
(6) and t h i s .  

( 7 )  Another person ( i d e n t i f i e d  by h i s /  

1 

her work) d id  t h i s ,  

(8) i n  t h i s  p lace  d i f f e r e n t  from the  

place i n  ( 2 )  

( 9 )  d id  t h i s  and t h i s ~ v a g u e l y  a g a i n s t  

o r  i n  conÂ l i c t  with ( 6 )  

I f  
(10)  t h i s  second person ( i n  7 )  saw 

t h i s  happen 

i f  

I 

f e l t  t h i s  

(12) he/she d id  not r evea l  it. 

Our yet-unproved hunch is  t h a t  f i r s t - r a t e  
p r o f e s s i o n a l  w r i t i n g  i s  o u r  b e s t  s o u r c e  
f o r  t h e  g i v e n  l a n g u a g e  we might want t o  
use i n  developing G e n e r a t i n g  Frames .  We 
a r e  t r y i n g  t o  cons t ruct  sequences o r  ca ta-  
logues of G e n e r a t i n g  F r a m e s  t h a t  f o c u s  
on p a r t i c u l a r  q u a l i t i e s  such  a s  concrete 
imagery, p e r s o n i f i c a t i o n s ,  o r  even sound 
and rhythmic pa t t e rns .  We can con t ro l  t h e  
d i f f i c u l t y  of t h e  G e n e r a t i n g  Frame and 
t h e  amount of w r i t i n g  it i n v i t e s  by care-  
f u l  s e l e c t i o n  of t e x t s ,  by t h e  number o f  
words o r  p h r a s e s  we withhold from a  t e x t ,  
and by how much s p e c i f i c  he lp -  we o f f e r  
through cues. 

What we l i k e  m o s t  a b o u t  G e n e r a t i n g  
F r a m e s  i s  t h a t  t h e  w r i t e r  must p r o d u c e  
m o s t  o f  t h e  l a n g u a g e .  O t h e r  
g i v e n - l a n g u a g e  t e c h n i q u e s ,  i n c l u d i n g  
most  sentence-combining e x e r c i s e s ,  g i v e  

most of t h e  language t o  t h e  s t u d e n t  a n d  
a s k  o n l y  f o r  man ipu la t ion .  Also ,  w i t h  
G e n e r a t i n g  Frames ,  t h e  c u e s  can p r o v i d e  
a  k i n d  of t e t h e r  t o  i m a g i n a t i o n  w i t h o u t  
l i m i t i n g  it s e v e r e l y .  Many of o u r  s t u -  
d e n t s  s a y  t h e y  a r e  " t u r n e d  o n "  b y  
G e n e r a t i n g  Frames. 

We a l s o  l i k e  t h e  i d e a  o f  going t o  t h e  
masters f o r  o u r  model s e n t e n c e s ,  b u t  t h e  
s e a r c h  f o r  p a r t i c u l a r  p a t t e r n s ,  rhythms, 
o r  f o r  s e n t e n c e s  w i t h  g iven l i n g u i s t i c  
c h a r a c t e r i s t i c s ,  i s  slow a n d  s o m e t i m e s  
f r u s t r a t i n g .  Nonetheless,  we're building 
s e v e r a l  sequences  of G e n e r a t i n g  F r a m e s  
and hope t o  t e s t  them o u t  c a r e f u l l y :  Do 
G e n e r a t i n g  F r a m e s  make w r i t i n g  e a s i e r  
f o r  some k i n d s  of s tuden t s?  Do they help  
some s tudents  wr i t e  more v i v i d l y ,  o r  w i t h  
c o n s i d e r a b l e  p l e a s u r e  o r  p r i d e ?  Do some 
s tudents  w r i t e  more c o n c r e t e  images a f t e r  
p r a c t i c e  w i t h  G e n e r a t i n g  Frames?  What 
kinds of s tudents  respond what ways? 

The key q u e s t i o n  seems t o  be : W i l l  s t u -  
dents be helped by G e n e r a t i n g  Frames  t o  
w r i t e  good s e n t e n c e s  t h e y  wouldn ' t  have 
otherwise wr i t t en?  If you t r y  G e n e r a t i n g  
F r a m e s  and want t o  s h a r e  samples of your 
s t u d e n t s '  work, o r  t e l l  us  how s t u d e n t s  
f e l t  a b o u t  t h e  work, p l e a s e  w r i t e  us .  
Should you want them, w e ' l l  p r o v i d e  t h e  
o r i g i n a l  t e x t s  from which t h e s e  f r a m e s  
were b u i l t .  One came from a  well-known, 
l i v i n g  poe t .  The o ther  came from a  promi- 
nent nove l i s t  of t h e  20th century. 

We t h i n k  t h e s e  two f r a m e s  may be  o f  
a v e r a g e  d i f f i c u l t y  f o r  n i n t h -  o r  t e n t h -  
g r a d e  s t u d e n t s .  We know some middle-  
school s t u d e n t s  and some a d u l t s  who have 
been a b l e  and w i l l i n g  t o  complete them. 
If you wr i t e ,  l e t  us know where you t r i e d  
them and with what r e s u l t s .  

Stephen Dunning, Kathe Kohl, Lawrence McDoniel 
English Department 
The University of Michigan 
Ann Arbor, M I  48109 

- 

Stephen Dunning h a s  most r ecen t ly  added a  
volume of p o e t r y  Handfuls  of Us t o  h i s  
e x t e n s i v e  l i s t  of books and a r t i c l e s  i n  
the  f i e l d  of English education. 

K a t h e  Kohl i s  a  Ph.D. c a n d i d a t e  a t  The 
University of Michigan. 

Lawrence  McDoniel  i s  D i r e c t o r  o f  t h e  
W r i t i n g  C e n t e r  a t  S t .  L o u i s  Community 
College, Kirkwood, Missouri. 



Resources 
in the 

Teaching of Composition 
Rober t  Root 

B a s i c  Books 

P r e v i o u s  RTC f e a t u r e s  i n  f f o r u m  have 
described c lassroom-or iented  c o l l e c t i o n s  ; 
t h i s  month I ' d  l i k e  t o  t u r n  t o  some bas ic  
books f o r  t h e  compos i t ion  t e a c h e r ' s  li- 
b r a r y ,  books sometimes of theory but  most 
o f t e n  o f  t h e o r y  m e a n t  t o  b e  p u t  i n t o  
p r a c t i c e .  

The f o l l o w i n g  c o l l e c t i o n s  give a range of 
c u r r e n t  a n d  t r a d i t i o n a l  r e s p o n s e s  t o  
t h e o r y  a n d  p r a c t i c e  i n  t h e  t e a c h i n g  of  
composition: 

C o o p e r ,  C h a r l e s  R., 6 Lee O d e l l ,  e d s .  
Evaluat ing W r i t i n g :  D e s c r i b i n g ,  Measur- 
ing ,  Judging. Urbana, IL: NCTE, 1977. 

An i m p o r t a n t  co l lec t  ion of a r t i c l e s  on 
e v a l  u a t i o n  o f  w r i t i n g ,  i n c l  u d i n g  
R i c h a r d  L l o y d - J o n e s 1  i n f l u e n t i a l  e x p l a -  
n a t i o n  o f  p r i m a r y  t r a i t  s c o r i n g  p l u s  
C o o p e r  on hol is t ic  e v a l  ua t ion ,  K e l l  ogg  
Hunt on s y n t a c t i c  s t r u c t u r e s ,  and  Mary 
B e a v e n  on " I n d i v i d u a l i z e d  Goal S e t t i n g ,  
S e l f  -Eva1 u a t  ion, and P e e r  ~ & l  u a t i o n  ." 

Cooper, C h a r l e s  R., 6 L e e  Ode l l - ,  e d s  . 
Research  Composing: P o i n t s  of Depar- - 
t u re .  Urbana, IL: NCTE, 1978. - 

A v e r y  u s e f u l  a n t h o l o g y  a t t e m p t i n g  t o  
b r i n g  u s  u p - t o - d a t e  o n  d e v e l o p m e n t s  i n  
c o m p o s i t  i o n  t h e o r y  and  p e d a g o g y  and  
r e l a t e d  f i e l d s  . C h a p t e r s  i n c l u d e  one 
b y  the e d i t o r s  on d i s c o u r s e  t h e o r y ,  one 
b y  B r i t t o n  on the f u n c t i o n s  o f  w r i t i n g ,  
one b y  D o n a l d  M u r r a y  on revision,  one 
b y  W a l t e r  P e t t y  on the w r i t i n g  o f  y o u n g  
c h i l d r e n .  J a n e t  Emig  w r i t e s  on h a n d ,  
e y e ,  and  b r a i n ;  B a r r i t t  and  K r o l l ,  on  
c o g n i t  i v e - d e v e l  o p m e n t a l  p s y c h o l o g y ;  
Young ,  on invent ion. 

G r a v e s ,  R i c h a r d  L O ,  e d .  R h e t o r i c  and - 
Composition: A Sourcebook f o r  Teachers .  - 
R o c h e l l e  park, N J :  Hayden Book Company, - - 

1976. 
A f i n e  c o l l e c t i o n  o f  a r t i c l e s  f o r  
" p r a c t i c i n g  and  p r o s p e c t i v e "  t e a c h e r s  
o f  w r i t i n g  on a l l  l e ve l s ,  w i t h  a p p e a l s  
t o  both t h e o r y  and pedagogy.  P a r t  Five 
i s  p a r t i c u l a r l y  on p e d a g o g y ;  P a r t  Two 
i s  on M o t i v a t i n g  S t u d e n t  W r i t i n g  . P a r t  
O n e  i n c l u d e s  a  u s e f u l  o v e r v i e w  b y  
S q u i r e  and  A p p l e b e e .  Other s e c t i o n s  
a r e  on the  sentence, the paragraph,  and 
c l a s s i c a l  r h e t o r i c .  

L a r s o n ,  R i c h a r d  L., e d .  C h i l d r e n  and - 
Writing i n  t h e  Elementary  School :  Theo- -- 
r i e s  and Techniques .  N e w  York: Oxford -- 
Universi ty Press,  1975. 

Mof fe t t  and  Brit ton both make c l e a r  the 
d e v e l o p m e n t a l  n a t u r e  o f  w r i t i n g  a b i l i -  
t y ;  L a r s o n l s  collection of a r t i c l e s  and 
e x c e r p t s  reinforces t he i r  f i n d i n g s  and  
o f f e r s  o n - t a r g e t  r e a d i n g s  i n  t h e o r i e s  
of  w r i t t e n  d i s c o u r s e  and t e a c h i n g  tech- 
n i q u e s ,  a n d  r e s p o n d i n g  t o  s t u d e n t  
w r i t i n g .  

P e t t y ,  W a l t e r  T . ,  6 F i n n ,  P a t r i c k ,  
eds .  The Writing Processes of S t u d e n t s .  - 
R e p o r t  of t h e  Annual confe rence  on Lan- 
guage A r t s  No. 1. Buffalo: S t a t e  Univer- 
s i t y  of New York a t  Buffalo, 1975. 

D i r e c t e d  t o w a r d  w r i t i n g  i n  e l e m e n t a r y  
and s e c o n d a r y  schools and a l s o  v a l u a b l e  
f o r  c o l l e g e  t e a c h e r s .  A r t i c l e s  d e a l  
w i t h  r e s e a r c h  on how s t u d e n t s  a c t u a l 1  y 
w r i t e .  S a m p l e s :  Emig, "The  B i o l o g y  o f  
W r i t i n g " ;  G r a v e s ,  " T h e  C h i l d ,  T h e  
W r i t i n g  Process, and t h e  R o l e  o f  the  
P r o f e s s i o n a l " ;  S a w k i n s ,  "What  C h i l d r e n  
S a y  A b o u t  T h e i r  W r i t i n g " ;  B o d k i n ,  
" O b s e r v e d  Dif ferences i n  the  W r i t t e n  



E x p r e s s i o n  o f  B o y s  and G i r l s " ;  others 
b y  S q u i r e ,  Cooper ,  O d e l l ,  C lapp .  

Tate, Gary, ed. Teaching Composition: 
Ten Bibliographical Essays. Fort Worth: 
Texas Christian University Press, 1976. 

An i n d i s p e n s a b l e  r e s e a r c h  tool , incl ud- 
i n g  e s s a y s  b y  t o p  s c h o l a r s  on r e s e a r c h  
i n  s u c h  a r e a s  a s  i nven t ion ,  s t r u c t u r e  
and f o r m ,  s t y l e ,  m o d e s  o f  d i s c o u r s e ,  
b a s i c  w r i t i n g ,  m e d i a ,  l i n g u i s t i c s ,  
r h e t o r i c a l  a n a l y s i s ,  d i a l e c t s ,  a n d  
r e l a t e d  f i e l d s  ( p h i l o s o p h y ,  s p e e c h ,  
e d u c a t i o n ) .  

