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Many who teach writing share Edward P. J. 
Corbett's assertion that the best ideas 
and practice available to them are found 
in the work of Greek, Roman, and western 
European rhetoricians of the past. 

Corbett has translated classical theory 
into the modern idiom, giving neo-classi- 
cists material for their method. Advo- 
cates of the traditional approach have 
also found substance in the popular 
college and school textbooks of Sheridan 
Baker and John Warriner, among others. 

In this issue of fforum, the traditional 
approach to writing is' examined by theore- 
ticians and pedagogical practitioners. 
Edward P. J. Corbett writes OL his work 
in the field; Sheridan Baker celebrates 
the power of writing; and John Warriner 
specifies the components of a school-wide 
writing program. 

Against a review of their work, teachers 
take their stands--pro and con--on the 
traditionalists' approach to the teaching 
of writing. 
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What Aristotlef Cicerof Quintilianf and 
dozens of other derivative rhetoricians 
made me aware of is that there are cer- 
tain rock-bottom fundamentals about the 
writing situation and the writing process 
that do not change from age to age or 
from culture to culture. Writing wasf 
and still isl a transaction involving a 
writer, a reader, and a message--someone 
saying something to somebody else for a 
purpose. You can't get any more rock- 
bottom than that. 

O W N  
T'2 

Rhetoric: The Practical Art 

Rhetoric gave a "local habitation and a 
name" to many of the strategies that I 
had deliberately or instinctively used 
myself when I was trying to communicate 
with others through either the spoken or 
the written medium. It was reassuring to 
learn that there wasf after allf a method 
to my muddlings. And if there was a 
methodf there had to be an art that codi- 
fied all the means to an end. Rhetoric 
was that art. Aristotle classified 
rhetoric as one of the practical artsf an 
art of "doingf In a behavior a skill. The 
ancients maintained that we acquired a 
skill by some combination of (a set 
of precepts)# imitatio (observation of 
the practice of others)# and exercitatio 
(repeated practice of the skill). That 
triad sets up the whole rationale of the 
pedagogy of composition. If one studies 
the history of the teaching of writing in 
the schools or contemplates just the 
various philosophies of composition that 
prevail in the schools todayf one sees 
that the various approaches to the 
teaching of writing are shaped by the 
particular element in that triad which 
receives the greatest emphasis. 

Because the principles of classical rheto- 
ric were so elementary and universal I 
found that they were readily adaptable to 
the modern classroom. In fact much of 
what is touted in modern writing texts as 
being "new" often turns out to be some- 
thing old in a new guise with a new 
name. Some teachers claim that the 
system of classical rhetoric is too 
limited for the modern classroom because 
it deals primarilyl if not exclusivelyf 
with persuasive discourse. One response 
to that charge is that all discourse isf 

in some ultimate sense! persuasive; even 
if our objective is to inform or en- 
lighten or entertain our readersl we 
ultimately have to win acceptance of our 
presentation from our readers. If there 
is a persuasive thrust in all discoursef 
classical rhetoric is still the best 
system of persuasive strategies. It 
touches all the bases: the three kinds 
of appeal--logical emotional and ethi- 
cal; the two basic strands of logical 
appeal--the deductive (the enthymeme ) and 
the inductive (the example); the three 
kinds of persuasive discourse--the 
judicial (arguing about things that have 
already occurred)# the deliberative 
(arguing about things that will or should 
takq place) the ceremonial (arguing 
about things that are occurring in the 
present). 

Another answer to the charge that classi- 
cal rhetoric is too limited to be of use 
in the modern classroom is that even 
though classical rhetoric was concerned 
mainly with persuasive discoursef many of 
the strategies laid out by the classical 
rhetoricians are applicable also to expos- 
itory# descriptivef and narrative dis- 
courses. Much of the heuristic system 
(especially the topics) much of the 
doctrine about the effective arrangement 
of the parts of a discoursef almost all 
of the immensely rich collection of 
instructions about style and rhythm and 
figures of speech are just as applicable 
to the expositoryf descriptive# and narra- 
tive modes of discourse as to the 
persuasive mode. 

