Col- 
l e g e ' s  graduation requirements--the f i r s t  

such review s ince  t h e  194O1s--dissatis- 
f a c t i o n  was expressed by s tudents  and 
f a c u l t y  a l i k e  with t h e  q u a l i t y  of s tu -  
den t s '  l i t e r a c y  both upon en te r ing  and 
leaving t h e  College. Faculty could no 
longer ass ign  the  quan t i ty  of reading 
mate r i a l  t o  s tudents  t h a t  it once did;  
s tuden t s  who had watched t e l e v i s i o n  an 
average of 61/2 hours a day, bu t  were 
unpract iced i n  reading, could not  complete 
it. Faculty could no longer ass ign  the  
themes and papers it once did;  s tudents  
who had learned t o  keep #2 penc i l s  ins ide  
t h e  l i n e s  and t o  reach out  and touch dis-  
t a n t  grandparents by telephone were un- 
p r a c t i c e d  i n  w r i t i n g  and could not  com- 
pose complex, sus ta ined discourse.  

Responding t o  t h e  observations and recom- 
mendations of the  Graduation Requirements 
Commission, t h e  Dean of t h e  College 
consulted wi th  Jay Robinson, Chairman of 
The Department of English, whose essay 
"The Soc ia l  Context of Literacy,' '  
bespeaks h i s  concern with t h e  teaching of 
reading and wri t ing .  Robinson d i r e c t e d  
t h e  Dean t o  Daniel Fader, a r c h i t e c t  of a 
program f o r  teaching l i t e r a c y ,  widely 
used i n  schools  throughout this country 
and i n  the United Kingdom ( s e e  Fader, 
Hooked on Books). The Dean asked 
Professor Fader t o  serve a s  the chairman 
of t h e  English Composition Board (ECB) 
and t o  develop a new wr i t ing  requirement 
f o r  the College. Fader and Robinson 
together  were t o  spend the next  two years 
s o l i c i t i n g  t h e  advice and e n l i s t i n g  t h e  
support  of f a c u l t y  throughout the College 
who were sympathetic t o  t h e  theory  of a 
comprehensive l i t e r a c y  program t h a t  
f o s t e r e d  the systematic teaching of 
reading and w r i t i n g  i n  a l l  d i sc ip l ines .  
Among those  colleagues was Thomas Dunn, 
Chairman of the Department of Chemistry, 
who w r i t e s  persuasively about t h e  
importance of teaching w r i t i n g  i n  the  



sciences i n  t h e  essay h e  co-authors 
w i t h  Rueter i n  t h i s  i s s u e  of fforum. 
Dunn's convict ion t h a t  teaching reading 
and w r i t i n g  i n  the  sc iences  is  important 
t o  t h e  well-being of a l l  of us  r e f l e c t s  
the  convict ion of scho la r s  across  the  
d i s c i p l i n e s  a t  Michigan with whom Fader 
and Robinson conferred during 1976 and 
1977.1 

In  Marchl 1977, confident  of t h e  support  
of t h e  major i ty  of h i s  col leagues i n  t h e  
College, Fader proposed an English Com- 
pos i t ion  Board and a new graduation re-  
qpirexnent i n  composition t o  t h e  f acu l ty .  
He proposed t h a t  s tudents  f u l f i l l  t h e  
requirement by completing: 

one w s e  offered for adt in 
writing a b u t  any subject by any un i t  
i n  the Collegel and iWi& by the 
imtmzkirn in writing that it 
offers, 

and bm otha wmses offered for 
d i c a t i m  in writing by any uni t  
in the mllege, and idmtified by tht2 
assis- in writing that they offer. 

I n  a l l  courses frequent  p r a c t i c e  i n  w r i t -  
i ng  was t o  be requi redl  and t h e  ECB was 
t o  approve each a s  a course i n  wr i t ing .  

In  a vote  of 59 ( i n  favor)--62 (opposed), 
t h e  proposal  was defeated. Following the  
March, 1977 de fea t  of what was a proposal 
f o r  t h e  teaching of w r i t i n g  by f a c u l t y  i n  
t h e  context  of t h e i r  own sub jec t  a rea  
c l a s s e s ,  Fader and Robinson resumed t h e i r  
meetings with f a c u l t y  i n  a l l  d i s c i p l i n e s  
i n  t h e  College a s  they turned t h e i r  a t -  
t e n t i o n  t o  four concerns and d e s i r e s  t h a t  
t h e i r  col leagues expressed about t h e  new 
program : 

!that it & d d  ke bsd qm Â£acuit 
assessent of all  students' writing 
when they enter the mllege; 

mt l3le English Cmpsi t icn Bxrd 
d m l d  reach out to  the faculties of 
sec~-~dary s c h d s  and amuunity col- 
1 - i n ~ e s a e f m t h e m o f  
hproving pre-uniV=rsity i n s w c n  
in writing; 

I n  January, 1978, a r ev i sed  proposal c a l l -  
i n g  f o r  an even more comprehensive program 
than t h e  March, 1977 proposal was placed 
before  t h e  f acu l ty .  The following des- 
c r i p t i o n  of t h e  proposal  f o r  t h e  English 
Composition Board and i ts  work t e s t i f i e s  
t o  t h e  i n t e n t i o n  of i ts  designers t h a t  
t h e  teaching of wr i t ing  a t  Michigan be 
r e l a t e d  t o  t h e  teaching of reading i n  
every u n i t  i n  t h e  College and t h a t  t h e  



a d m i n i ~ t r a t i o n  of t h e  program be 
thoroughly i n t e r - d i s c i p l i n a r y :  

THE BOARD 

A. The English Caqmsitim w d  
sM1 be axpsed of six faculty 
-s, two Â£ra the D q x t m ~ t  of 
mglish and four Â£ra other dqmt- 
rents or program within the a l lege .  
Che ~~ of the Ebxd f r m  the 
W t  of mglish shall ke the 
-t c h a m .  

B. The m d  shall be an a ~ t  of 
the a l l e g e  facultyl respaxible to 
every u n i t  in the College h t  the 
respmsibility of rime. Its M q e t  
&dl be provided by the and its 
chaimm w i n t d b y  the Ean for a 
three-year term. l'he chakmn's work 
for the shall be amsidered half 
of h i s  or her txziching respmsibility. 

C. The m d  shll be respmsible 
for offering imndiate intensive 
jnstruction in  English ampsi t ion t~ 
a l l  students h o  my present them- 
selves or my be rexmmded by their 
instructors as needÂ£u of spcial 
help. 