In addition to these collections are 
several landmark studies which deserve 
attention. These include three books 
described elsewhere in this issue, The 
Development - of Writing Abilities (11-18) 
(Britton -- et al), Language - and Learning 
(Britton), and Teaching - the Universe - of 
Discourse (Moffett). Other landmark 
studies are: 

Emig, Janet. - The Composing Processes of 
Twelfth Graders. NCTE Research Report NO. 
13. Urbana, IL: NCTE, 1971. 

E m i g  b a s e d  her u n d e r s t a n d i n g  o f  how 
c h i l d r e n  w r i t e  upon a n  o b s e r v e d  p r o c e s s  
r a t h e r  t h a n  a  p r e s c r i b e d  p r o c e d u r e  
g r o u n d e d  u p o n  a n a l y s i s  o f  a  f i n i s h e d  
p r o d u c t .  Her r e s e a r c h  m e t h o d s  a r e  
b e i n g  w i d e l y  i m i t a t e d  and r e f i n e d ,  w i t h  
f a s c i n a t i n g  r e s u l t s  a t  a l l  l e v e l s ,  
e l e m e n t a r y  t h r o u g h  c o l l e g e .  S h e  con- 
cl u d e s  w i t h  r e c o m m e n d a t  ions c o n c e r n i n g  
c h a n g e s  i n  t h e  w a y  c o m p o s i t i o n  i s  
t a u g h t  i n  s e c o n d a r y  school and the ways 
w r i t i n g  t e a c h e r s  a r e  t a u g h t  i n  c o l l e g e .  

Shaughnessy, Mina. Errors and Expecta- 
tions: A Guide for the Teacher of Basic ---- 
Writina. NY: Oxford University Press, 

B e c a u s e  she u n d e r s t a n d s  t h e  l o g i c  
under1  y i n g  error ,  S h a u q h n e s s y  i s  m o r e  
c a p a b l e  o f  r e s p o n d i n g  c o n s t r u c t i v e l y  t o  
it t h a n  the t e a c h e r  who c a n  m e r e l y  s p o t  
error.  An i n d i s p e n s a b l e  book f o r  the 
t e a c h e r  o f  b a s i c  w r i t i n g  and a  v a l u a b l e  
r e s o u r c e  for a l l  w r i t i n g  t e a c h e r s .  

New and Recommended 

Two new books both seem to be essential 
reading at this moment,, for they both 
discuss the responses of educators and the 
public to language and the language of 
students. 

Gere, Ann Ruggles, & Eugene Smith. 
Attitudes, Language , - & Change. Urbana , 
IL: NCTE, 1979. 

E x p l o r e s  t h e  a t t i t u d e s  t e a c h e r s  h o l d  
abou t  l a n g u a g e ,  their s o u r c e s ,  t h e  w a y s  
o f  u n d e r s t a n d i n g  a t t i t u d e s  and i m p l e -  
m e n t i n g  c h a n g e  n o t  o n 1  y  i n  o u r s e l v e s  
b u t  a l s o  i n  o u r  c o l l e a g u e s  and o u r  
communi ty .  A  f a s c i n a t i n g ,  c h a l l e n g i n g  
b o o k .  

Judy, Stephen. --- The ABCs of Literacy: A - 
Guide for Parents and Educators. New -- - 
York: Oxford University Press, 1980. 

An a c c e s s i b l e  book a i m e d  a t  a  w i d e  
a u d i e n c e ,  n o t  o n l y  e d u c a t o r s  b u t  mem- 
bers  o f  t h e  c o m m u n i t y  a s  w e l l .  I t s  
p r e m i s e s - - t h a t  c h a n g e  i n  l i t e r a c y  
i n s t r u c t i o n  n e e d s  a n  o v e r h a u l  of a i m s  
and a l t e r a t i o n  of t e a c h i n g  c o n d i t i o n s ,  
t h a t  t h e  t i m e  i s  r i g h t  f o r  s u c h  a  
c h a n g e ,  t h a t  i t  m u s t  b e g i n  i n  t h e  
schools and the  c o m m u n i t i e s ,  and t h a t  
it must  involve other d i s c i p l  i n e s - - 1  e a d  
t o  a  v i t a l  r e v i e w  o f  a t t i t u d e s  toward 
l i t e r a c y  i n s t r u c t i o n  a n d  s o u n d  a p -  
p roaches  t o  improv ing  i t .  

Events 

October 10, 1980 - October Enqfest, 
Western Michigan University, conference 
for elementary, middle school, and second- 
ary language arts teachers. Theme: 
Teacher Processing. Sponsored by WMU and 
MCTE. Contact Maryellen Hains or Kathy 
Dr zic k, WMU English Department, Kalamazoo, 
MI 49008. 

O c t o b e r  10, 1 1 ,  12 - M C T E  Boyne 
Highlands Conference. Theme: Winds of 
Change--Problems and Practices in the 
Teaching of English. Boyne High lands Inn, 
Harbor Springs, MI. Guest consultant: 
John C. Maxwell, NCTE. Contact Stephen 
Judy, English, Michigan State University, 
E. Lansing, MI 48824. 

October 24 - MCEA Conference, Central 
Michigan University. Includes a Writing 
Across the Curriculum workshop. Contact 
Hans Petting, Dept . of English, Central 
Michigan University, Mt. Pleasant, MI 
48859. 

Fall Meeting (Date to be Announced) - 
Flint Area English Society (FLARES). 
Contact Donna Cummings, 1069 River Forest 
Drive, Flint, MI 48504. 



A Reader's View 
Marv DeMilio 

" I  h a t e  school .  I ' d  r a t h e r  be o u t  i n  
t h e  w o o d s  or f i s h i n g .  I w o n ' t  d o  
a n y t h i n g  e l se  w h e n  I l e a v e  th i s  p l a c e  
anyway .Ip 

" I  h a v e  s u c h  a  h a r d  t i m e  i n  school 
e v e r y t h i n g  i s  h a r d  e s p e s h l y  r i g h t i n g  
g e t  i n t r u b e l  f o r  not t a k i n g  p a r t  o f  
t a l k i n g  ." 
" S c h o o l ' s  o k .  I s u p p o s e  I ' m  j u s t  
a v e r a g e .  I g e t  a v e r a g e  g r a d e s .  I t  
s a t i s f i e s  e v e r y o n e  . My t e a c h e r s  s a y  I 
c o u l d  d o  be t t e r .  Maybe l a t e r  w h e n  I 
h a v e  t o  ." 
I l o v e  school  . I g e t  a l l  A ' s .  My 
t e a c h e r s  l i k e  m e .  My p a r e n t s  a r e  
h a p p y .  I t ' s  e a s y ,  p o s s i b l y  too e a s y .  
W i l l  it be more d i f f i c u l t  a f t e r  I gradu-  
a t e ?  W i l l  I make it?" 

" I  e n j o y  school .  I t ' s  c h a l l e n g i n g  t o  
h e l p  these k i n d s  of k i d s  and the o t h e r s  
t h a t  f a l l  i n t o  o t h e r  a r e a s  o f  t h e  
1 e a r n i n g  s p e c t r u m .  H e l p i n g  t h e m  
r e a l i z e  t h e i r  p o t e n t i a l  a n d  s h o w i n g  
t h e m  t h e  u n l i m i t e d  choices t h e y  c a n  
m a k e  w h e n  t h e y  l e a v e  m e ,  enriches m y  
l i f e  ." 

A f t e r  t h e  1978 Summer W r i t i n g  I n s t i t u t e  
held a t  Northern. Michigan U n i v e r s i t y ,  and 
w i t h  t h e  v o i c e s  quo ted  above i n  mind, I 
s a t  down t o  compose my t h o u g h t s  a b o u t  t h e  
t e a c h i n g  of w r i t i n g  which I wish t o  share  
with fforum's readers.  

B e c a u s e  I h a v e  t a u g h t  w r i t i n g  f o r  s i x  
y e a r s  and b e c a u s e  I s e e  r o u g h l y  7 , 0 0 0  
p i e c e s  of  w r i t i n g  from s tudents  i n  grades 
7-12 i n  a  given nine-month per iod  of t i m e ,  
I have  had t o  u s e  t r a d i t i o n a l  techniques 
i n  a  h u m a n i s t i c  approach t o  my w r i t i n g  
c l a s s e s .  I ' m  a  r e a l i s t i c  i d e a l i s t .  
R e a l i s t i c  ideal i sm i s  not so  much a  phi-los- 
ophy a s  a  r e s p o n s i b i l i t y  t o  do everything 
I can t o  h e l p  my s t u d e n t s  r e a l i z e  t h e i r  
p o t e n t i a l ,  t o  t ranscend t h e i r  l i m i t a t i o n s ,  
and t o  g ive  them an a p p r e c i a t i o n  f o r  t h e  
m u l t i p l e  p o s s i b i l i t i e s  and c h o i c e s  t h a t  
l i e  beÂ ore  them. 

My r e s p o n s i b i l i t y  i s  not only t o  them but 
a l s o  t o  t h e  a d u l t s  who a r e  a l r e a d y  o u t  
t h e r e ,  myself  i n c l u d e d ,  who w i l l  someday 
come t o  depend on them a s  t h e  backbone of 
o u r  s o c i e t y .  These young people  w i l l  be 
the  l e a d e r s ,  t h e  consumers,  t h e  d e c i s i o n  
m a k e r s ,  t h e  t e a c h e r s .  My l i f e  and t h e  
l i v e s  o f  my c h i l d r e n  w i l l  somehow be  
a f f e c t e d  by how I carry  ou t  my responsib i l -  
i t i e s  t o  my s t u d e n t s  now and i n  y e a r s  
ahead. What I c o n s i d e r  my r e s p o n s i b i l i -  
t i e s  t o  my s t u d e n t s  g r o w  o u t  o f  my 
philosophy of g r a d i n g  a s  o u t  of my s e n s e  
o f  t h e  r e l a t i o n s h i p  o f  h e a r i n g  and  
s p e a k i n g  t h e  l a n g u a g e  t o  r e a d i n g  a n d  
wr i t ing  it. 

Grading 

I n  f o r m i n g  a  p h i l o s o p h y  o f  t e a c h i n g  
w r i t i n g ,  o n e  m u s t  t a k e  a l l  l e v e l s  o f  
l e a r n i n g  i n t o  a c c o u n t ,  K t h r o u g h  12 .  
Although I teach a t  the  secondary l e v e l ,  I 
am concerned about what teachers  a r e  doing 
a t  t h e  e l e m e n t a r y  l e v e l .  A s  I c o n s i d e r  
t h e  K-6 program, I am i n f l u e n c e d  by t h e  
r e c o m m e n d a t i o n s  made by t h e  N a t i o n a l  
Counci l  of Teachers  of English. The NCTE 
s u g g e s t s  t h a t  a t  t h i s  l e v e l ,  no g r a d e  
l o w e r  t h a n  C -  b e  g i v e n  on any w r i t i n g  
assignment. Th i s  g r a d i n g  recommendation 
a d d r e s s e s  a  c o n c e r n  f o r  t h e  s t u d e n t s '  
perceptions of themselves and t h e i r  a b i l i -  
t i e s .  I s u p p o r t  t h e  NCTE recommendation 
because a s  a  junior-high t e a c h e r ,  I d o n ' t  
want my s t u d e n t s  s t i f l e d  o r  turned off t o  
E n g l i s h  by t h e  t ime  t h e y  g e t  t o  me. I 
w i l l  p r o b a b l y  t u r n  them off myself unless 
I ' m  c a r e f u l .  I f  a  s t u d e n t  i s  t o l d  a t  an 
e a r l y  s t a g e  of h i s  development a s  a  wr i t e r  
t h a t  what he c o n s c i e n t i o u s l y  p u t s  down on 
paper  i s  a  f a i l u r e ,  how can I expect him 
t o  make a  s i n c e r e  e f f o r t  a g a i n ?  (He 
p r o b a b l y  w i l l  t h o u g h ,  i n  s p i t e  of our  
nearsightedness.)  

Reading and Writing 

1 s e e  no p r a c t i c a l  s e p a r a t i o n  between 
reading and wri t ing .  Together  t h e y  shape  
c h i l d r e n s '  awareness of the  world i n  which 
t h e y  l i v e  o r  t h i n k .  R e a d i n g  s p a r k s  

3 3 



s t u d e n t s '  i m a g i n a t i o n s  and  r e i n f o r c e s  
t h e i r  image-making a b i l i t i e s .  S ince  it i s  
i n  t h e  f i r s t  f ew y e a r s  o f  s c h o o l  t h a t  
s t u d e n t s  b e g i n  t o  make v a l u e  judgments ,  
choos ing  between what they l i k e  and don ' t  
l i k e ,  between what they perceive t o  be t h e  
good a n d  e v i l  a round them, o f t e n  t h e i r  
v a l u e s  a r e  d e v e l o p e d  a n d  o r g a n i z e d  i n  
t h e i r  own minds when they begin t o  examine 
them i n  wri t ing .  