It should be interesting for readers to 
discover from subsequent issues of Â£foru 

(cont. on p. 55) 



WRITING AS LEARNING 

Sher i dan Baker 

The P r a c t i c a l  S t y l i s t  a ro se  d i r e c t l y  from 
an a r t i c l e  I wrote l  a s  a  young I n s t u c t o r  
of E n g l i s h  a g a i n s t  t h e  new "Communica- 
t i o n  S k i l l s  t o u t e d  t o  r e p l a c e  o l d - h a t  
f r e s h m a n  c o m p o s i t i o n .  Communicat ion 
S k i l l s  was t o  i n c l u d e  S p e a k i n g r  L i s t e n -  
i n g #  and  Readingl a long  wi th  w r i t i n g r  no t  
very s t rong ly  c a p i t a l i z e d .  It i n c l u d e d  a  
l o t  of l i s t e n i n g  t o  s p e e c h  i n  h a l l w a y s  
and  p l a y g r o u n d s r  p a s t i n g  u p  b i t s  f r o m  
n e w s p a p e r s #  m a g a z i n e s #  and a d v e r t i s e -  
ments  r w a t c h i n g  p e o p l e  c o m m u n i c a t i n g  
t h r o u g h  g e s t u r e s  a n d  p o s t u r e s  a n d  
r e s p o n d i n g  t o  movies  and  e a c h  o t h e r  i n  
d a r k e n e d  t h e a t e r s .  T h i s  new p layschool  
almost crowded w r i t i n g  o u t  c o m p l e t e l y  a t  
b e s t  d e m o t i n g  it a  c l e a r  s e v e n t y - f i v e  
p e r c e n t r  and i g n o r i n g  it a s  one  of  o u r  
m o s t  e s s e n t i a l  a n d  p o w e r f u l  means of  
l ea rn ing .  

The new c o u r s e  t o o k  i t s  cue from t h e  new 
l i n g u i s t i c s ,  whose s logan was "The spoken  
l a n g u a g e  i s  t h e  l a n g u a g e .  l1 W r i t i n g #  
newly d e s c r i b e d  a s  a  p a l e  and i m p e r f e c t  
i m i t a t i o n  of s p e e c h r  moved t o  t h e  edges 
of e d u c a t i o n #  and a l m o s t  c o m p l e t e l y  o u t  
t h e  d o o r s .  The man w h o s e  a r t i c l e  I 
answered  i n  my f i r s t  s t e p  t o w a r d  The  - 
P r a c t i c a l  S t y l i s t  was Ken Macroriel  then  
of t h e  E n g l i s h  d e p a r t m e n t  a t  E a s t e r n  
Michigan  U n i v e r s i t y .  He t o o  e v e n t u a l l y  
wrote a  couple of t ex tbooksr  s t i l l  r e p r e -  
s e n t i n g  h i s  e a r l y  s t a n d  a g a i n s t  t h e  
square i deas  of t r a d i t i o n a l  c o m p o s i t i o n  
p r o v i d i n g  a  k i n d  o f  s o u t h  p o l e  t o  my 
north.  A few yea r s  a g o l  and  t w e n t y - f i v e  
y e a r s  a f t e r  o u r  i n i t i a l  con f ron ta t i on  i n  
t h e  p a g e s  of an academic  j o u r n a l l  Ken 
M a c r o r i e  and I f i n a l l y  metr  f o r  t h e  f i r s t  
t imel  on a  pane l  a t  a  conference on compo- 
s i t i o n  where we a i r e d  our oppos i t e  views. 

Macrorie be l i eves  t h a t  composi t ion s h o u l d  
b e  p u r e 1  y  a u t o b i o g r a p h i c a l .  S t u d e n t s  
w r i t e  b e s t  about what they knowl he  s a y s  
and  t h e y  know themse lves  b e s t .  H i s  s t u -  
d e n t s  w r i t e  f i r s t - p e r s o n  c o n f e s s i o n a l s  
a n d  c o m p l a i n t s  s o u n d i n g  o f f  a s  t h e y  
p roduce  an  a d m i r a b l e  number of  p a g e s - -  
f l u e n t r  emotiver  andr  of cou r se r  i n t e r e s t -  
i n g #  l i k e  a l l  h u m a n  t u r m o i l .  T h e  
a g o n i z e d  " I "  d o m i n a t e s  t h r o u g h o u t :  

"I.. . I.. . I.. . # "  l i k e  t h e  k i n d e r g a r t e n e r g  s 
" s h o w  a n d  t e l l 1 '  p r o m o t e d  t o  p a p e r .  