D. The m d ' s  tuimrial work shall 
be acompl.idxd by lmth faculty 
nmke-rs and graduate student teaching 
assisizmts (CXXA's) ~o have s p c i a l  
interest and cxmpetene in teaching 
Ehglish amps i t im .  The EK33 shall 
p y  an apprqxiate p r t i m  of the 
salaries of b th  its faculty mders 
and GSFA's; the m d  shall  supervise 
and train h e r e  nexssary the GSFA's 
vho teach for it. 

E. %e m d  shall provide assistance 
and guidme in the transactim of 
teaching m i t i m  to faculty 
&s or G.SJ!A8s who my request 
such help in planning or offering 
courses which carry with them 
p ten t i a l  credit or certiÂ£icati in  
mglish catpsiticm. The w d  shall 
accept respmsibility f m  the 
a l l e g e  Curridm W t t e e  for 
approving the writing axpment of 
SLlCh murses offered by any unit i n  
the College. 

The fo l lowing  d e s c r i p t i o n  of t h e  composi- 
t i o n  requirement t o  be adminis te red  by 
t h e  Board t e s t i f i e s  t o  t h e  f a c u l t y ' s  in -  
s i s t e n c e  t h a t  i n s t r u c t i o n  i n  w r i t i n g  a t  
t h e  in t roduc to ry  l e v e l  be t h e  responsi-  
b i l i t y  of t r a i n e d  composition t e a c h e r s  

and t h a t  advanced i n s t r u c t i o n  i n  w r i t i n g  
be t h e  r e s p o n s i b i l i t y  of f a c u l t y  i n  t h e  
d i s c i p l i n e s  : 

THE mQUImMFNT 

A. A l l  s tdents  entering the alleqs 
for the f i r s t  tim mst ampse an 
essay M o r e  registering for their 
classes. According to aqe tence  
demmstrated in this writing sanplel 
studmts shall be placed in one of 
three ateqries: 

1. nitmial: ~two-to-fax credit 
a t o r i a l l  offered by the which 
nust be taken in the f i r s t  sawster 
after mtriculatim; the tutorial 
mse p r d  the Intra3xztory am- 
p i t i m  course lzujht h the Bprt- 
mt of rnglish. 

2. Intrcductory Cmpmitim: A four 
credit tau$t in the Depart- 
nrmt of mgliSh1 which must k Wf3-l 
i n  one of the f i r s t  W saeskrs 
after rmtriculatim. 

3. -: m intr-m 
p i t i m  rquire-tmt b fu l f i l l  ke- 
fore the qpx-level. writing mse 
or program. 

B. A writing course or program nust 
be ampleted by all s ~ t s l  usually 
in  their area of mcentrat im,  after 
their sqhamre year. 

A s  t h e  English Composition Board began to 
implement t h e  new w r i t i n g  requirementl it 
assumed r e s p o n s i b i l i t y  f o r  developing and 
admin i s t e r ing  two types  of a c t i v i t i e s  
which were reques ted  by t h e  f acu l ty  but 
which were n o t  p a r t  of t h e  wr i t ing  re- 
quirement.  F i r s t ,  t h e  Board incorporated 
i n t o  i t s  program a Writ ing Workshop which 
had been i n i t i a t e d  i n  t h e  Department of 
Engl i sh  t o  provide  t h e  support of experi- 
enced composition t eache r s  t o  a l l  under- 



gradu%te students in the College at any 
stage of a writing task. Secondf the 
Board prepared to offer in-service semi- 
nars and conferences on theory and prac- 
tice in the teaching of writing to teach- 
ers of pre-university students who might 
enroll in The University of Michigan. 

A description of the English Composition 
Board's work in fulfillment of the seven 
parts of its program illustrates how the 
faculty of the College of Literature# 
Sciencef and the Arts has translated its 
concern for the quality of students' lit- 
eracy into its undergraduate curriculum. 

In effect the ECB took shape as a seven- Assessment 
part programf with six parts of the pro- 
gram within the College and one part be- 
yond its confines. The six responsibili- - 

ties within the College are the adminis- 
tration of an entrance essay required of 
all incoming undergraduates; tutorial 
instruction required of all students who 
demonstrate on the entrance essay that 
they need such assistance; Introductory 
Composition required of most students to 
make them more proficient writers; writ- 
ing workshop support available to every 
student; junior/senior writing courses 
offered and required primarily in stu- 
dents' areas of concentration; and 
research into the effectiveness of all 
parts of the program. 

The seventh part of the program includes 
five types of activities relating the 
teaching of writing in secondary schools 
and community colleges to the writing 
program at the university: writing con- 
ferences. intended ~rimarilv to inform * - 
pre-university teachers of the ECB's pro- - - 

gram of instruction and of its willing- 
ness to engage in outreach projects; 
one-dav and two-dav seminars conducted in 
secondary schoolsf community collegesf 
and universities throughout the state of 
Michigan and beyondf designed to famil- 
iarize faculties with the college's writ- 
ing program and to discuss with teachers 
the current state of theory and practice 
in the art of teaching writing at all 
levels; writing workshopsf held at The 
University of Michiganf designed to pro- 
vide teachers with three days of inten- 
sive work in the teaching of writing; 
extended curriculum and staff-development 
~roiects undertaken as models with a few 

Led in its work by Professor Michael 
Clarkf Department of English, the English 
Composition Board designed an assessment 
program which requires all students who 
newly enter the College (4700 in the 
summer of 1981) to write entrance essays 
for one hour during their orientation 
visit to the universitYm2 These essays 
not only require students to demonstrate 
their mastery of writing skills which the 
faculty values, but they also signal the 
importance that the College places upon 
writing. The essay stimulii require 
students to copy two initial sentences 
which determine the topicf tonef style, 
and thesis for an argument about an issue 
with which they are likely to be very 
familiar. Students are evaluated for 
their ability to sustain the position 
they choose to argue as well as the 
register and type of writing dictated by 
the assessment stimulii. 

Two experienced composition teachers--fac- 
ulty members who have undergone 
extensive training in holistic read- 
ing--evaluate each essay based upon 
criteria determined both by faculty 
expectations of student writing and by 
student essays which were examined during 
experimental administration of the writ- 
ing assessment. If two readers fail to 
agree upon the quality of the essayf a 
third reader resolves the disagreement. 
Based upon evaluation of their essaysf 
students are placed into several types of 
tutorial classes or Introductory Composi- 
tion# or exempted from taking an entrance- 
level writing course. 

school districts which requested such 
service; and publication of Â£forum to 
provide teachers of writing a meeting 
place for mutual instruction and dialogue. 

kchael clark's essay Withg 
h XI WC S&tkJ#" (p-170) thk 
a s s e s ~ t  in w. 