Speech and W r i t i n g  

Because s t u d e n t s  know t h e i r  language and 
s p e a k  it e f f e c t i v e l y  when t h e y  e n t e r  
school, I would hope t h e  teaching emphasis  
would be p u t  on h e l p i n g  them communicate 
a s  e f f e c t i v e l y  i n  w r i t i n g  a s  t h e y  do i n  
speech ,  n o t  on making them s e l f  -conscious 
abou t  what t h e y  a l r e a d y  know by t e a r i n g  
language a p a r t  and bea t ing  them sense less  
with the  r u l e s  and r e g u l a t i o n s  of s t r u c -  
t u r e d  o r  t r a d i t i o n a l  grammar. I view 
grammar a s  a  t o o l  t h a t  can f u n c t i o n  a s  a  
common ground of understanding between t h e  
t e a c h e r  and t h e  s t u d e n t .  But  when t h e  
t e a c h e r  r e q u i r e s  t h a t  the  s tudent  disman- 
t l e  the  t o o l  r a t h e r  t h a n  u s e  it,  t h e  t o o l  
becomes an end i n  i t s e l f ,  and the  t a sk  is  
una t t a inab le .  When t o o  much emphasis  i s  
p u t  on g r a d i n g  and t e s t i n g  of grammatical 
s t r u c t u r e ,  t e a c h e r s  a n d  s t u d e n t s  l o s e  
t r a c k  of t h e i r  purpose: us ing  t h e  English 
language more e f f e c t i v e l y  w r i t i n g  g 
i n  speaking. - 

Looking a t  t h e  Seven th  G r a d e  

A t  t he  middle-school l e v e l ,  e s p e c i a l l y  i n  
t h e  s e v e n t h  g r a d e ,  t h e  techniques used by 
t h e  t e a c h e r  a r e  t r e m e n d o u s l y  i m p o r t a n t  
because  t h i s  p a r t i c u l a r  year is c r u c i a l  i n  
a  c h i l d ' s  l i f e ,  s o c i a l l y  and p h y s i o l o g i -  
c a l l y .  I n  most school s e t t i n g s ,  it is t h e  
f i r s t  t i m e  t h e  s t u d e n t  h a s  t o  move f r o m  
room t o  room a n d  t e a c h e r  t o  t e a c h e r ,  
f a c i n g  f o u r  o r  f i v e  d i f f e r e n t  a u t h o r i t y  
f i g u r e s  d a i l y .  S t u d e n t s  a r e  n o t  o n l y  
responsible f o r  o rgan iz ing  t h e i r  work b u t  
f o r  n o t  l o s i n g  i t ;  j u s t  g e t t i n g  t h e  r i g h t  
books t o  t h e  r i g h t  c l a s s e s  f o r  t h e  f i r s t  
few weeks i s  mind-boggling t o  t h e  seventh 
grader. 

The t e a c h e r  must develop an atmosphere of 
mutual  r e s p e c t  i n  h i s  c l a s s r o o m  if h e  
e x p e c t s  s t u d e n t s  t o  t r u s t  him not  only a s  
a  teacher ,  but  a l s o  a s  a  person. However, 
i n  s p i t e  o f  a l l  o u r  b e s t  e f f o r t s ,  some 

w i l l  n e v e r  w r i t e  f o r  u s  o r  f o r  t h e m -  
s e l v e s .  P e r s o n a l i t i e s  can sometimes get  
i n  t h e  way of o u r  e x p e c t a t i o n s .  I t  i s  
t h i s  r e a l i t y  t h a t  tempers my idealism. I 
r e a l i z e  t h a t  I cannot touch a l l  s t u d e n t s .  
I have  a l s o  come t o  be l ieve  t h a t  some kids  
don' t  belong i n  a  t y p i c a l  school s e t t i n g .  
Most of u s  a r e  not prepared profess ional ly  
o r  psycho log ica l ly  t o  d e a l  wi th  a l l  s tu - .  
dents .  

I have  p r a c t i c a l l y  e l i m i n a t e d  f a i l u r e  i n  
my seven th -g rade  c la s s room by f o l l o w i n g  
NCTE recommendations.  Although s tudents  
m u s t  t u r n  i n  a l l  d a i l y  ass ignments  and 
longer p a p e r s ,  t h e y  a r e  graded a c c o r d i n g  
t o  t h e i r  a b i l i t y  o n l y ,  and u n l e s s  t h e y  
hand i n  something t o t a l l y  f o r e i g n  t o  t h e  
a s s i g n m e n t ,  t h e y  e a r n  no l e s s  t h a n  a  C- 
on w r i t t e n  work.  I f  t h e y  f a i l  a  t e s t  
(be low 7 0 %  1, they have two more chances t o  
p a s s  it. For t h e  most p a r t  t h i s  s y s t e m  
works,  b u t  the re  a r e  always a  few s tudents  
who refuse  t o  t r y .  When t h i s  happens,  I 
c o n t a c t  t h e  s t u d e n t s  ' p a r e n t s  because  
p a r e n t a l  concern  i n  a d d i t i o n  t o  my own 
u s u a l l y  h e l p s .  I have  t r i e d  not  grading 
a t  d i f f e r e n t  l e v e l s  on s e v e r a l  o c c a s i o n s ,  
o n l y  t o  be f o r c e d  by t h e  student  t o  re in-  
s t i t u t e  t h e  s y s t e m :  s t u d e n t s  w a n t e d  
something t o  work f o r  and t h e  measure of 
comparison. 

I n  my c l a s s r o o m ,  I t r y  t o  f u n c t i o n  a s  a  
r e s o u r c e  p e r s o n ,  h e l p i n g  s t u d e n t s  t o  
e x e r c i s e  t h e i r  t a l e n t s  ad a b i l i t i e s  by 
s t r u c t u r i n g  c l a s s r o o m  a c t i v i t e s  w h i c h  
m o t i v a t e  them t o  l e a r n .  I s e t  the  s t age  
on the  f i r s t  day: 

" I  am concerned abou t  your growth a s  
s tuden t s  and my growth a s  a  t e a c h e r .  
W r i t i n g  i s  d i f f i c u l t  and you w i l l  do a  
l o t  of it i n  t h i r t y - s i x  weeks .  How 
many o f  you t h i n k  c a n  improve  your 
wr i t ing?  Help me t o  h e l p  you and you 
w i l l . "  

They f o r g e t  t h i s  n e a t  l i t t l e  speech a f t e r  
t h r e e  o r  four weeks, but  they s e e  improve- 
ment and t h a t  r e in fo rces  everything. 

A t  the  seventh-grade l e v e l ,  t h e  t e a c h e r  ' s 
p e r s o n a l i t y  i s  an i m p o r t a n t  component of 
t h e  l e a r n i n g  p r o c e s s .  D i s c i p l i n e  , t h e  
k i n d  t h a t  dreams a r e  made o f ,  a l s o  helps. 
By d i s c i p l i n e ,  I mean t h e i r  u n d e r s t a n d i n g  
of  t h e  need t o  s i t  down, w r i t e  more than 
one d r a f t ,  and comple te  a  f i n a l  paper a s  



b e s t  t h e y  can.  I a l s o  l e t  them know t h a t  
I perceive each of them a s  an i n d i v i d u a l ,  
h a v i n g  s t r e n g t h s  and weaknesses ,  and I 
grade each on an i n d i v i d u a l  b a s i s .  They 
l e a r n  t o  t r u s t  me a f t e r  a  few assignments, 
b u t  t h e  i d e a  t h a t  I am human and f a l l i -  
b l e - - m u s t  b e  d i s c u s s e d  f r e e l y  w i t h  t h e  
c l a s s  many t i m e s  throughout t h e  year. 

Macrorie and  W a r r i n e r  

I am v e r y  much i n f l u e n c e d  b y  Ken  
M a c r o r i e ' s  W r i t i n g  Read.  I f  I 
review Macror ie  b e f o r e  each s c h o o l  y e a r  
b e g i n s ,  I q u e l l  t h e  M r .  Hyde s i d e  of me 
t h a t  wants  t o  s c r i b b l e  r e d  i n k  on a l l  
p a p e r s  I r e a d .  M a c r o r i e  r e m i n d s  t h e  
s t u d e n t s  t o  be h o n e s t  i n  t h e i r  w r i t i n g  
and t e a c h e r s  t o  be t o l e r a n t  when evaluat-  
ing  and d iscuss ing s tudent  work. Although 
I d o n ' t  f o l l o w  Macrorie r e l i g i o u s l y ,  I do 
use h i s  recommendation f o r  having s t u d e n t s  
keep j o u r n a l s  i n  bo th  wr i t ing  and l i t e r a -  
t u r e  c l a s ses .  I s t r e s s  h o n e s t y  of  t o n e ,  
u s a g e ,  a n d  d i a l e c t .  I a l s o  t e a c h  more 
formal l e s s o n s  on s e n t e n c e  combining and 
o r g a n i z a t i o n .  For example, I s t r e s s  t h a t  
w r i t i n g  h e l p s  o r g a n i z e  a n d  s o r t  o u t  
t h o u g h t s :  it s t i m u l a t e s  and r e i n f o r c e s  
concepts o r  ideas  sometimes l a i d  a s i d e  o r  
misplaced. 

My s t u d e n t s  w r i t e  d a i l y ,  t h r e e  t o  f o u r  
assignments a  week. The a s s i g n m e n t s  a r e  
s i m p l e  enough f o r  s t u d e n t s  t o  understand 
how a n d  why t h e y  a r e  d o i n g  t h e m ,  a n d  
u n l i m i t e d  i n  scope so a s  t o  enable them t o  
come from a s  many a n g l e s  a s  p o s s i b l e .  I n  
e l e v e n t h - g r a d e  composition c l a s s e s ,  I use 
Warriner 's Models f o r  Composi t ion ,  which - 
a s  d e p a r t m e n t  h e a d  I t o o k  o f f  t h e  en- 
dangered spec ies  list and made a  r e q u i r e -  
ment. The book i s  n o t  a s  r e s t r i c t i v e  o r  
p r e s c r i p t i v e  a s  some t h i n k .  T h e r e  a r e  
o n l y  t h r e e  o r  four sentence-ski l l  s ec t ions  
and t h o s e  d e a l  w i t h  s e n t e n c e  combin ing ,  
n o t  grammar. I f i r s t  t r i e d  t h i s  book f o r  
a  semester with t en th -  and e l e v e n t h - g r a d e  
s t u d e n t s .  Most of t h e  s t u d e n t s  en joyed  
the  book. The w r i t i n g s  War r ine r  i n c l u d e s  
d e a l  w i t h  an a s s o r t m e n t  of po in t s  of view 
and a r e  i n t e r e s t i n g .  S t u d e n t s  a c t u a l l y  
want t o  t a l k  abou t  them afterward! Class 
use of the  book e n a b l e s  advanced w r i t e r s  
t o  do i n d e p e n d e n t  s t u d y ,  f r e e i n g  me t o  
work with the  ones having more d i f f i c u l t y .  

sen io r s  have. Warriner 's  Advanced Composi- 
t i o n  t e x t  h e l p s  them t o  deve lop  c e r t a i n  
t e c h n i q u e s  t h a t  I have  a  more d i f f i c u l t  
t ime  t e a c h i n g  them w i t h o u t  t h e  book.  
L e t ' s  f a c e  it, we a r e  human and many of us 
do not have the  time t o  do the  r e s e a r c h  o r  
a t t a i n  t h e  background necessary t o  develop 
i n d i v i d u a l ,  o r i g i n a l  c r e a t i v e  w r i t i n g  
u n i t s .  I f  we d o n ' t  l i m i t  ou r se lves  t o  a  
t e x t  o r  become dependent on it a s  a  b i b l e  
f o r  w r i t i n g ,  we c a n  s t i l l  u t i l i z e  t h e  
m a t e r i a l  and e x p e r t i s e  of a c c o m p l i s h e d  
w r i t e r s  and e d i t o r s  i n  these  t e x t s .  

A s  a  r e a l i s t i c  i d e a l i s t ,  I know most of 
my composition s t u d e n t s  w i l l  n o t  go on t o  
c o l l e g e  o r  choose wr i t ing  a s  a  career ;  and 
I a d j u s t  my c u r r i c u l u m  a c c o r d i n g l y .  For 
example,  my s t u d e n t s  and I explore how t o  
word a  l e t t e r  f o r  t h e  b e s t  r e s u l t s  i n  
d i f f e r e n t  s i t u a t i o n s .  S ince  t h e r e  a r e  
s o c i a l  p r e s s u r e s  on a l l  of u s  t o  s p e a k ,  
a c t ,  and w r i t e  i n  t h e  c u r r e n t l y  accepted 
p o l i t e  s t y l e ,  and s i n c e  I am n o t  going t o  
change t h e  world i n  my l i f e t i m e ,  I do what 
I can t o  make it e a s i e r  f o r  my s t u d e n t s  t o  
g e t  a l o n g  i n  t h i s  wor ld  by d e a l i n g  wi th  
r e a l i s t i c  l i f e  s i t u a t i o n s .  