L i v e l y l  y e s - - b u t  o b l i v i o u s  t o  t h e  
g r e a t e s t  advantage c o m p o s i t i o n  h a s  f o r  a  
s tuden t .  

C o m p o s i t i o n  i s  a  way of l e a r n i n g .  I t  
t eaches  u s  how t o  move from t h e  c i r cum-  
s c r i b e d  s e l f - c e n t e r  o f  c h i l d h o o d  and  
adolescence i n t o  mature  t h i n k i n g  how t o  
g e n e r a l i z e  f rom o u r  a t t i t u d e s  emotions 
hunches!  and  p r i v a t e  i d e a s  i n t o  m a t u r e  
and  v a l i d  thought .  It  moves us from s e l f  
t o  o b j e c t r  f rom e m o t i o n a l  e x p r e s s i o n  t o  
r a t i o n a l  t h i n k i n g .  The e m o t i v e  a n d  
e x p r e s s i v e  i s  a lways  w i t h  u s .  What a n  
e d u c a t i o n  s h o u l d  d e v e l o p  c o n s t a n t l y  i s  
our  r a t i o n a l  and i n t e l l e c t u a l  power s r  n o t  
s o  r e a d i l y  o p e r a t i v e  a s  t o  need no encour- 
agement .  And c o m p o s i t i o n  r e a s o n i n g  
t h r o u g h  l a n g u a g e l  d o e s  t h i s  b e t t e r  than 
anyth ing  e l s e .  

I n  The  P r a c t i a l  S t y l i s t r  I u r g e  two 
p o i n t s :  ( I )  w r i t i n g  l e a d s  t o  m a t u r i t y l  
i n  t h e  o n l y  p l a c e s  we ina ture  s i g n i f i -  
c a n t l y #  i n  o u r  a t t i t u d e s l  i n  o u r  minds ;  
( 2 ) w r i t i n g  d i s c o v e r s  o u r  t h o u g h t s  f o r  
u s I  a s  w e  t r y  t o  p roduce  theml  c l a r i f y  
t h e m l  g r a s p  t h e m l  a n d  s t a t e  themr  on 
paper.  

My p o i n t  a b o u t  m a t u r i t y  i s  t h i s .  I f  you 
s a y  " I  l i k e d  t h a t  f i l m l ' '  you  s t a t e  a  
p e r s o n a l  and h i s t o r i c a l  f a c t l  of no more 
consequence  t h a n  ''She went o v e r  t o  t h e  

( con t .  on p. 55) 



THE RITE-AID SPIRAL THEME NOTEBOOK 

John Warriner 

A r e c e n t  a d v e r t i s i n g  f l y e r f  m a i l e d  t o  
l o c a l  p o s t  o f f i c e  b o x h o l d e r s  p r e s e n t e d  
t w e n t y  - f i v e  s m a l l  d i s p l a y  a d v e r t i s e -  
ments. Among a d s  f o r  h a i r  s p r a y l  g l u e f  
and a  s i x p a c k  of b e e r f  appeared an ad f o r  
"The Rite-Aid S p i r a l  Theme Notebook 1 0 0  
s h e e t s  8 X I 0  f o r  59  c e n t s .  T h i s  a d  
a t t r a c t e d  my a t t e n t i o n  b e c a u s e  o f  i t s  
i m p l i c a t i o n  t h a t  themes a r e  be ing  w r i t t e n  
i n  t o d a y ' s  schools ;  a t  l e a s t f  t h e  s u p e r -  
m a r k e t  e x p e c t e d  a  demand f o r  a  theme 
notebook. A s  we a l l  r e a l i z e f  w h i l e  t h e  
a d  may s e l l  a  q u a n t i t y  of "Flite-Aids" t o  
c o n s c i e n t i o u s  ( o r  p e s s i m i s t i c )  s t u d e n t s  
g e t t i n g  r e a d y  f o r  t h e  o p e n i n g  of school  
i n  Septemberf it may s t i l l  be q u i t e  wrong 
i n  i t s  i m p l i e d  c o n v i c t i o n  a b o u t  theme 
wr i t i ng .  One may wonderf  p e r h a p s  a b o u t  
t h e  s p e l l i n g  a c c u r a c y  expected i n  themes 
when i n  t h e  b r a n d  name o f  t h e  t h e m e  
n o t e b o o k l  s p i r a l  o r  n o t f  " w r i t e "  i s  
s p e l l e d  " r i t e .  'I 