Introductory-Level Instruction in 
Composition 

Those students whose writing skills will 
not serve them effectively in the college 
are required to enroll in tutorial writ- 
ing classes. In these classesl whose 
format was designed by Frances Zornl 
Tutorial and Workshop Director of the 
ECBl no more than 16 students receive 
concentrated instruction in writing from 
experiencedl full time composition 
teachers. Tutorial classes meet together 
for four hours each week and students in 
those classes meet individually with 
their teachers for at least one half-hour 
a week; at the end of seven weeksl those 
tutorial students who demonstrate suffi- 
cient growth as writers in a post-test 
essay move on to an introductory composi- 
tion course or exempt any further intro- 
ductory-level instruction; those who 
continue to require tutorial instruction 
must enroll in another tutorial section. 

Students may fulfill the introductory 
composition requirement by completing one 
of several courses. Most students elect 
to take Introductory Composition, taught 
in the English Department primarily by 
Graduate Student Teaching Assistants 
(GSTA's) and designed substantially by 
Bernard Vanlt Hull the first Director of 
Introductory Composition after the new 
composition requirement was adopted. 
This course is designed to give students 
experience in writing for a variety of 
audiencesl purposesl and situations in a 
wide range of content areas. Students 
mav also fulfill the requirement by 
coApleting ~hakes~eare-:also taugh< in 
the De~artment of Enulish; Great Books, 
taught within the Honors Program; College 
Thinking designed by Jack MeilandI Pro- 
fessor in the Department of Philosophy 
and Director of the Honors Program, and 
taught as a University Course; or a Fresh- 
man Seminar taught in the Residential 
College by faculty in a variety of dis- 
ciplines and based in any subject 
approved by the College. 

Research 

Reporting on research into the program 
(sponsored by the Ford Foundation and The 

University of Mi~higan)~ Richard W. 
Baileyl Professor of English and Director 
of Research for the English Composition 
Boardl demonstrates the effectiveness of 
the entrance essay as an indicator of 
students1 ability to succeed in College: 

It is.. .psale to evaluate the 
amtent validity of the I33 writing 
assesswat as reflected in the 
a&-t of mwhr g r w p  of 
m b a n d m - o f b v  
in writ5ng skills as shown in pre- and 
pt-tests. A a x p r h  of grade 
pint avera- betheen the first and 
third senesters oÂ study at the 
University reveals that: 

1. Stxdents d ~ o  are judged to be 
Mter writers achieved higher GPAs 
in-f*-ofmd 
r etained their relative ranking when 
axtpxed to others in -d semster 
GPA. 

2. Fbr the atire grip of students, 
a e  correlatim between assesstent 
scores and grade pint a m a 9  is at 
t h e m l d * h t & & & e  
tests designed by the Ebcaticnal 
Testing Sexice. Ebr the stu3mt.s 
judged by I33 raters to be skilled 
writers, hmeverl the cmrelatim 
~~ the writing test and achieved 
grade pint is higher than that 
-theWv&&escore 
andgradepint. lllis statistical 
amned5-m s q p r t s  dxervatiaxs 
derived f m  study of writing sanples 
thdves: Writing ability is m e  
-ym&dthgr*than~ 
~e ability to achieve hi* scores cn 
a@- tests (mileyI 'This 
TeachingI" p. 5). 

Professor Bailey's research also demon- 
strates the effectiveness of the col- 
lege's writing program at the introduc- 
tory-level : 



received in&mdAm thrmgh ED3 
tutorialsI hcmver, mke the greatest 
absolute gains in writing skills. 
(dthax& the 'Test writers" did 
perform less d l  al d-t 
assessents, as figures in the table 
indicateI differences ammg the W 
scores for t%m result Â£ra the 
statistical ghmawnm of "regressim 
tuimrd the Ean88). 

- - 

Summer December December 
1978 Score 1978 Score 1979 Score 

Best Writers 

1.38 1.49 1.60 

Average Writers 

2.84 2.42 1.69 

Poorest Writers 

4.75 3.19 2.81 

These numerid results are ccmfhwd  
by emminaticm of the writing simples 
themselves. Writers &IO w e  jud@ 
to k e  deficient cm adnissim i n p m d  
t h e  writing in thcse aspects mxt 
highly valued by faculty cphicm: 
organizatimI anpliWI and 
cdlsence. r n ~ i d l  *I includ- 
ing w t i m  and spelling, also 
* m b t h ~ - - w a t  
least in the relative mn&x CYE 
erKZS# hit C U l M  mistakes a 3  
this levelhavetheeffectof & 
pressing sexes in a way h t  sac- 
a t  chcures the actual inpmmmt 
in writing ability. With these er- 
rors remvedI the g ~ &  writers" 
performd at an wen mre w@stica- 
M l e v e l h b - b *  
lxcaber 1979 saxe (BdLeyI '"Ihh 
!&aching," pp. 14119). 

Junior/Senior Instruction in composition 

Beginning in SeptemberI 19811 members of 
the class of 1983# the first class re- 

quired to complete the new writing pro- 
gram at MichiganI enrolled in junior/sen- 
ior courses taught in all disciplines and 
approved by the ECB to fulfill the upper- 
division writing requirement. In antici- 
pation of the SeptemberI 1981 dateI 27 
different departments in the College had 
developed 151 such courses during the 
preceding three years. Faculty at 
Michigan found their students need for 
practice in reading and writing too 
pressing to postpone the development of 
courses designed to teach the literacy 
required for effective learning and 
communication in their disciplines. 

The ECB provides assistance in course 
development and seminars in the teaching 
of composition to all faculty and GSTA1s 
who teach junior/senior level writing 
courses since SeptemberI 1978. This 
assistance and these seminars are 
designed to emphasize the heuristic value 
of writing as a tool of learningI to 
provide participants with information 
about composition theory and researchI 
and to assist instructors in the 
disciplines as they create courses which 
address the communicative requirements 
for literacy in their various fields. In 
keeping with the a$surnption of the 
Michigan program that experts in the 
disciplines are those best able to teach 
the conventions by which the language of 
their disciplines operatesI all 
junior/senior level writing courses are 
taught by professorial members of the 
departments who are usually assisted by 
GSTAVs funded and trained by the ECB. 