W r i t i n g  i n  our soc ie ty  can be considered a  
v a l u a b l e  t o o l  f o r  s u r v i v a l ,  a n d  a t  i t s  
v e r y  b e s t ,  an opportunity f o r  self-discov- 
e r y  a n d  u n d e r s t a n d i n g ;  t h e r e f o r e ,  my 
s t u d e n t s  w r i t e .  I ass ign  r e a l i s t i c  da i ly  
w r i t i n g s  and d e a l  t o l e r a n t l y  a n d  c o n -  
s c i e n t i o u s l y  w i t h  s t u d e n t s  ' wri t ing .  My 
c lass room p r o c e d u r e s  grow o u t  o f  wha t  
p roduces  growth i n  my s tuden t s '  wri t ing.  
I do n o t  change methods i n  r e s p o n s e  t o  
t h e o r i z i n g  o r  p h i l o s o p h i z i n g .  I change 
them when I am convinced a  new i d e a  o r  
technique works i n  the  classroom. 
- - -  - 

Marv DeMilio i s  chairman of t h e  Eng l i sh  
Department a t  Baraga High School ,  Baraga ,  
Michigan. 

Dea l ing  w i t h  a b s t r a c t  ideas  is one of the  
toughest w r i t i n g  problems my col lege-bound 





Writing Across the 
Curriculum 

Daniel Fader 

"What's the 
seen in two 
University?" 

most pleasing sight you've 
decades of teaching at the 

''I'm glad you asked." 

I have conversations every day that begin 
this way. A pollster, an interviewer, a 
stranger on the street.. .someone stops me 
and asks the question I'm ready to 
answer. Not, like so many of my students, 
the question I'm unprepared for. Unfortu- 
nately, my students are real and the 
others are not. 

If someone, some kind English teacher had 
known last October how much I wanted to be 
asked about the most pleasing sight I'd 
seen in twenty years of teaching at 
Michigan, and if that person had actually 
put the question to me, I would have said: 

"Come with me next Tuesday at 4 p.m. to 
the Old Regents' Room where I ' 11 show you 
a sight rarely seen by eyes such as ours. 
You'll see some seventy-five faculty 
members and graduate students from the 
majority of disciplines that make up the 
curriculum of the College. " 

"There to discuss (shrinking budgets, 
teaching loads, tenure etc.), I presume.'' 

"There to discuss their own writing and 
the teaching of writing to their junior 
and senior students. 'I 

The English teacher stares at me for a 
moment, then looks away with an expression 
of gentle concern on her face. Clearly I 
have lost touch with reality. 

Please believe in the scene, oh gentle 
English teachers everywhere! For if the 
questioner were a figment of my wistful 
imagination, the roomful of teachers was 
not. October of 1979 had five Tuesdays. 
Between 4 and 6 o'clock in the afternoon 

of each, 60 to 75 faculty members and 
teaching assistants from perhaps twenty 
departments--humanities, natural sciences, 
social sciences about equally well repre- 
sented--gathered to discuss their own 
writing and that of their students. The 
lure? A few small posters placed strategi- 
cally around the campus and a letter of 
invitation sent to each department and 
program in the college. Posters and 
letters invited all colleagues who would 
like to learn how to be better writers as . 
well as better teachers of writing, to 
attend a series of five seminars offered 
by Jay Robinson and ~ a n i e l  Fader that 
would teach them how to do both. 

Did we fulfill the promise of our adver- 
tisements? As well as we knew how. For 
both of us, however, even more important 
than the content of the seminars was their 
attendance. It was the first indisputable 
evidence we had that members of the 
faculty would vote for a writing program 
across the curriculum and regard the 
teaching skills required by such a program 
as a significant part of their pedagogical 
responsibilities. 

Now, as I write this brief piece, we are 
preparing for the second October series of 
faculty seminars on the teaching of 
writing. In addition to attendance from a 
broad range of disciplines within the 
College, we expect to welcome faculty 
members from schools and colleges through- 
out The University. Lawyers, architects, 
nurses, musicians, pharmacists, conserva- 
tionists--all find that the practices of 
the new writing program in the College of 
Literature, Science, and the Arts speak to 
their needs. Their presence at our semi- 
nars testifies to the timeliness of a 
composition program no less broad than the 
width of the entire curriculum. 

From the formation of the English Composi- 
tion Board in January of 1976 to the 
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installation of all parts of the new 
writing requirement in September of 1979, 
support for the program has come from a 
very wide range of disciplines: The 
chairman of the Chemistry Department 
stated before the faculty that the minimal 
written literacy of undergraduate students 
was one of the greatest problems in the 
teaching of chemistry. The associate 
chairman of the Division of Biological 
Sciences has been the moving force in 
causing his colleagues to offer the 
largest selection of upper-level writing 
courses in the College. Sociologists, 
historians, anthropologists, classicists, 
psychologists, philosophers--all have 
joined their colleagues in English in 
sharing responsibility for the quality of 
undergraduate writing. 

The list which completes this report is 
composed of courses offered this semester 
that may be taken by junior and senior 
students to satisfy the upper-level 
writing requirement. Perhaps the most 
remarkable fact about this list is that 
only a relatively small number of transfer 
students has to take such a course before 
198 1 -82, because the full requirement is 
incumbent only upon the class of 1983 and 
its successors. In spite of this, nearly 
every department and program will offer 
these courses this year, many having done 
so last year as well. Their reasons for 
beginning before they must are uniform and 
compelling: Their students write bad1 y 
now and must be helped now. They join 
our English Department and English Cmposi- 
tion Board in acting upon the belief that 
teachers of all subjects must teach 
writing or the writing of English will 
become, like the reading of Latin, a rare 
skill possessed by a few scholars and 
scribes. 

Junior/Senior Writing Courses: 
Fall 1980 

American Studies 490: 
American Film 

Anthropology 202: 
Culture, Thought and Meaning 

Anthropology 463 : 
Expository Writing in Anthropology 

Astronomy 429: 
Senior Seminar 

Biology 351: 
General Ecology 

Biology 414: 
Immunobiology 

Biology 475: 
Evolution and Human Behavior 

Biology 512: 
Microbial Physiology 

Botany 281/48 1 : 
Introduction to Plant Physiology 

Classical Civilization 371: 
Greek and Roman Sport and Recreation 

Communications 302: 
Writing for Mass Media 

Communications 428: 
Writing for Radio and TV 

Communications 625: 
The Michigan Journalist 

Economics Writing Program: 
See department 

English 225: 
Argumentative Writing 

English 325: 
Intermediate Exposition 

French 372: 
Problems in Translation 

Geography 465: 
History of Urban Systems 

Geology Writing Program: 
See department 

History 396: 
Plantation Societies After Slavery 
(Sec. 004). 
20th Century American War (Sec. 005) 
Soldiers, Diplomats, Merchants, and 
Missionaries (Sec. 007) 
Comparative History of Scientific 
Criticism (Sec. 012) 

History of Art 446/MARC 446: 
The Courtly Arts 

Linguistics 493: 
Undergraduate Reading ( independent 
study) 



L i n g u i s t i c s  495: 
Honors Reading (independent s tudy)  

N e a r  E a s t e r n  S t u d i e s  445: 
In t roduct ion  t o  Islamic L i t e r a t u r e  

Ph i losophy  388: 
History of Philosophy : Ancient 

P o l i t i c a l  S c i e n c e  465: 
P o l i t i c a l  Development and Dependence 

Psychology 486: 
At t i tudes  and Behavior 

R e s i d e n t i a l  C o l l e g e  Core 300: 
Writing and Theory 

R e s i d e n t i a l  C o l l e g e  Humani t ies  210: 
C lass ica l  Sources of Modern Culture 

R e s i d e n t i a l  C o l l e g e  Humani t ies  410: 
20th Century L i t e r a t u r e  of the  Absurd 

Editorial 
Because w i t h  t h i s  i s s u e  we begin a  second 
year of fforum f o r  teachers  of w r i t i n g  i n  
Michigan and i n t e r e s t e d  readers  anywhere, 
it seems a p p r o p r i a t e  t o  review i t s  b r i e f  
h i s t o r y  a n d  r e s t a t e  i t s  p o l i c i e s .  The 
n e w s l e t t e r  i s  o n l y  o n e  a s p e c t  o f  t h e  
o u t r e a c h  work of t h e  E n g l i s h  Composition 
Board (ECB) of the  Col lege  of L i t e r a t u r e ,  
S c i e n c e ,  and the  Arts of The Universi ty of 
Michigan. I n  a d d i t i o n  t o  f f o r u m ,  t h e  
f o l l o w i n g  a c t i v i t i e s  a r e  des igned by t h e  
ECB t o  a r t i c u l a t e  the  t e a c h i n g  of w r i t i n g  
i n  s e c o n d a r y  s c h o o l s  a n d  communi ty  
col leges  w i t h  t h e  w r i t i n g  program a t  The 
U n i v e r s i t y :  w r i t i n g  c o n f e r e n c e s ,  
intended p r i m a r i l y  t o  in fo rm p r e - u n i v e r -  
s i t y  t e a c h e r s  o f  w r i t i n g  of t h e  E C B ' s  
in-house  program of i n s t r u c t i o n ,  and o f  
i t s  a b i l i t y  and w i l l i n g n e s s  t o  engage i n  
o u t r e a c h  p r o j e c t s  ; o n e - d a y  s e m i n a r s  
conduc ted  i n  schools  throughout t h e  s t a t e ,  
des igned  t o  f a m i l i a r i z e  p r e - u n i v e r s i t  y  
f a c u l t i e s  w i t h  t h e  C o l l e g e ' s  w r i t i n g  
program and t o  d i s c u s s  w i t h  t e a c h e r s  t h e  
c u r r e n t  s t a t e  of t h e o r y  and p r a c t i c e  i n  
the  a r t  of teaching wr i t ing  on a l l  l e v e l s ;  
summer- term w r i t i n g  workshops ,  held a t  
The U n i v e r s i t y  of Michigan,  d e s i g n e d  t o  

R e s i d e n t i a l  C o l l e g e  S o c i a l  S c i e n c e  
360 : 

Power i n  America 

R e s i d e n t i a l  C o l l e g e  S o c i a l  S c i .  375/ 
Environmenta l  S t u d i e s  407: 

Individual  and Social  Groups 

Russ ian  451: 
Survey of Russian L i t e ra tu re  

Women's S t u d i e s  430: 
Theories i n  Feminism 

Zoology 326: 
Animal Physiology Lab 

Zoology 42 1 : 
Comparative Physiology 

Zoology 430: 
Endocrinology Lab 

p r o v i d e  t e a c h e r s  with th ree  days of inten- 
s i v e  work r e l a t e d  t o  t h e i r  t e a c h i n g  o f  
w r i t i n g ;  and ex tended  c u r r i c u l u m -  a n d  
s t a f f - d e v e l o p m e n t  p r o j e c t s  under taken  
wi th  s c h o o l  d i s t r i c t s  which have requested 
such service .  

Th i s  e x t e n s i v e  o u t r e a c h  program i s  one of 
seven r e s p o n s i i l i t i e s  w i t h  which t h e  ECB 
h a s  b e e n  c h a r g e d  b y  t h e  C o l l e g e  o f  
L i t e r a t u r e ,  S c i e n c e ,  and t h e  A r t s  a t  The 
U n i v e r s i t y .  The o t h e r  s i x  r e s p o n s i b i l i -  
t i e s ,  w i th in  t h e  C o l l e g e ,  a r e  t h e  r a t i n g  
o f  a n  E n t r a n c e  E s s a y ,  r e q u i r e d  of a l l  
i n - c o m i n g  u n d e r g r a d u a t e s ;  T u t o r i a l  
i n s t r u c t i o n  t o  s t u d e n t s  who need such 
a s s i s t a n c e ;  I n t r o d u c t o r y  C o m p o s i t i o n ;  
W r i t i n g  Workshop s u p p o r t  a v a i l a b l e  t o  
e v e r y  s t u d e n t  w h o  w i s h e s  i t ;  
J u n i o r / S e n i o r  L e v e l  W r i t i n g  C o u r s e s - -  
described i n  t h i s  i s sue  i n  Danie l  F a d e r ' s  

"Wr i t ing  Across t h e  Curriculum" (p.  37 ) ;  

and R e s e a r c h  i n  t h e  t h e o r y  and p r a c t i c e  
of teaching wri t ing .  

Within  t h i s  context ,  fforum is  designed t o  
provide teachers  of w r i t i n g  i n  Michigan a  
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meet ing  p l a c e  f o r  mutual  i n s t r u c t i o n  and 
d i a l o g u e .  By i n v o k i n g  t h e  forum of a n -  
c i e n t  Rome and t h e  agora of Greece before 
Rome, the  name of o u r  p u b l i c a t i o n  i t s e l f  
reminds  u s  of o u r  r i c h  h e r i t a g e  of theory 
and p r a c t i c e  a s  we t e a c h  w r i t i n g  i n  o u r  
t i m e  and look  t o  t h e  p romis ing  f u t u r e  of 
our work. The n e w s l e t t e r  i s  an a r e n a  i n  
w h i c h  ( 1 )  e x p e r t s  p r e s e n t  t h e i r  views 
about the  teaching of w r i t i n g  and r e l a t e d  
a c t i v i t i e s  ; ( 2 )  p r a c t i c i n g  t eachers  review 
t h e  work of t h e  e x p e r t s  a n d  p r e s e n t  a  
s a m p l i n g  o f  methods and m a t e r i a l s  t h e y  
have based on t h e  e x p e r t s  ' t h e o r y  ; t h u s ,  
m a k i n g  e a c h  i s s u e  a  min i -course  i n  t h e  
theory and p r a c t i c e  of an approach t o  t h e  
t e a c h i n g  of w r i t i n g ;  and ( 3 )  t hose  of us 
i n t e r e s t e d  i n  t h e  t e a c h i n g  o f  w r i t i n g  
s h a r e  o u r  own t h e o r i e s  and p r a c t i c e s  with 
one another. 

Th i s  i s s u e  of fforum is t o  be t h e  f i r s t  of 
two r e l a t e d  ones. The e x c e r p t  from James 
B r i t t o n ' s  Language - and L e a r n i n g  and t h e  
e s s a y  "On Essaying"  which James M o f f e t t  
wro te  f o r  fforum a r e  here  t o  introduce our 
readers  t o  t h e  developmental w r i t i n g  t h e o r y  
t h a t  h a s  inf luenced wr i t ing  i n s t r u c t i o n  i n  
o u r  t i m e .  A s  Toby F u l w i l e r  n o t e s  i n  
" P r i m e  Movers  : B r i t t o n  a n d  Moff e t t "  
(p.  17 ) ,  James B r i t t o n  p r o v i d e s  one t h e o -  
r e t i c a l  b a s e  f o r  t h e  common-sense p r i n c i -  
p l e  t h a t  wr i t ing  is n o t  t h e  s o l e  p r o v i n c e  
o f  E n g l i s h  t e a c h e r s .  With t h i s  i s s u e ' s  
a t t e n t i o n  t o  t h e o r e t i c a l  u n d e r p i n n i n g s  i n  
t h e  work of B r i t t o n  and Moffet t ,  t h e  next  
i s sue  of fforum (Winter ,  1981) w i l l  t r e a t  
W r i t i n g  T h r o u g h o u t  t h e  E n t i r e  
Curr iculum.  

I would l i k e  t o  t h a n k  James B r i t t o n  f o r  
permi t t ing  u s  t o  r e p r o d u c e  m a t e r i a l  f rom 
Language L e a r n i n g  and James M o f f e t t  
f o r  "On Essaying." I am a l s o  i n d e b t e d  t o  
S t e p h e n  B e r n h a r d t  , E d i t h  Croake,  Toby 
Fulwiler ,  Robert Root, and Mark Smith f o r  
t h e i r  i n s i g h t f u l  e v a l u a t i o n  of B r i t t o n ' s  
and Moffe t t ' s  work. 

So t h a t  f fo rum may be t h e  v i t a l  v e h i c l e  
f o r  d i s c u s s i o n  t h a t  it was dreamed up t o  
b e ,  I u r g e  you, i t s  readers ,  t o  share your 
o p i n i o n s  and your  p r a c t i c e s  by c o n t r i b -  
u t i n g  a r t i c l e s  t o  i t .  I would l i k e  t o  
thank  Paula  F i n k e l s t e i n ,  S u s a n  M a r w i l ,  
Dolores  Montgomery, and Marv DeMilio f o r  
t h e i r  cont r ibut ions  t o  t h i s  i s sue .  

I would a l s o  l i k e  t o  remind r e a d e r s  t h a t  

t h e  views e x p r e s s e d  i n  a l l  o f  f f o r u m ' s  
a r t i c l e s  a r e ,  o f  c o u r s e ,  t h o s e  of t h e  
i n d i v i d u a l  w r i t e r s .  And, I i n v i t e  y o u r  
comments on any o r  a l l  of the  mater ia l  i n  
f  forum, a s  well  a s  r epor t s  on p ro jec t s  and 
e s s a y s  on s u b j e c t s  of  y o u r  i n d i v i d u a l  
i n t e r e s t .  

F i n a l l y ,  I remind you t h a t  t h e r e  a r e  no 
r e s t r i c t i o n s  a t  a l l  on any use  which you 
wish  t o  make of a n y t h i n g  t h a t  appears i n  
fforum, which is  pub l i shed  t o  be of use .  
And, you may r e c e i v e  f f o r u m ,  w i t h o u t  
c h a r g e ,  by w r i t i n g  t o  t h e  E C B  a t  The 
U n i v e r s i t y  of Michigan and requesting t h a t  
your name be placed on its mailing l ist.  

P a t t i  Stock 

Letters to 
the Editor 
T h e  M i c h i g a n  C o u n c i l  o f  T e a c h e r s  o f  
English has a  l o n g  h i s t o r y  of s e r v i c e  t o  
l a n g u a g e  a r t s  a n d  E n g l i s h  t e a c h e r s  i n  
Michigan. A s  t he  s t a t e  a f  f  i l i a t e  of NCTE 
we have k e p t  our  membership informed of 
a n d  i n  t o u c h  w i t h  n a t i o n a l  t r e n d s  i n  
E n g l i s h  e d u c a t i o n ,  b o t h  i n  theory  and i n  
c l a s s room p r a c t i c e .  We have a l s o  s p o n -  
s o r e d  o r  c o - s p o n s o r e d  r e g i o n a l  and  
s t a t e w i d e  conÂ e r e n c e s ,  l i k e  t h e  a n n u a l  
WMU/MCTE O c t o b e r  E n g f e s t ,  t h e  MSU/MCTE 
G u l l  L a k e  E n g l i s h  F e s t i v a l ,  t h i s  
O c t o b e r ' s  Boyne H i g h l a n d s  C o n f e r e n c e ,  
and next A p r i l ' s  annual conven t ion  a t  t h e  
S o u t h f i e l d - S h e r a t o n .  We have worked with 
l o c a l  a f f i l i a t e s  a n d  n o n - a f f i l i a t e d  
o r g a n i z a t i o n s  , l i k e  the  Livingston-Oakland 
Coun ty  Group ,  LOCTE, t h e  F l i n t  a r e a  
g roup ,  FLARES, and o t h e r  groups through- 
o u t  t h e  s t a t e ,  from D e t r o i t  through t h e  
Upper P e n i n s u l a ,  p r o v i d i n g  resources  and 
encouragement f o r  c o n t i n u e d  p r o f e s s i o n a l  
a c t i v i t y .  

A s  r e g u l a r  r e a d e r s  of f forum a r e  aware,  
l a s t  year we lobbied f o r  expanded concern  
f o r  communication s k i l l s  i n  regard t o  the  
reading c e r t i f i c a t i o n  b i l l ;  we have a l s o  
a t t e m p t e d  t o  i n f l u e n c e  t h e  d i r e c t i o n  of 
t h e  S t a t e  a s sessment  program. Yearly we 



h a v e  s u p p o r t e d  t h e  M i c h i g a n  Young  
Readers*  Award and t h e  c r e a t i v e  w r i t i n g  
a w a r d s  o f  t h e  M i c h i g a n  C o n c i l  f o r  t h e  
Arts;  a t  our annual convention we g i v e  t h e  
C.C.  F r i e s  A w a r d  t o  a n  o u t s t a n d i n g  
Michigan E n g l i s h  t e a c h e r .  F i n a l l y ,  i n  - 
a d d i t i o n  t o  our  n e w s l e t t e r ,  The Michigan - 
English Teacher (MET), p u b l i s h e d  th rough-  - 
o u t  t h e  s c h o o l  y e a r ,  we have a l s o  pub- - 

l i s h e d  s e v e r a l  m i n i - m o n o g r a p h s  a n d  
a n t h o l o g i e s  o f  a r t i c l e s  on t e a c h i n g  
English, inc luding yearbooks on composing 
and reading. 

Yet w i t h  a l l  t h i s  a c t i v i t y ,  language a r t s  
t e a c h e r s  t h r o u g h o u t  t h e  s t a t e  a r e  s t i l l  
v e r y  o f t e n  unaware of MCTE. Of course I 
encourage m e m b e r s h i p ~ t h e  c o s t  i s  $6 p e r  
y e a r ,  $11 p e r  two y e a r s ,  $15 p e r  t h r e e ,  
through Ray Lawson, MCTE S e c r e t a r y - T r e a -  
s u r e r ,  Box 382, Rochester, Mi 48063. But 
more important,  I encourage awareness of a  
ma jo r  p r o f e s s i o n a l  r e s o u r c e  f o r  E n g l i s h  
Teachers wi th in  the  s t a t e .  Our membership 
i n c l u d e s  n a t i o n a l l y  recognized f i g u r e s  i n  
o u r  f i e l d ,  a v a i l a b l e  f o r  i n - s e r v i c e  
p r o g r a m s  o r  r e g i o n a l  mee t ings .  We a r e  
f a m i l i a r ,  a n d  i n  c l o s e  c o n t a c t ,  w i t h  
v a l u a b l e  p r o g r a m s  th roughou t  t h e  s t a t e  
l i k e  t h e  ECB a t  T h e  U n i v e r s i t y  o f  
M i c h i g a n ,  t h e  W r i t i n g  A c r o s s  t h e  
C u r r i c u l u m  P r o g r a m  a t  M i c h i g a n  T e c h  
a n d  t h e  U p p e r  P e n i n s u l a  W r i t i n g  
P r o j e c t ;  we a r e  ab le  t o  serve  a s  a  c l ea r -  
inghouse  f o r  i d e n t i f y i n g  and c o n t a c t i n g  
such programs. 

Our p r imary  g o a l  i s  the  improved ins t ruc -  
t i o n  of  language a r t s  from k i n d e r g a r t e n  
t h r o u g h  c o l l e g e ,  n o t  only i n  English, but  
i n  o ther  d i s c i p l i n e s ,  a s  well.  We b e l i e v e  
t h i s  w i l l  t ake  a c t i v e  l o c a l  e f f o r t s ,  which 
we, l i k e  t h e  ECB, s u p p o r t  and f o r  which 
we a r e  w i l l i n g  t o  o f f e r  our se rv ices .  I f  
you c a n  b e  a  member, p l e a s e  j o i n  u s ;  
p l e a s e  u r g e  your schoo l ,  a s  wel l ,  t o  take 
an i n s t i t u t i o n a l  membership, a t  $10 p e r  
y e a r ,  which w i l l  expose the  f u l l  s t a f f  t o  
language a r t s  i n s t r u c t i o n .  Above a l l ,  
f e e l  f r e e  t o  c a l l  upon u s  f o r  a i d  i n  
improving l anguage  a r t s  i n s t r u c t i o n  i n  
your s c h o o l ,  your school d i s t r i c t ,  o r  your 
community. 

Robert Root 
President-Elect ,  MCTE 

TO THE EDITOR 

I would l i k e  t o  give you a  progress repor t  
on t h e  compos i t ion  p l a n n i n g  g r a n t  which 
Waterford  Mott was awarded l a s t  year and 
which was described i n  t h e  October ,  1979, 
f f  orum. A s  you perhaps know, the  governor 
has "frozen" a l l  new I V  C g r a n t s  and c u t  
b a c k  e x i s t i n g  programs by 30%. Ours i s  
c o n s i d e r e d  new because  we were e n t e r i n g  
t h e  implementa t ion  s t age .  In addi t ion  t o  
t h a t  problem, Waterford  School  D i s t r i c t  
h a s  b e e n  f o r c e d  t o  c u t  back s t a f f  and 
programs--we c u r r e n t l y  have a  l a y o f f  l i s t  
o f  138 t e a c h e r s  o u t  of a  t o t a l  s t a f f  of 
750. 

During t h e  1979-80 school year,  Waterford 
Mott High School  r e c e i v e d  a  T i t l e  I V  C 
p l a n n i n g  g r a n t  i n  c o m p o s i t i o n  which 
enabled us t o  p r o v i d e  i n s e r v i c e  workshop 
t i m e  f o r  M o t t ' s  t o t a l  Eng l i sh  department 
a n d  o n e  r e p r e s e n t a t i v e  e a c h  f r o m  o u r  
s o c i a l  s t u d i e s ,  b u s i n e s s ,  s c i e n c e ,  and 
math depar tmen t s .  Our i m m e d i a t e  g o a l s  
were t o  l e a r n  e f f e c t i v e  methods of teach- 
ing  composition t h a t  would n o t  r e s u l t  i n  
i n c r e a s e d  t e a c h e r  p a p e r l o a d ,  t o  t a k e  
i n i t i a l  s t e p s  t o w a r d  c r o s s - c u r r i c u l a r  
w r i t i n g ,  a n d  t o  i m p r o v e  o u r  w r i t i n g  
i n s t r u c t i o n .  Our u l t i m a t e  g o a l  was t o  
i n c r e a s e  t h e  q u a n t i t y  a n d  improve t h e  
q u a l i t y  of our s tuden t s '  wri t ing.  