Because both the conventions of discourse 
and the demands for reading and writing 
differ in the various disciplinesI the 
ECB has assisted faculty in the develop- 
ment of a variety of course designs. In 
the following excerpt from his essay 
Itwriting in the Disciplines at The 
University of MichiganI!' (fforumI WinterI 
1981)1 John Reiff# Coordinator of 
Junior/Senior WritingI describes models 
for courses developed in different 
departments: 



Burling of the Anthropology Depart- 
merit, for instance, teaches a course 
in which students develop principles 
of criticism by examining published 
anthrcpological writing, both good 
and bad. They then wr i te  en anthr- 
cplogical topics of their own 
choosing and critque each other's 
writing. In the Chemistry-- 
mait's ixper-level course, Cnend-cal 
Literature and Scientific Writing, 
students study exanples of superior 
organizatim and argumnt in 
scientific writing-eqeciiiily i n  
chemical literature-and attenpt to 
structure their own writing en those 

examples- 

(2)  Some d e p r h m t s  satisfy the 
requirement w i t h  amses  \<hi& focus 
en -tent but require considerable 
writing. The History Department, for 
exanple, offers its Senior Ool- 
lrxjyia-smll seninars rapired of 
a l l  majors and d e d h g  with tqics  
such as the Indo-china War or the 
History of Science~as the vehicles 
by \<hi& it will satisfy the 
requiremait. Students inthese 
Oollcquia read extensively and d e r  
with faculty h s  and teaching 
assistants a t  several stages in the 
writing of each of several papers. 

(3) Some departrnaits offer courses 
which have not required much writing 
in the past, but have been re- 
structured to do so now. The 
Mafhematics Department, for exanpLe, 
is changing its course Topics in 
Mathematics to one which poses 
problems that students solve through 
a series of papers. 

(4) Offering courses in which writing 
plays a less prcminent role, one & 
partment requires students to choose 
any two to ocmplete the writing pro- 
gram. During the second term of 
their sqchcmare year, biology 
students must take a course ^"lich 
satisfies one-half of tile writing 
requirement; they elect another 
designated course to ocnplete the 
requirement during their junior or 
senior years. 

(5) And some departments ask students 
to fu l f i l l  the writing requirement 
outside specific courses. The 
Geology Department has established a 
requirement which apportions student 
writings amcng different branches of 
the discipline. Acceptable 'writings 
include papers prepared for courses, 
and reports prepared for outside <sm- 

ployers, as w e l l  as prcpxab re- 
questing outside agencies to fund 
researchprojects (Beiff, pp. 
75-76 ) . 

Writing Workshop 

Use of The Writing Workshop ind ica tes  
t h a t  it provides s i g n i f i c a n t  support t o  
s tudent  w r i t e r s  throughout t h e i r  under- 
graduate work i n  t h e  College. In  h i s  
research  summary, Bailey repor t s  t h a t  t h e  
workshop was s t a f f e d  f o r  more than 1600 
hours i n  t h e  1980-81 academic year: 

During ti-iat time, 1,157 students made 
1,909 visits to the Mbrkshcp (or 1.65 
times per student); if only those 
students making more than cne visit 
are counted, the average number of 
d t i * * t s i s 3 p - ,  
s q p x t h g  the claim h t  the Writing 
Ifcrkshop is an iJtpartant center for 

instrucfcicn in writing. 
Many of the students who visit the 
I fc rkhq  are fanner tutorial students 
who seek additicnal help frun famili- 
ar faculty. In 1980-81, however, 
aboutone-thirdof thevisitswere 
made by juniors and seniors who, i n  
virtually all cases, had no prior 
experience with the ECB but learned 
of the help avUable a t  the Mbrkshcp 
thxnx$ faculty referrals, posters 
and advertising, or ward-of-mth 
from others who had been helped 

(Eailey, "This -g," pp. 12-l3). 

Outreach 

P a r a l l e l i n g  i t s  program i n  t h e  College, 
t h e  ECB f a c u l t y  and members of t h e  
Department of E n g l i s h ~ f u n d e d  by t h e  
Andrew W. Mellon Foundation, The 
Universi ty of Michigan, and p r i v a t e  
donors--have vigorously f u l f i l l e d  t h e  
Board's promise t o  t h e  f a c u l t y  t o  reach 
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out to improve writing instruction in 
schools and colleges that send students 
to the University. In May, 1978, the 
Board launched this effort by inviting 
teachers and administrators from every 
high school, community college, and 
four-year college in Michigan and 
Northern Ohio to Ann Arbor to participate 
in discussion of the College's new 
writing program and to consider the 
Board's offer to provide seminars in the 
teaching of writing to the faculties of 
schools that might request them. About 
250 schools sent 550 representatives to 
this conference. 

The following December (1978), 350 teach- 
ers and adminstrators who had attended 
the May Conference and expressed interest 
in the outreach program were invited to a 
second conference to advise the Board not 
only about its proposed seminars for 
teachers of writing, but also about the 
shape its internal program should take in 
relation to instruction students had 
already received; and to hear various 
speakers describe the state of the 
teaching of English at that time. 

Following these initial planning confer- 
ences, the ECB has conducted a total of 
272 in-service seminars in secondary 
schools, community colleges, four-year 
colleges, and universities. When held in 
secondary schools (200 seminars), these 
meetings usually consist of the morning 
spent discussing writing across the 
curriculum with a school's entire faculty 
by a two-person ECB team, and the after- 
noon spent in an intensive writing work- 
shop with the English teachers. In June, 
1979, and June, 1980, in Ann Arbor, the 
Board offered two intensive three-day 
workshops in the teaching of writing for 
300 teachers from throughout Michigan. 

Because schools, colleges, and universi- 
ties across the United States have asked 
the ECB to conduct or participate in 
seminars and conferences on the teaching 
of writing, the outreach program has been 
expanded beyond Michigan's boundaries. 
More than forty institutions including 
The University of Arizona, Bucknell 
University, Howard University, Lehigh 

University, The University of Nebraska 
(Lincoln), Ohio University, Southern 
University at New Orleans, The University 
of Texas (Austin), The University of 
Utah, The University of Western Carolina, 
and The University of Wisconsin (Stevens 
Point), have participated in this aspect 
of the English Composition Board's 
program. 

ECB SPONSORED SEMINARS ON THE TEACHING 
OF WRITING - January 1979-May 1982 

Michigan Outside Michigan 
Secondary 
Schools 196 4 

Community 
Colleges 10 13 

Colleges and 
Universities 15 - 34 - 

Total 221 + 51 = 272 

In June, 1981, funded by a generous grant 
from the Andrew W. Mellon Foundation, the 
Board was able to strengthen and extend 
its outreach program by offering a three- 
day Conference on Literacy in the 1980's. 

The Conference was preceded by one 
three-day Workshop and followed by 
another. The first was for 175 teachers 
invited from sixteen states and the 
District of Columbia; the second, for 175 
Michigan teachers who had attended either 
Writing Workshop '79 or '80 or one of 
the 215 ECB Seminars on the teaching of 
writing held in Michigan's schools from 
January 1979 through May 1981. The 
overlapping structure of this event, 
Workshop ~ ~ ~ o n f e r e n c e ~ ~ o r k s h o p  11, 
provided teachers of writing in Mich- 
igan and elsewhere with the opportunity 
to benefit from one another as well as 
from twenty representatives of the voca- 
tions, the professions, and education who 
delivered papers at Literacy in the 
1980~s.~ 

will appear in 1983: literacy for Life: The 
Dmmd for &adha and Witinu. Richard W. 
Bailey and Rbin whnie  -, E&. (NY: 
The Ifodem language AS scciaticn of mica, 1983) . 