Our r e s e a r c h  p r i o r  t o  a  two week English 
department workshop i n  July,  1979, and o u r  
own o b s e r v a t i o n s  i n d i c a t e d  t h a t  l a c k  of 
o r g a n i z a t i o n  and absense  o f  d e t a i l s  t o  
s u p p o r t  a n  a r g u m e n t  were  t h e  g r e a t e s t  
weaknesses i n  s tudent  w r i t i n g  a t  both  t h e  
h i g h  s c h o o l  and c o l l e g e  l eve l s .  Further- 
more, s t u d e n t s  were be ing  a s s i g n e d  t o o  
l i t t l e  w r i t i n g  a n d  wha t  w r i t i n g  was 
assigned was evaluat ive :  teacher  a s s i g n s ;  
s t u d e n t  w r i t e s  ; t e a c h e r  g r a d e s  ; s t u d e n t  
d iscards .  What our r e s e a r c h  s u g g e s t e d  a s  
most e f f e c t i v e  was what t o o  few teachers 
had been doing:  t r e a t i n g  w r i t i n g  a s  a  
p r o c e s s  and working wi th  t h e  s tudent  and 
h i s  paper d u r i n g  t h e  composi t ion  p r o c e s s  
i n s t e a d  o f  m e r e l y  r e t u r n i n g  e s s a y s  
bloodied with our red pens. 

We dec ided  t h a t  i n  our wr i t ing  courses we 
would emphasize p r e - w r i t i n g  a c t i v i t i e s ,  
e s t a b l i s h  a  workshop atmosphere--including 
p e e r  e d i t i n g ,  r e v i s i n g ,  and most impor-  
t a n t ,  pupi l - teacher  conf e r e n c i n g ~ a n d  have 

(cont .  on p. 4 5 )  
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The purpose of t h i s  assignment i s  t o  demon- 
s t r a t e  how t o  g e t  from your everyday s t y l e  
o f  u s i n g  l a n g u a g e  t o  t h e  w r i t t e n  s t y l e  
expected of you i n  c o l l e g e .  I t  t a k e s  you 
f r o m  t h e  i n f o r m a l  s t y l e  e m p l o y e d  t o  
address yourself  and your  f r i e n d s  t h r o u g h  
a  s e r i e s  of  m o d i f i c a t i o n s  end ing  w i t h  a  
formal essay .  The s t y l e  changes because  
t h e  audience and the  s i t u a t i o n  change. 

Read " S h o p l i f t i n g " ,  t h e  m o d e l  w h i c h  
f o l l o w s  t h i s  exerc ise .  You a r e  t o  produce 
a  paper  of your  own l i k e  t h i s  example.  
S e l e c t  an e x p e r i e n c e  which had a  s t r o n g  
emotional impac t  on you and d i s c u s s  t h i s  
e x p e r i e n c e  f r o m  f o u r  p o i n t s  of view: 
I n n e r  V o i c e ,  F a c e  t o  F a c e  w i t h  a 
F r i e n d ,  L e t t e r  t o  a F r i e n d ,  F o r m a l  
Essay.  

You w i l l  have  abou t  15 minu tes  t o  w r i t e  
each point  of view. Label each p a r t .  You 
w i l l  n o t  n e c e s s a r i l y  complete each p a r t .  
Don't pay c lose  a t t e n t i o n  t o  such m a t t e r s  
a s  p u n c t u a t i o n .  R a t h e r ,  c o n c e n t r a t e  on 
what you have t o  s a y  g i v e n  t h e  a u d i e n c e  
and s i t u a t i o n .  

B e f o r e  you b e g i n  w r i t i n g  t h i s  e x e r c i s e ,  
s e l e c t  t h e  experience you want t o  d i s c u s s  
and be c l e a r  a b o u t  t h e  d i f fe rences  i n  t h e  
four p o i n t s  of view. I n  a d d i t i o n '  t o  t h e  
example of t h i s  exe rc i se ,  t h e  desc r ip t ions  
below s h o u l d  h e l p  i n  i d e n t i f y i n g  t h e s e  
d i f fe rences  . 
1. I n n e r  V o i c e  - This p a r t  records your 

conversat ion wi th  y o u r s e l f  w h i l e  you 
a r e  e x p e r i e n c i n g  t h e  e v e n t .  The 
purpose i s  t o  make a  p a r t i a l  r e c o r d  
o f  t h e  many t h i n g s  t h a t  go t h r o u g h  
your mind a t  t h e  t ime .  It i s  o f t e n  
f ragmented  and need not make sense t o  
anyone e l s e .  You know what you a r e  
t a l k i n g  about. 

F a c e  t o  F a c e  - In  t h i s  p a r t  you want 
t o  t e l l  a  f r i e n d  abou t  your e x p e r i -  
e n c e .  The f r i e n d  was n o t  t h e r e  s o  
now you have t o  t e l l  abou t  where and 
when it happened,  what happened, why 
it happened, and how you f e l t .  S ince  
you a r e  t a l k i n g  t o  a  f r i end  of yours 
who a l r e a d y  knows a  l o t  a b o u t  y o u ,  
t h e  accoun t  can be r e l a t i v e l y  b r i e f .  

It is  appropr ia te  t o  use slang,  incom- 
p l e t e  sen tences ,  run-on sentences, i n  
s h o r t ,  t o  w r i t e  t he  way you t a l k .  

L e t t e r  t o  a  F r i e n d  - The main  
d i f f e r e n c e  between t h i s  v e r s i o n  and 
t h e  e a r l i e r  one i s  t h a t  here you a r e  
c h a n g i n g  f r o m  s p o k e n  t o  w r i t t e n  
l a n g u a g e .  The aud ience  i s  s t i l l  a  
f r i e n d  w i t h  whom you want t o  s h a r e  
t h i s  e x p e r i e n c e .  H o w e v e r ,  t h e  
a u d i e n c e  w i l l  n o t  b e  p r e s e n t  when 
s / h e  r e a d s  your l e t t e r .  Hence, s/he 
c a n ' t  look p u z z l e d ,  a s k  a  q u e s t i o n ,  
o r  g i v e  some o the r  s igna l  which would 
e n c o u r a g e  you t o  e l a b o r a t e .  You 
s h o u l d  do more t h i n k i n g  about  what 
d e t a i l s  the  reader w i l l  need i n  o r d e r  
t o  u n d e r s t a n d  t h e  e x p e r i e n c e  
c l e a r l y .  Also ,  t h i s  v e r s i o n  s h o u l d  
be  more c a r e f u l l y  a r r a n g e d ,  and t h e  
s e n t e n c e s  s h o u l d  b e  g r a m m a t i c a l .  
Slang is  s t i l l  appropriate.  

Formal Essay - I n  t h i s  v e r s i o n ,  you 
a r e  n o t  a c q u a i n t e d  w i t h  t h e  a u d i -  
e n c e .  M o r e o v e r ,  t h e  a u d i e n c e  i s  
e d u c a t e d  ( v e r y  l i k e l y  a  p r o f e s s o r ) ,  
and s/he is  expec t ing  you t o  s t a t e  a  
g e n e r a l i z e d  i n s i g h t  o r  conclusion and 
t h e n  t o  i l l u s t r a t e  o r  s u p p o r t  t h i s  
i n s i g h t .  I n  t h i s  ve r s ion ,  the  s t o r y  
of what happened i s  no l o n g e r  a t  t h e  
c e n t e r  o f  y o u r  c o m m u n i c a t i o n .  
Instead,  you a r e  supposed t o  look a t  



t h e  impact  which t h e  experience made 
upon you. What d i d  you l e a r n  f r o m  
t h e  e x p e r i e n c e ?  What d i d  it t e a c h  
you a b o u t  l i f e ?  --about  y o u r s e l f ?  
Did  t h e  e v e n t  t e a c h  you a  l e s s o n ,  a  
mora l ,  o r  a  g e n e r a l  t r u t h ?  T h i n k  
b a c k  on t h e  e x p e r i e n c e  and t r y  t o  
make some sense ou t  of it i n  t e r m s  o f  
i t s  meaning f o r  you. P r e t e n d  t h a t  
nothing happens t o  you t h a t  does  n o t  
c o n t a i n  a  h i d d e n  m e a n i n g  message  
about the  na ture  of r e a l i t y .  

A f t e r  you a n a l y z e  t h e  e x p e r i e n c e ,  
i n t e r p r e t  i t s  m e a n i n g  i n  g e n e r a l  
t e r m s .  S t a t e  t h i s  m e a n i n g  a s  an  
i n s i g h t  o r  c o n c l u s i o n .  The i n s i g h t  
s h o u l d  be  a  s i n g l e  s e n t e n c e  o r  a  
s h o r t  p a r a g r a p h  w h i c h  c o n t a i n s  a  
s u b j e c t  and an opinion and which does 
n o t  c o n t a i n  t h e  word " I . "  T h i s  
g e n e r a l i z e d  i n s i g h t  o r  c o n c l u s i o n  
w i l l  be t h e  f i r s t  pa ragraph  of your  
Formal Essay.  

N O W ,  s u p p o r t  y o u r  i n s i g h t  ( i . e . ,  
e x p l a i n  how you a r r i v e d  a t  t h i s  
i n s i g h t )  b y  p r e s e n t i n g  s e l e c t e d  
a s p e c t s  of t h e  same e x p e r i e n c e  you 
d i s c u s s e d  i n  t h e  o t h e r  p o i n t s  o f  
v i e w .  You t e l l  t h e  p a r t s  o f  t h e  
s t o r y  needed t o  i l l u s t r a t e  o r  p r o v i d e  
e v i d e n c e  f o r  t h e  t r u t h  o f  y o u r  
ins igh t .  

No t i ce  how t h e  a u t h o r ' s  point  of view 
changes  i n  t h e  F o r m a l  E s s a y .  She  
i s  d i s t a n t  from t h e  e v e n t  a lmos t  a s  
though it happened t o  someone e l s e .  
Th i s  i s  c a l l e d  o b j e c t i v i t y .  In  t h i s  
version of the  s t o r y  what happened i s  
n o t  s o  i m p o r t a n t  a s  t h e  meaning of 
what h a p p e n e d .  S t o r y  t e l l i n g  i s  
r e p l a c e d  by a n a l y s i s  of s to ry .  This 
approach t o  experience is  e x p e c t e d  i n  
c o l l e g e .  I t  r e q u i r e s  you  t o  go  
beyond t h e  mere surface  of e x p e r i e n c e  
and seek i t s  underlying meaning. 

What You Shou ld  Learn  
f r o m  t h i s  E x p e r i e n c e  

Of t e n  when you e x p l o r e  your  t h o u g h t s ,  
information w i l l  come t o  you i n  one of t h e  
e a r l i e r  p o i n t s  of view p r a c t i c e d  i n  t h i s  
exercise.  This i s  f i n e .  Put  it down any 
way i t  c o m e s  t o  you .  I m a g i n i n g  t h e  
experience you want t o  r e c o u n t  a s  it was 
happening o r  s p e c u l a t i n g  on how you might 

d iscuss  it with a  f r i e n d  can be an impor- 
t a n t  r e s o u r c e  f o r  i n f o r m a t i o n  w h i l e  
wr i t ing .  

On t h e  o t h e r  hand,  many t imes  the  s t y l e  
of the  f i n a l  vers ion  of an e s s a y  needs t o  
b e  more fo rmal  t h a n  t h e  i n i t i a l  d r a f t .  
The reworking of your t h o u g h t s  toward a  
more  f o r m a l  p r e s e n t a t i o n  i s  one of t h e  
t h i n g s  t h a t  n e c e s s i t a t e s  t h e  r e w r i t i n g  
r e q u i r e d  f o r  producing a  polished,  formal 
essay. 

Example of t h e  Four V o i c e s  E x e r c i s e  

SHOPLIFTING 

I n n e r  V o i c e  - 

She c ry ing . .  . so scared.. . don ' t  smash the  
b o t t l e . . .  s t e a l i n g  g e t s  y o u  i n t o  
t r o u b l e . .  . what a  runny nose! no Kleenex 
a  napk in  w l l  do... t h e  policeman i s  t o o  
young t o  h a v e  c h i l d r e n . .  . he mis takes  
f r i g h t  f o r  ha te  and r e b e l l i o n . . .  how many 
t i m e s  h a s  s h e  s t o l e n  t h i n g s .  .. t he  jacks 
a r e  e x t r a  l a r g e  and s h i n y . .  . she  s h o u l d  
have them.. . o r  be able  t o  buy them.. . the  
t e r r o r  she  f e e l s  must be awful... I don ' t  
l i k e  t h i s . .  . I want t o  leave.. . I cou ldn '  t 
s t e a l  a n y t h i n g . .  . I ' d  f e e l  too  bad. Ta l l  
men i n  uni forms. . .  c l u b s . . .  h e l m e t s . . .  
guns..  . pads  f o r  w r i t i n g  on.. . break room 
i s  crowded.. . Coke l e f t  by someone.. . l e f t  
o v e r  l u n c h  s m a l l . .  . c l a u s t r o p h o b i a . .  . 
another lady.. . panic. .  . f e a r . .  . l o s e  h e r  
l i c e n s e . .  . no  r e c o r d . .  . dumb t h i n g  t o  
do.. . r u i n  h e r  c a r e e r . .  .begging. .  . c a n ' t  
q u i t  t a l k i n g . . .  h e ' l l  t h i n k  abou t  it... 
c a n ' t  s i t . . .  p a c i n g . . .  human b e i n g  i n  
t r o u b l e . .  . a n x i e t y  i n  e y e s . .  . husband 
angry... you never l i s t e n  t o  me... 

Face to  Face  t o  a  F r i e n d -  

It was an uneven day,  S a l l y  . The mos t  
d i f f i c u l t  p a r t  occurred about 3: 15 p.m. I 
was j u s t  f i n i s h i n g  w a i t i n g  on a  woman who 
wan ted  a d v i c e  on t h e  books f o r  h e r  tod-  
d le r .  George came walking up r a p i d l y ,  h i s  
f a c e  f l u s h e d .  He s a i d ,  "Carolyn y o u ' r e  



needed immediately i n  t h e  ' b r e a k '  room! 'I 

A s  we walked he added, "She's s t o l e n  some 
j a c k s .  They f o u n d  them i n  h e r  c o a t  
pocke t .  A policeman is t r y i n g  t o  quest ion 
her ,  but  she won't cooperate. " 

My h e a r t  s a n k .  I w a n t e d  t o  l e a v e  t h e  
s to re .  I knew George was c o u n t i n g  on me 
t o  t r y  and s t a b i l i z e  the  s i t u a t i o n .  But I 
f e l t  so  torn .  Sure s t e a l i n g ' s  wrong. But 
s o m e t i m e s  i t  i s  c l e a r  t h a t  t h e r e  i s  no 
money f o r  t h e  c h i l d  t o  buy a  t o y ,  e s p e -  
c i a l l y  these  days. 

A s  I approached t h e  "break" room, I could 
hear her  sobs .  She was a b o u t  s e v e n ,  a l l  
hunched o v e r  i n  a  c h a i r  i n  t h e  c o r n e r .  
'Why d i d  you s t e a l  t h e s e  j a c k s ? "  t h e  
o f f i c e r  demanded. "Do you want t o  end up 
i n  j a i l ? "  Then she grabbed a  coke b o t t l e  
s i t t i n g  on t h e  c h a i r  n e x t  t o  h e r  and it 
looked a s  though she was going t o  smash it 
on t h e  f l o o r .  She was h y s t e r i c a l ,  and I 
d i d n ' t  th ink  she knew what she was doing.  
I g r a b b e d  t h e  b o t t l e  a n d  g a v e  i t  t o  
George .  G e o r g e  c o n v i n c e d  t h e  p o l i c e  
o f f i c e r  and t h e  s e c u r i t y  g u a r d s  t o  go t o  
the  o ther  s i d e  of the  room and l e t  me t a l k  
with her.  

She  c a l m e d  down e n o u g h  t o  t e l l  me s h e  
t h o u g h t  t h e  j a c k s  were p r e t t y ,  a n d  s h e  
d i d n ' t  h a v e  a n y  money. Also ,  s h e  was 
t e r r i f i e d  t o  r i d e  anywhere i n  t h e  p o l i c e  
c a r .  She  k e p t  s a y i n g ,  "Dad's  g o i n '  t o  
k i l l  me f o r  t h i s !  

I t a l k e d  t o  t h e  policeman and he agreed t o  
t a l k  w i t h  h e r  f a t h e r  a n d  t o  l e t  h e r  
f r i e n d s  r i d e  w i t h  h e r  i n  t h e  po l i ce  car .  
I c a n ' t  h e l p  wondering what happened t o  
her .  

L e t t e r  to a F r i e n d  - 

January 27, 1980 

Dear Jane, 

I am s t i l l  u p s e t  a b o u t  someth ing  t h a t  
happened a t  the  s t o r e  today. A young g i r l  
was caugh t  s h o p l i f t i n g  a  set of jacks from 
the  toy department. 

I had t o  s t a y  w i t h  h e r  u n t i l  t h e  p o l i c e  
ar r ived.  I r e a l l y  d i s l i k e  t h i s  p a r t  of my 
j o b .  She  was s o  f r i g h t e n e d  t h a t  s h e  
t h r e a t e n e d  t o  b reak  a  b o t t l e  s i t t i n g  i n  
t h e  break room where we were s i t t i n g .  

The po l i ce  were l e s s  t h a n  sympa the t i c .  I 
s u p p o s e  i t ' s  n o t  t h e i r  job t o  be sympa- 
t h e t i c .  She  h a d  no money t o  s p e n d ,  
though ,  and it seems t o  me t h a t ,  i n  some 
c r a z y  way, s h e  s h o u l d  have been a b l e  t o  
have those jacks. 

I k e p t  remembering something I had read a t  
my c h i l d r e n ' s  s c h o o l  when I was a  l u n c h  
room s u p e r v i s o r  there .  "People i n  t rouble  
a r e  s t i l l  people .'I 

I t r i e d  t o  g e t  t h e  o f f i c e r s  t o  understand 
t h a t  the  reason she r e f u s e d  t o  l e a v e  w i t h  
them was t h a t  s h e  was very a f r a i d  t o  r i d e  
i n  the  po l i ce  car .  

A l so ,  s h e  was a f r a i d  of t h e  spanking she 
thought she '  d  ge t  when she got home. They 
a g r e e d  t o  t a l k  t o  h e r  f a t h e r  and a l s o  l e t  
her  f r i e n d s  r i d e  along on the  t r i p  home. 

I hope s h e  learned a  good lesson and won't 
t r y  it again .  But I c a n ' t  h e l p  t h i n k i n g  
about what 's happened t o  her.  

Do you remember t h e  t ime  when o u r  Sue was 
a b o u t  s e v e n ,  and s h e  s t o l e  s e v e r a l  small 
items?. 

F o r m a l  Essay - 

S h o p l i f t i n g  i s  a  b i g  problem f o r  managers 
of r e t a i l  s t o r e s ,  and most t h i n k  someone 
who s t e a l s  something is a  criminal .  After 
h a v i n g  some e x p e r i e n c e s  with s h o p l i f t e r s ,  
it i s  c l e a r  t h a t  t h e y  a r e  people- -people  
who a r e  making b i g  m i s t a k e s ,  b u t  peop le  
s t i l l .  

When a  s h o p l i f t e r  i s  caugh t  i n  the  s t o r e  
where I work, I am sometimes asked t o  come 
t o  t h e  room where everyone involved waits  
f o r  the  p o l i c e  t o  a r r i v e .  Th i s  i s  espe -  
c i a l l y  t r u e  i f  t h e  p e r s o n  a c c u s e d  o f  
s t e a l i n g  is a  c h i l d  o r  a  woman. 

One day a  young g i r l  was caught with a  s e t  
of jacks i n  h e r  pocke t .  The p o l i c e  were 
c a l l e d .  She  was o b v i o u s l y  t e r r i f i e d .  
Soon a f t e r  I a r r i v e d ,  s h e  b e c a m e  s o  
f r a n t i c  t h a t  s h e  t h r e a t e n e d  t o  " b u s t "  a  
b o t t l e  t h a t  was on t h e  t a b l e .  

Edith Croake and Hal Weidner teach composi- 
t i o n  a t  Washtenaw Community College, Ann 
Arbor, Michigan. 



LETTERS ( cont . from p. 41 ) 
students engage in a variety of writing 
tasks. We now have students write in 
journals frequently, and we follow 
Moffett ' s suggestion that students engage 
in constant, free associative writing for 
the time allowed. Much of the assigned 
writing students do now follows extensive 
pre-writing activities and study models-- 
published essays or portions of essays, 
but the content of their writing derives 
from the students' own experiences. All 
writing is kept in the students' files. 

To help diagnose student writing skills 
and to determine the effectiveness of the 
process approach to teaching writing, we 
gave each sophomore an assignment modeled 
after The University of Michigan writing 
assessment. These papers were then placed 
in a central file and each semester at 
least one sample of the student's writing 
will be added to the file. The files will 
be useful in counseling students for 
future writing courses they may take. 

We have also changed our curriculum at 
Mott. We now require that at least one 

writing course be included in the 2  1/2 
English credits required for graduation, 
and we have developed four writing courses 
that meet the composition requirement. 

Our one week cross-curricular writing 
workshop enabled us: 1 )  to share the 
writing activities currently being re- 
quired in other departments, 2 )  to adapt 
activities to various curricular areas, 
and 3 )  to devise new activities in and 
approaches to writing. In September we 
shared our findings and suggestions for 
cross-curricular writing with the entire 
staff and gave each of them a packet of 
sample exercises and suggestions. 

Our ESEA IV C planning grant enabled us to 
buy the time and services to focus on the 
writing abilities of our students, to 
discover improved methods of teaching 
writing without overloading the teacher, 
to encourage cross-curricular writing, and 
to begin improving the writing abilities 
of our students. 

Sincerely, 

Norm Ballou 



James Moffett (cont. from p. 6 )  
pediast's judgment on such a writer as 
Browne i s  nothing but smart-ass 
chauvinism: permitted to poison basic 
information sources, it makes "science" as 
deadly a censor as ever the Church was 
during its Inquisition. 

We can avoid producing Brownes in our 
school system by having all youngsters 
read and write the same things--a goal we 
have closely approximated--and then their 
approach will not be unscientific, their 
assemblage odd, their facts obscure, nor 
their erudition haphazard. And we will 
have ensured that no one will be able to 
emulate the great essayists we hold up as 
models (or even read them with any compre- 
hension). Real essaying cannot thrive 
without cultivation of the individual. 
Who would have any reason to read anyone 
else? (And I want to know how Browne's 
style could be worth so much if he were 
merely raving.) 

The second example is personal. When I 
received the edited manuscript of the 
original edition of Student-Centered 
Language Arts and Reading, K-13 back from -- 
the publisher, I was aghast. "My" editor 
had re-written sentences throughout the 
whole book to eliminate first-person 
references and other elements of the 
author's presence and voice. This 
included altering diction and sentence 
structure at times to get a more anonymous 
or distanced effect. Faced with the 
appalling labor of restoring all those 
sentences, I called the editor, furious. 
She said righteously, "But we always do 
that--it's policy." It never occurred to 
her to exempt, or even to warn, an author 
who wouldn't be publishing the book in the 
first place if he weren't regarded as some 
kind of expert in writing. 

Remove the Double Standard 

You can't trust your encyclopedia, your 
publisher, your school administration. 
And you can't trust yourself until you 
learn to spot how you too may be spreading 
the plague, as Camus calls it. The double 
standard in "Look at the greats, but don't 
do what they did" naturally goes along 
with our era of Scientific Inquisition, 
which is really technocratic plague. 
Teachers stand in a fine position to 
spread infection. If you let yourself be 

convinced that "personal" or "creative" 
writing is merely narcissistic, self-indul- 
gent, and weak-minded, then you have just 
removed your own first person. 

James Moffett frequently consults, pub- 
lishes, and lectures on the teaching of 
writing. He works at his home in Mari- 
posa, California. 

TWO Views (cont. from p- 9 )  

to play an important developmental role 
in schools because certain more complex 
mental abilities are best developed by the 
practice of writing (Development of 
Writing, 201-02). In addition, w h i z  
class size remains high, writing has to 
substitute for a great deal of inter- 
personal speech. As Moffett insists and 
as Britton's research seems to confirm, 
English teachers perform important 
educational tasks not accomplished 
anywhere else. To summarize, their 
remarks and research add considerable 
strength to our belief that despite its 
enormous demands, our profession is humane 
and worthwhile. 

Edith Croake teaches composition at Wash- 
tenaw Community College, Ann Arbor, 
Michigan. 

James Britton (cont. from p. 5) 
people we are ' . In participant activity 
it is the construction we place upon the 
new--the current encounter with actuali- 
ty--that we attend to: as spectators, it 
is essential 1 y the total~the accumulated 
view of the world that makes us the sort 
of people we are--that we are concerned 
with. Thus, though we have assigned a 
function, a use, to the language of 
spectatorship, it is a use which is 
clear1 y distinguishable from that of a 
participant. 'Language to get things 
done' remains intact as a criterion for 
the one role, and the language of being 
and becoming may roughly describe the 
other. 