Among the Conference speakers were those 
who commented on issues raised in this 
issue of fforum: the impact of tele- 
vision and computerized print upon 
literacy; the problems inherent in the 
proliferation of specialized languages 
such as those in science or government 
which exclude many from their messages; 
and the significant differences between 
spoken and written language and their 
effects upon inquiry and learning 
themselves. 

Through conferences such as Literacy in 
the 1 9 8 0 ' ~ ~  workshops and seminars it 
has been able to conduct for teachers of 
writing, and the publication of fforum, 
The English Composition Board has asked 
its colleagues in elementary schools, 
secondary schools, colleges, and universi- 
ties to think about the teaching of 
literacy--as the faculty at Michigan 
has--in terms of the issues addressed in 
this newsletter. Members of the Board 
have also encouraged their colleagues to 
join them in the challenging enterprise 
of teaching literacy today. On their 
behalf, Daniel Fader has argued that 
complex as the teaching of literacy is in 
our age, it is within our reach and well 
worth our effort ifwe make a commitment 
to teaching it in every classroom at every 
level of instruction. 

Just as periods of time for reading 
can be set aside daily in one class 
or throughout the school to provide 
nnW.s of awts and children reading 
in frcnt of one another so can periods 
of activity in every subject be 
devuted regularly to the pradce and 

dhxssicm of writing. Ebr the re- 
luctant or inexperienced writer, the 
surrounding presence of the activity 
of writing in class after class is 
pcwxfd persuasion to the act it- 
self. To resist so nuch pressure so 
broadly applied is a heroic act of 
which few people are capable-spe- 
cially young pecple, for td-m peer 
pressure is least resistable aÂ all. 
Furthermore, the use of writing in 
any curriculum as a means to the end 
of ocxiprehending all subjects is per- 
suasive of itself in the struggle to 
h e s t  writing with the inprtanoe it 
possess. . . . Finally, Writing Across 
the Curriculum offers a means fear 
investing a young person's voice with 
an inporfcanoe it nay no longer possess 
inhoneorclassroom. Ifcroeswith 
familial burs *ted by wwisial 
and school with all hours afflicted 
by large classes are unkind emirm- 
mnts fear nurturing the individual 
voice [qkasis mine]. The sense 
that me has something to say and 
scmacne to say it to, is a sense 
W e d  by silence in the h m and 
hordes in the classroom. That same 
sense, so basic to the belief that 
axnnmication is worth the effort, is 
sharpened and expanded by the 
experience of writing at every 
oppormity. Inviting ocntinuous, 
coherent participation in the process 
of ccmnmicatial.. .provides both stu- 
dent and process with an n 
that nothing else in the curriculum 
can premise (ffamn, Vol. 11, No. 2 
(Winter, 1981), pp. 54, 91). 
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cxlqcsition and ctmludmtion. Vole 20 (-, 
1%9), me 288-296. 

Analyzes -the new forms of rhetoric that 
appeared in the 1960 ' s and oonpares them to 
the traditions of classical rhetoric, argu- 
ing for the relevance of classical rhetoric 

-YO 

. Â¥TheStatusofWritingi 
Our Society," in W r i t i n g .  The Nature, Dewelcpnant, 
and Teadiina of Written Ocncunica-. Vol. 1. 

Dermstrates that, in spite of a demand for 
writing, schools cb nut teach the kind of 
writing needed. 

m m & m o f M t a t i o n i n c l a s s i -  
cal rhetoric and briefly argues for the use 
of imitation exercises in teaching writing 

-YO 



nunication. Vol. 14 (October, 1%3), rp. 162-164. 

Argues for the usefulness of teaching c k -  
sical rhetoric and sugciests specific tech- 
niques for rhetoric that d d  be effec- 
tively taught in ccitpositim courses. 

Mines &curse analysis, summrizes a 
range of research analyzing spck:en and 
written texts, and describes iqlicaticns 
for teaching. 

Crystal, David and Derek Davy. Investigating 
mglish Style. -, IN: mdima miver- 
sity Press, 1969. 

m i b e s d a @ s a & f w a g  

descriptive oonpariscns of the features of 
spoken and written texts. 

~rgues for a holistic ocnposing process, 
the inportanoe of inventim, the relatim- 
ship of rhetorical parts of underlying 
thought processes, and the necessarily 
interdisciplinary nature of rhetoric. 

D~IWY, mt. * ~ c n d c n m  
mtknd ( J v  28, l977), pa 19. 

AformermemberoftheSchoolsCouncil  
"Language Across the Curriculum" Project 
explains the difficulties of inplenaenting 
& a p E q i n a n a m m l e g .  

D h n ,  J h .  (2cowul Tllmugh Engush. A 
Based en the Dartmcioth Seminar 1966. Beading, 
BC: NationalAssociationfortheTeadiingof 
Biglish, 1967. 

I n f l m t i a l  wxk discussing pcocesses jrl 

languaqe learning and examining classroom 
practices. 

Demonstrates the epistemic approach to 
teaching writing, viewing language as a way 
of loxiwtng and writing as a way of oonposing 
reality. 

Describes the flourishing West Indian 
d t u r e  of u r h  areas in G r e a t  Rt-itain, 
the special problems of Croele speakers in 
schools, and suggests approaches that help 
ncn-West Indian teachers be more effective. 

Elbow, Peter. WritingWithPower: Tedmigues for 
Mastering the Writjng Pmcess. rn 0~Eordmi- 
versity Press, 1981. 

Discusses the writing process, inclxtiing 
wayk of dealing with an adence,  getting 
feedback, and thinking both creatively and 
critically. 

. Writing Without Teachers. 
NY: Mord  University Press, 1973. 

Describes a d e v e l q ~ ~ ~ ~ t a l  process for writ- 
ing and a method of learning to write in 
qixvcps which critique each other's work. 

Bmig bases her understanding of how chil- 
dren write upon an observed process rather 
than a prescribed procedure. 



IeamingIn mllege (zap6.i- and (3xmmicaticn. 
Vole 28 (1977), p ~ .  122-128. 

%goests that writing enables interaction 
betaMeen. thinking and language which pro- 
motes discovery of new knowledge. 