James Britton is the author of numerous 
books in the field of composition theory 
and research. He is associated with the 
University of London Institute of Educa- 
tion. 
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Stephen  B e r n h a r d t  (cont  . from p. 20 ) 

f u l .  Whe the r  s u c h  t r a n s f  e r  o c c u r s  , 
whether ,  f o r  ins t ance ,  p r a c t i c e  i n  wr i t ing  
d r a m a t i c  e p i s o d e s  w i l l  h e l p  t h e  w r i t e r  
c o n t r o l  o t h e r ,  l e s s  p e r s o n a l  w r i t i n g ,  
remains an open quest ion.  

The q u e s t i o n  w i l l  n o t  be  answered,  b u t  
support f o r  such t r a n s f e r  w i l l  be assumed; 
f o r  M o f f e t t ,  l i k e  o the r  good c o g n i t i v i s t s ,  
b e l i e v e s  i n  t h e  v a l u e  of c r e a t i v e  p l a y  
w i t h  t h e  forms o f  l anguage  t h r o u g h  non- 
d i r e c t e d ,  i n d i v i d u a l  e x p l o r a t i o n  i n  a  
n o n - t h r e a t e n i n g  environment .  I n  t h e s e  
d a y s  o f  c o m p e t e n c y  t e s t i n g ,  e x p l i c i t  
o b j e c t i v e s  , and t h e  general  homogenization 
o f  c u r r i c u l u m  u n d e r  t h e  c r y  o f  " t h e  
b a s i c s , "  M o f f e t t ' s  i d e a s  a b o u t  t e a c h i n g  
English appear even more r a d i c a l  t h a n  when 
t h e y  w e r e  f i r s t  p r o p o s e d  i n  t h e  l a t e  
s i x t i e s .  I w o u l d  a d v o c a t e  a  r a t i o n a l  
b a l a n c e  of h i s  s p e c u l a t i v e ,  e x p l o r a t o r y  
a c t i v i t i e s  w i t h  c o n t e n t - o r i e n t e d  f o r m a l  
i n s t r u c t i o n .  But whatever  p o s i t i o n  we 
f i n a l l y  a d o p t ,  r e a d i n g  and t h i n k i n g  o u r  
way t h r o u g h  t h e  w e a l t h  o f  i d e a s  i n  
M o f f e t t ' s  books can o n l y  h e l p  u s  u n d e r -  
s t a n d  o u r  own b e h a v i o r  b e t t e r  a s  we go 
about our day-to-day teaching. 

S tephen B e r n h a r d t  i s  a  doctora l  candidate 
a t  The Universi ty of Michigan,  Ann Arbor ,  
Michigan. 

them and t h e n  t o  w r i t e  a  paper-hich says - 
what they want t o  say  abou t  t h a t  t o p i c .  
Moff e t t  q u o t e s  one teacher  who says,  "You 
c a n ' t  w r i t e  w r i t i n g . "  But you can w r i t e  
i d e a s  a n d  f e e l i n g s ,  w h i c h  i s  wha t  my 
s t u d e n t s  do  more o f t e n  now, a n d  w i t h  
s t ronger  motivation. 

To p a r a p h r a s e  J a c q u e l i n e ,  i f  you u s e  
journals ,  small group work on d r a f t s ,  and 
ass ignments  from a  universe  of discourse,  
you w i l l  f i n d  you have made b e t t e r  wr i t e r s  
and I' glad of it. " 

Mark E. Smith i s  D i r e c t o r  of Composition 
a t  Nor thern  M i c h i g a n  U n i v e r s i t y ,  Mar- 
q u e t t e  , Michigan. 

Two S c h o o l s  (cont .  from p. 27 ) 

But I d i d n  ' t  know i f  I could a f fo rd  t o  l e t  
t h i s  muscled c rea tu re  knock my ego around. 

''We were just..." 

"Jus t  what?" 

"Sheeuu t , "  I mumbled, making my way t o  the  
end of  t h e  l i n e ,  l o o k i n g  l i k e  a  s c o l d e d  
puppy  w i t h  i t s  t a i l  t u c k e d  between i t s  
legs.  

Gary Robertson, ' 81 

Mark E. S m i t h  (cont .  from p. 22) 
of t e x t  a f t e r  t e x t ;  a l l  you had t o  do was 
l o o k  a t  t h e  t a b l e  of c o n t e n t s .  So,  f o r  
f i v e  o r  s i x  years ,  I m e t h o d i c a l l y  p l o t t e d  
o u t  and p lodded through separa te  u n i t s  on 
t h e s e  f o u r  m o d e s .  B u t  t h e n  I r e a d  
M o f f e t t :  t h e r e  w e r e  not  j u s t  four modes, 
b u t  a  u n i v e r s e  o f  modes ,  i n f i n i t e  i n  
number. And more i m p o r t a n t l y ,  t h e y  a l l  
have a  p lace  i n  t h e  English classroom. So 
now I o f f e r  my s t u d e n t s  a  much b r o a d e r  
scope o f  w r i t i n g  assignments than t h o s e  i n  
t h e  f o u r  t r a d i t i o n a l  modes. They w r i t e  
p a p e r s  r a n g i n g  i n  p o i n t  o f  v i e w ,  f r o m  
s u b j e c t i v e  t o  o b j e c t i v e ;  i n  c o n t e n t  and 
concern, from immediate t o  remote p a s t  o r  
f u t u r e  ; i n  t o p i c ,  from simple t o  complex; 
i n  s t y l e ,  from u n e d i t e d  t r a n s c r i p t s  o f  
s p e e c h  t o  p o l i s h e d ,  f o r m a l  e s s a y s ;  i n  
a u d i e n c e  a d d r e s s e d ,  f r o m  i n t i m a t e  t o  
p u b l i c ;  a n d  s o  on .  Now, i n s t e a d  o f  
a s s i g n i n g  a  comparison and  c o n t r a s t  o r  
p r o c e s s  p a p e r ,  I a s k  s tudents  t o  th ink  of 
a  top ic  o r  i s s u e  t h a t  s t r o n g l y  i n t e r e s t s  

Matisse /"\ 
I dreamed l a s t  n ight  
t h a t  i was chasing 
a  b u t t e r f l y  
through a  crowded c i t y  
and when he flew 
t o o  high i 
s a t  down and c r i e d  
because i th ink  t h a t  
t h a t  b u t t e r f l y  was 

YOU 

Anita Mante y ' 78 

P a u l a  F i n k e l s t e i n  and Susan Marwil teach 
E n g l i s h  a t  Akiva  Hebrew Day S c h o o l  i n  
S o u t h f i e l d ,  Michigan;  and Dolores  Mont- 
gomery is  E n g l i s h  Department Cha i rpe r son  
and t e a c h e s  E n g l i s h  a t  L'Anse Creuse High 
School North, M t .  Clemens, Michigan. 



Rober t  R o o t  (cont  from P O  16 
, a n d  B e t t y  J. Wagner. S t u d e n t -  

Cen te red  Language A r t s  and Reading, K-13: -- 
A - Handbook f o r  Teachers .  2nd E d i t i o n .  - 
Boston : Houqhton-Mifflin , 1976. 

A 1  t h o u g h  o r i g i n a l l y  t h e  I n t e r a c t i o n  
program was an a t t empt  t o  overcome t h e  
l i m i t a t i o n s  o f  t h i s  book, first pub- 
l i s h e d  i n  1 9 6 8 ,  t h e  l i m i t a t i o n s  o f  
e d u c a t i o n a l  r e s o u r c e s  i n  most s c h o o l  
d i s t r i c t s  h a s  compel  l e d  Moff e t t  t o  
c o n t i n u a l l y  r e v i s e  h i s  i n i t i a l  c l a s s -  
room-pract ice-oriented book, expanding , 
a n d  where p o s s i b l e ,  f r e e i n g  t h e  t e x t  
from the  c o n s t r a i n t s  a  one-book program 
i m p o s e s .  S t i l l  a  c o n c r e t e  and sound 
source of ideas  t o  implement i n  p u r s u i t  
of Moffe t t ' s  concept of l e a r n i n g ,  

Reeves,  Ruth.  " I n t e r a c t i o n  i n  Review-- 
P e r s p e c t i v e s  from S u p e r v i s i o n , "  E n g l i s h  
Journal  63 (May 19741, p. 104. 

R o s e n ,  Lois. "An i n t e r v i e w  w i t h  James 
Br i t ton ,  Tony Burgess, and Harold  Rosen, " 

E n g l i s h  J o u r n a l ,  67, 8  (November 1977 ) , 
50-58. 

An a r r e s t i n g  i n t e r v i e w  with th ree  mem- 
b e r s  of t h e  Schoo l s  Counci l  P r o j e c t  , 
s y n t h e s i z i n g ,  expanding,  and e labora t -  
ing on t h e i r  work, and,  i n t e r e s t i n g 1  y  , 
corroborat ing t h e  work of  Moffett .  

S a r k e  . F r e d  H. " I n t e r a c t i o n  i n  Review-- 
Perspectives from the  Classroom, " E n g l i s h  
Journal ,  63 (May, 1974), 104. 

Rober t  Root d i r e c t s  Introductory Composi- 
t i o n  a t  C e n t r a l  Michigan U n i v e r s i t y ,  M t .  
Pleasant ,  Michigan. 

Toby F u l w i l e r  (cont .  from p. 18) 

a c r o s s  t h e  c u r r i c u l u m ,  we r e g u l a r l y  
c o n d u c t  w o r k s h o p s  f o r  c o l l e a g u e s  i n  
d i s c i p l i n e s  o ther  than E n g l i s h  t o  e x p l o r e  
w i t h  them how t h e y  might use wr i t ing  more 
ac t ive ly  i n  t h e i r  d a i l y  classroom i n s t r u c -  
t i o n .  Many o f  t h e  i d e a s  s u g g e s t e d  a t  
these  workshops, such a s  j o u r n a l  w r i t i n g ,  
f r e e w r i t i n g ,  a n d  b r a i n s t o r m i n g ,  a r e  
grounded i n  B r i t t o n ' s  notion t h a t  s p e c u l a -  
t i v e  w r i t i n g  p l a y s  an i m p o r t a n t  p a r t  i n  
the  learning process. 

B r i t t o n ' s  work p r o v i d e s  t h e  t h e o r e t i c a l  
base  t o  t h e  common-sense p r i n c i p l e  t h a t  
w r i t i n g  i s  n o t  t h e  s o l e  p r o v i n c e  of t h e  
English depar tment  any more t h a n  numbers 
a r e  t h e  s o l e  p r o v i n c e  of t h e  math depart-  

ment o r  s p e a k i n g  of t h e  s p e e c h  d e p a r t -  
m e n t .  W r i t i n g  a c t i v i t i e s  mus t  o c c u r  
"across the  curriculum" a s  a  r e g u l a r  p a r t  
of s t u d e n t  l i f e  i f  such a c t i v i t i e s  a r e  t o  
h a v e  a  s t r o n g  a n d  l a s t i n g  i m p a c t .  
B r i t t o n l s  work--along with t h a t  of Ameri- 
cans Daniel Fader, J a n e t  Emig, Lee Ode11, 
a n d  James  M o f f e t t - - h a s  g iven r i s e  t o  a 
g e n u i n e  i n t e r e s t  i n  w r i t i n g  a s  a n  
i n t e r d i s c i p l i n a r y  a c t i v i t y ,  something 
p rac t i ced  i n  a l l  a r e a s  of t h e  r e a l  wor ld  
by r e a l  people. 

Both Br i t ton  and Moffett  have had a  s i g n i f -  
i c a n t  inf luence  on how we view w r i t i n g  a t  
t h e  b e g i n n i n g  of t h e  1980 's .  They have 
helped us t o  see  the  developmenta l  po ten-  
t i a l  of  good wr i t ing  i n s t r u c t i o n ,  and they 
h a v e  p r o v i d e d  u s  w i t h  p e r s o n a l  a n d  
programmatic g u i d e l i n e s  t o  car ry  out  t h a t  
ins t ruc t ion .  By challenging the  p r e s c r i p -  
t ive - -and  p r o s c r i p t i v e - - r h e t o r i c a l  modes 
w i t h  which mos t  o f  u s  grew u p ,  a n d  by 
s u g g e s t i n g  more  comprehensive a l t e r n a -  
t i v e s ,  B r i t t o n  and M o f f e t t  d e m o n s t r a t e  
t h a t  w r i t i n g  can be t a u g h t  humanely and 
r e a l i s t i c a l l y .  They show u s ,  a l o n g  w i t h  
o u r  s t u d e n t s ,  a  u n i v e r s e  i n h a b i t e d  by 
human beings a s  well  a s  English teachers.  

Toby F u l w i l e r  d i r e c t s  Freshman English and 
conduc t s  seminars  i n  W r i t i n g  Across t h e  
Curr iculum a t  Michigan Technological Uni- 
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