A wllecticn of essays exploring the rela- 
t iaxhip betewe61 speaking and writing frcm 
a variety of perspectives inclding hi- 
ness, media, EEL, -ic function, 
linguistics, reading, ihencmenology, and 
d e v e l ~ t  . 

Evaluating Writing: Describing, Measuring, Jai3g- 
ing- (Eds.1 diaries R. Oacper and Lee Odell. - 
Ufcbana, IL: WEE, 1977. 

An. inportant oollecticn of articles en 
evaluation of writing, including Richard 
Lloyddones' influentid q lana t i en  of 
primary trait soaring plus Cooper on holis- 
t i c  evaluation, Rellogg Hunt en syntactic 
~ e s ,  arld MaLy maven en '~rndividlal- 
ized Goal Setting, Self-Evaluatim, and 
Peer Evaluaticn. " 

An account of Rader's at- to continue 
the "rnglish in m q  dds-'' apmach 
describedinHockedonBocksinaWashing- 
ten, D.C., ghetto school; it is also a 
telling re-creation of the experience of 
education for toomany students. 

with James Duggins, Tan 
FinnIandEltcnMctfeil. theNewHackedmBooks. 
NY: Berkley Books, 1976. 

An expanded version of Hooked on Books, 
offeringa context for teaching the pro- 
gram, expanding the section on writing, and 
an updated reading list. 

. "OnNurturing the rndi- 
vidual voice,'' ffcmm. Vol. 2, No. 1 (win*, 

Describes today's students and the inpor- 
tance of teaching them reading and writing 
a t  all levels of instruction. 

fforum: Essays cnTheory andEractioe in the 
Teaching of Writing. (Ed. ) Patricia L. Stock. 
- I  N: l3TntwWI jk&lcuhg. 

Eawoett, Bctotn P. Cognitive Iitnquistics and Social 
Interacticn: Towards an Integrated Model of a 

n d x  of a cmmmiating Mind. M m g :  
Julius Gcoos Verlag, 1980. 

A work of theoretical linguistics that pro- 
vides the basis for an "applicable grannar" 
and an "analysis qramnar" now being enplcyed 
in the study of the linguistic development 
of children. 

Flmer, L h b  and John R H q e s .  "The Cogdtim 
of Discovery: Defining a Historical Problem," 

Views writing as a means of making, rather 
than discovering, meaning and offers a 
nodel of the rhetorical problem which the 
writing is an attenpt to "solve." 

-t, l 4 i d M . a  "language to InfinityIn in - Ian- 

Posits -that each work of literature is a 
defense against the death of language, a 
continuous contribufcicn to  an endless 
wxk-the Library. 

Ereire, Paulo. Eduoatien for Critical ccnscious- 
ness. - SBabury Press, NY: 1973. 

A radical conception of language in which 
I# decoding" (ocnstruing letters) and Vkcoa- 

if ication" (interpreting meanings ) are kept 
together frcm the start. 



. Pedagogy of the CQaressed. 
NY: Harder and Harder, 1970. 

Describes Eriere's theories of teaching and 
learning. 

The - of Literacy. (Ed.) Robert Disdi. Ehgie- 
wood Cliffs, NJ: Prentice-Hall, 1973. 

A useful mllecticn of articles en four 
broad topics: the inpact of literacy en 
ncn-literate peoples and nations, the rela- 
ticnship between literacy and politics, 
Literature and literacy, and literacy and 
the media. 

Gerrard, Michael S. "Literacy, Tasting, and Core 
aIrriclIl.m in mglalld,'' The college Bxrd Feview. 
Vol. 115 (Spring, 1980), pp. 24-27, 36. 

-1 - . . 
: T h e D e d q n m t o f  

Creative Caoacitv. MY: Hamer & BDW, 1961. 

Arques that "creative efficiency" can be 
increased by describing case studies of 
problem solving. 

Graff, Harvey J. The Literacy Myth: Literacy and 

MY: T - 'cPress, 1979 

An inportant historical shady of rates and 
usages of literacy in three 19th century 
Gmadian cities: H a m i l a ,  and 
Kingston; relates literacy to political and 
social trends. 

Argues for teaching reading and writing 
together in the ele~nentary school. 

Presents a functicnal theory of language 
and defines, in sinple terms, the situa- 
tiad constraints of field, tenor, and 
mode as they nark varieties of discourse. 

Gmff , Patrick. "The Effects of Talking on Wri t -  
ing," m@i& in - t i t n e  V d .  l3 (19791, =* 
33-37. 

Review of research on effects of oral lan- 
guage activities en writing hpmwmnt; 
ocncl-udes that writing is not inproved by 
speech activities. 

Halliday, M.A.K. Learning How to Mean: ExplJora- 
ticns in the Develoonait of lanqua*. Lcndcn: 
Bchrard Arnold, 1975. 

acfcpfcs a functional v iew  of language and 
explains language as "a system for making 
meanings" rather than for "generating 
structures. 'I 

FhrgL-em43, mxie. MiLt Li- and Bma&ast- 
ing: The BE'S w. NY: Nichols 
Publishing m., 1980. 

A d&ciled account, prtly in  diary form, 
oftheeffortbythemtoproduce& 
vision programs, curricular rmterials, and 
support services to assist adult 
illiterates in Great Britain. 

Explains research into the devekpmt of 
h y a g e  abilities in dxiMra~ a t  three 
a- and at- to m&xbmd &iffera- 
ces; discusses inplicaticns of research 
results. 

Atknpts to ally invaticn and rhebric to 
edwatimingemral. 



Heath, Shtrley Brioe. "Ihe Rmcticn and Vses of 
Literacy," Journal of Oannmica-â Vole 30 
NO. 1 (Winter I 1980) 123-133. 

Reports en a five year study of one oarnu- 
nityls reading and writing hehavia and 
draws ccnclusions about the functions of 
literacy in society and the ways it may be 

Hendrix, Richard. "The Status and Politics of Writ- 
ing Instruction," in Writing: The Nature, Develop- 
merit, and Taachtna of Written Ocnounication. Vol 

Argues that writing nust be viewed, in a 
d m m M o r e m m d -  
merit, testing, and quality can be answered 
and that educaticnal policy as w e l l  as re- 
search and pedagogy will have to answer 
these questions. 

"A bock for teachers in middle school 
tÂ±trou# collegen showing how they can 
l 'mrbx& the rich l i q x k t i c  resarcces 
their students bring to class. " 

Discusses @lens in premises underlying 
freshman ocnpositien and cites evidence of 
a variety of failures. 

A & & c & w t d t h e f i & M  
axlcial political forces that i n f l m  the 
way people speak and write. 

Experience in iterative Syntax," in ~anguage in 
the lker city. ( H e )  w i l l h m  lalw. H l i k k l -  
W: miversity of Pennsylvania Press, 1972. 

Press, 1980. 
Wjhes similarities in .?km&mx d 
narratives told by a variety of pecple. 

An accessible back for both educators and 
menbers of the oomunity. Argues that 
change in literacy instructicn requires a 
d * i n m d u a n d m d *  
aticn of teaching oalditicns in the schools 
and the oamtinities. 

Draws en classical rhetoric, logic, lin- 
g u h t k s ,  and litazry theoq to explore 
the aims of discourse and develops four 
types of discourse: expessive, literary, 
refexâ‚¬!ntia and psrmasi=. 

Ianger, Suzarme. Ehilosqshy in a Mew Key: A Sba&f 
in the Syntooliflnof Beascn, Rite, andArt. Cam- 
bridge, MA: Harvard Qiivecsity Press, 1942. 

A r g u s  that the brain ocnstantly engages in 
a 'Â¥proces of syntoolic transfcmmtionm; 
examines the logic of signs and synbols and 
'WE significant= UE lanwge, riW, 
and d c , "  and m m i d i t y  itself. 



A collecticn of readings which serve as an 
appraisal of the Bullock report, with par- 
ticular er@mis cn the t q i c  of reading. 

ImSFge - -. (Ed.) Piex G i g E d i *  
MY: Penguin Bocks, 1972. 

Essays by Bernstein, labov, and others re- 
lated to sociolinguistics and cultural an- 
thropology as it involves the functicn of 
language and speech in society. 

Language as a Way of Mxiwing: A Book of Readings. 
(Ed.) Martin Nystrand. Ctitario Institute for 
Studies in E k k a t k n ,  1977. 

colle35.cn of essays which illustrate the 
heuristic functicn of language. 

The language Ocnnecticn: Writing and Heading Across 
*Curriculum. (Bite.)TtfcyRilwilerandArt 
Young. Urbana, IL: N3EE, 1982. 

Eiqhsizes writing as a means of learning 
and balances theory and practice of teach- 
ing writing and reading across the 
curriculun. 

AIanguage for Life: N.U.T1s Ocoraaxtary on the 
m I l 0 c k - m  IdnthI: NatbmlmiKnof  
Teachers, 1976. 

A ocnciittee of the N.U.T. discuss seventeal 
"principal reoannendaticns" f r a n  the 
Bullock Baport and their inplenientatim. 

language Policies in Action. (Ed.) Mike "Barbe. 
IdnthI: lb& -, Ltd. I 1979. 

Reviews~arkof teacherstoinpleneaitthe 
plicies f d t e d  by the ~ O c k  oxmlis- 
sim. 

Oditencorary are-baric. (Ed. ) w. Boss Wtnterowd. 
NV: Baroourt, Brace, J~anwidi, 1975. 

Larscn attoenpts to create an accessible 
list of modem "tqpoi" in imitation of the 
classical mdel; wintercdls inilroamAm 
to the article provides a useful context. 

nlvestigates and evaluates the b p r b n e ,  
nature, and types of heuristic procedures 
available for a n t q c q  rhetoric. 

Argues for the study of heuristics in the 
teaching and research of conpositicn; pro- 
vides a lengthy "psychological bibliog- 
ra@~y" cn the subject. 

A collection of seminal historical re- 
search into the relaticnship between 
literacy and social develcpmt. 

Literacy for Life: The Demnd for Beading and 
Writing. (Et3s.) R L d m A W .  q a n d k b h  

A collection of essays treating world lit- 
aacy, the relaticnship of literacy tx~ pol- 
itics, the uses of literacy in vocatiois 
and professions, the prcblems of literacy 
in  various educaticnal settings, and the 
teaching of literacy. 

lixkridge, mmzth. ~ i t e m q  in mlcnial J!&W 

land. NY: W.W. Marten, 1974. - 

inprtant historid study of rates of 
the develOpent of literacy in New mgland 
to B O O ,  with discussions about literacy 
and social dewdqmat, literacy and eduoa- 
t icn,  and literacy and ecmanic status. 

S-J. Disight: A Study of 
m: Imgmns, 1957. 

Describes insight as the "supervening act 
o f - q a n d U d * i t m a  
heuristic activity and as knowledge. 

209  



I A I r i i l ,  A. ''Speech D e m k p m t  and the lmnmthi of 

Describes resear& that suggx& the influ- 
ence of language Ipn intell* develop 
rent. 

Martjn, Nancy. !the Martin R?prt: ale sbxes 
m-x*-b--* 

e & a n d w o f M d a n d d  
r M i c  w i t h  an -is cn rhetoric as an 
a r t  of doing. 

flexible far adaptaticn to diff-ent levels 
of student ability and maturity. 

A mlle=ticn of MÂ£et tg  writing, w i t h  

ccnnethg headnotsf analyzing farces at  
wrk cn d t i m  and offdng reammda- 
ti- far teaching reading and writing 
after an assessent of current thearies. 

suggests an outlim of the &.dentus intel- 
le&ual gr&# insists that the Estudak be 
& center of the curriculm, and argues 

A cmprehemim acmmt of Mffettgs 
theories and mi- activities 
mganized according ta his hierarchy of 

and levels of alxtracticn. 

-, w*w. signs, IargEq, and wlavim. 
lQlghKd cliffs, m: w, l946* 

mnay, D a n l d  Me A Writer lkach~s Writbg: A 

A d l e ,  humne, and very pct ical  
analysis of the relaticnship between 
m t a n d w i n a w r i ~ g W I  
w i t h  fkxm- sf3cti- cn teddqws. 



An cn-cping viw of the writing process in the 
journal of a &g writerf w i t h  an m-cphg 
anmmtary by a writing researcher cn 
applicaticns to the c l a s m .  

A wllâ‚¬cti. of essays rangjng h d l y  uver 
h i s s u e s o f - t d w - t i n  
?alglishf including art ic les m anpetme 
in reading, mdia am@%myf and the pli- 
t i a o f m - a d a a n  
uverviw of the issues and articles cn h- 
guaq aqetmce and axpetme in writing. 

real literacy crisis is hing ignored by 
the mdia W e  misleading data genera* a 
false misis. 



A CQ- of essays hten&d to argue 
tbt #Ucso&yf rhetoricI and argumn~tim 
are interdeper&nt. 

lemwing0 NY: Viking 



A?qws that ealcaticn mJst  amSam3 tradi- 
t im in an age of innuvaticn and innovate 
in  an age of traditicnl and argues against 
~ e & ~ i n w b h ~ e U M .  

the Ibeix lKM TKaditial. (&.) Aviva 
F t e e c k m a n d I a n ~ .  c -' CmEilof 

Exbn&d c r i t i b o f  anda 
lengthy d i s a x d c n  of its inplicaticns. 

' I k m p b t ' s  view uf v. BcslXn: 
Ixmghbn M j f f l i n I  l%l. 



&-I hW@xsable research -1, including 
essays by @ sdmlars cn research. 

Sixteen essays by British and m i c a n  &- 

c?brs m the recamm&ticns of the ~ w l l c c k  

r-0 

M-leMfm*tea&of 
basic writing and a valuable resaxce for 
all writing teachers. 

A COUdcn of four â‚¬@dX 
. . 

9 
EKIE of ~e ideas of the British Writing 
Across the Cmr icu lun  Project and -hir 
bplicaticns far Iumrican teachers. 



language, and play, and sane 
inplicaticns for edumticn. 

WgotskyexpLocestheintersecticnof-and 
languagebyanalyzingthedyna-&natureof 

children's understanding of word meaning. 

Pike* Ihefcoric: DLsocweryandChange. N7: 
Haroourt, Brace, -Id8 1970. 

Drawsentag-nemictheorytointerpretrhet- 
oricasaprocessofdiscoveryandof 
choosingqptienstoeffectaudiencechange, 
e q h s i z e s  a  heuristic to prcmote discovery 
a s d w a h ~ d w m h m  
--miWd*. 



Resources in the Teaching 
of Composition 

Robert L. RootI Jr. 
Central Michigan University 

Theory 

The following books compile an impressive 
variety of articles from several 
disciplinesI drawing on research and 
proposing theories about writing and the 
learning of writing skills. 

writing as a aqnitive actI a fa& 2 
language! a ~ v e ~ s I  anda 
ccn~activity. Idivialal art ides 

Practice 

The following books are by experienced 
and well-known teachers and give us a 
wealth of insight and suggestion about 
teaching. 



sed5cn.s: "Literature and the &aping of 
Eqm5encel 'I "Ianguaq and IntaticnI1' and 
I1 Fempddves r n  the Frofessim." !the 
essential ideas of Brittml selected to 
amid repetitirnl are herel as w e l l  as a 
selected bibliog?x&hy of h i s  other 
pblicaticns. 

mty-nine articlesI half m the process 
af writingI half rn the pccess oÂ %&kgI 
and me rn writing for teachersI a l l  by a 
wr i t a /Wcha  who has m k t e n t l y  -63 
at he learns f r m  writing lm teachingI 
and vice-versa. An updating of his fine 
early kookl A Wri- Teaches WritingI 
(19681 

m u t h o r  of a successful t r ad i t i d  
rhetoricI Tibbets' axmnts on teaching 
writing in this short h x k  are a sensiblel 
valuable antidote to  the abmes of 
traditicnal rhebrical hs tnx t i rn  as d l  . . as a -tim of its mre effective 
~ a c t i c e s .  The ptscriptI '%bat Re- 

searchers SayI lhat Tkachers mIgl is a 
pcwocative kxk a t  the d l i c t s  be- 
i3leory and pactice. 

The next  two books a r e  both on t h e  
w r i t i n g  labora tory  and complement one 
another .  

stwardl Joyce s. # and Mary K. croft. The Writing 
ulxxabxv: mcanizatkn, Mmmsent, and Mzthds. 

'Mmring Writing: A !3mahdc for Writing Iab. 
(Ed.) miel Harris. G l m r h u I  IT.,: S a k t  
mresmm, 1982. 

An i n t e r e s t i n g  and appealing new book has 
come ou t  from t h e  Michigan Council of 
Teachers of EnglishI  under t h e  auspices 
of t h e  Michigan Department of Education. 

A w o f w r i m  franarumdthe statel 
incl&g elmmtzzy M c h s  and -1 
district and university spec- in 
language a.rtsl reading1 and chikken's 
literaturel have created &at is 
essmtially an annotzted bibliography of 
N d r e n ' s  literature w i t h  classman 
suggestia~~ to m a t e  writing in  
elmxitary sd-1001. The intmkcti.cn 
discusses writing and gnmvides a selected 
bibliogra@y U e  the reminder of the 



addition t ,o these articles attention - ng 
s u g q s t i a ~ ~  for an integratim of reading 
and writhg. 

An excellent collection of articles on 
revising has also been published this 
year. 

Six  *etid and *id articles and 
ten dasmawxiented essays cn revising 
and the relaticnship beheen e d i e  and 
writer* teacher and &dent* at this point 
h Ih axpsing process. Incl* Anne 
We's a.rti.de cn the ampsing pxces of 
a blind writer. 

From the Journals 

A number of articles on adult writers and 
writing on the job were gathered in a 
recent issue of College Composition and 
Communication. Together with an article 
from College English they give us a many- 
faceted perspective on adult writers, 
both as students and as workers* and on 
the effect of composition courses beyond 
graduation. 

Aldrid'~, Pearl G. " m t  Writers: sam? k a s a ~ ~  
far Ineffective miking al the Jdtvl in - m. Wl. 
33# No. 3* (m* Ism), pp. 204-207. 

cxnrKCs# Patricia. l'sam? A t t i t u h  of Fetamhg 
ol&r stl&nts of ~ ~ * "  in m. Wl. 33* - 
No. 3* (m* 1sm)f pp. 263-267. 

should also be paid to the following 
essay* which has implications for the 
teaching of both literature and 
composition. 

%dates the mrk of %ittm and El- in 
aqxsiticn and Eleich and Fosenblatt in 
reading ta create a axpsite t3xzy arid 
suggsts ways to draw qm this unified 
mdel. in axpsiticn-litxrature aarses. 
The article is m v e  of hm literam 
m - * l d g o f w u d  
hm aqxsiticn can edmce rspcnding to 
literature. 

A great deal of writing is produced each 
year which deals with the teaching of 
composition. A good source for 
continuing knowledge of that research is 
the following: 

Announcements 

The Writing Instructor announces a 
special issue* "Basic Writing and the 
Professiontvv dealing with composition 
from political* administrative* and 
pedagogical viewpoints. Articles by 
James Sledd and Andrea Lundsford are 
featured. Winter '82 single issue: 
$3.00; yearly subscription: $8.00. - The 
Writing Instructor* c/o Freshman Writing 





IHOYNTON/LOOK 

n (see verses verso), try these rn 
ooks on teaching writing. (The P' 

E 
James Moffett 

x 
Winston Weathers 

Marie Ponsot and Rosemary Deen 
m 

w 

Mike Torbe and Peter Medway 

James Moffett 
z 

the Teaching of Writing 
edited by Patricia Stock 

*FORMING/THINKING/WRIT1NG 

Reading Poetry 
Florence Grossman 

BoyntonICook - A  
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