majop remises P 
T e a c h e r s  of  E n g l i s h  w i l l  s u r e l y  welcomel 
i n  t h e  h a n d s  o f  t h e i r  s t u d e n t s f  a  
s p a r k l i n g  newf  a s  y e t  u n c o n t a m i n a t e d l  
theme n o t e b o o k .  Our q u e s t i o n  i s  how 
e f f e c t i v e l y  w i l l  t e a c h e r s  be a b l e  t o  
b r ing  it i n t o  use? 

I f f  a s  w r i t e r s  a n d  t e a c h e r s  a r e  con-  
s t a n t l y  r e m i n d i n g  u s l  t h e  o n l y  way t o  
l e a r n  t o  w r i t e  i s  t o  w r i t e l  we m u s t  
r e g u l a r l y  r e q u i r e  our  s t u d e n t s  t o  w r i t e .  
On o u r  way t o  a  d i s c u s s i o n  o f  how t o  do 
t h i s f  we may a s  w e l l  a v o i d  a p o p l e x y  b y  
r e s i s t i n g  t h e  u r g e  t o  e x p l a i n  h e a t e d l y  
t h e  r ea sons  a lways  advanced  f o r  t h e  low 
l e v e l  of  w r i t i n g  competence d i sp layed  by 
many of our  h igh  school  gradua tes .  

Th ree  r e a s o n s  a r e  u s u a l l y  c i t e d  f o r  t h i s  
i ncompe tence .  The f i r s t  i s  t h e  l a r g e  
c l a s s  l o a d  g i v e n  t o  E n g l i s h  t e a c h e r s .  
This  heavy load f  which makes t h e  composi-  
t i o n  t e a c h e r  ' s t a s k  unbearably time-con- 
sumingf i s  c e r t a i n l y  a  ma jo r  r e a s o n  why 
t e a c h e r s  d o  n o t  a s s i g n  t h e  r e q u i s i t e  
number  o f  c o m p o s i t i o n s .  The s e c o n d  
reason  i s  t h e  aud io -v i sua l f  bu t  not  l i t e r -  
acy-producingl e x p e r i e n c e  of TV. To t h e  
e x t e n t  t h a t  TV r e d u c e s  t h e  amount of  
r e a d i n g  o u r  s t u d e n t s  do i t  m u s t  a l s o  
r e d u c e  t h e  q u a l i t y  of  t h e i r  w r i t i n g .  
F a m i l i a r i t y  with t h e  w r i t t e n  l a n g u a g e  i s  

minor prem;~e 

e s s e n t i a l  t o  a n  u n d e r s t a n d i n g  of  what 
good w r i t i n g  is .  The t h i r d  r e a s o n f  l o n g  
blamed f o r  making w r i t i n g  obso l e t e  i n  t h e  
s c h o o l s f  i s  t h e  wide u s e  o f  o b j e c t i v e  
t e s t s .  

Those a r e  t h e  u n i v e r s a l l y  o f f e r e d  causes  
of our  probleml bu t  c o n s t a n t l y  d e p l o r i n g  
them a c c o m p l i s h e s  no th ing .  The s o l u t i o n  
of any one of t h e n  must  be  a  l ong - r ange  
e f f o r t f  b u t  our need i s  immediate. It is  
a t  l e a s t  d o u b t f u l ,  anywayl whe the r  a n y  
i m p o r t a n t  c h a n g e  i n  t h e  s i z e  of  p u p i l  
l oad f  i n  t h e  l u r e  of TVf and i n  t h e  k i n d  
of  t e s t i n g  t h a t  does  not  r equ i r e  w r i t i n g  
w i l l  e v e r  b y  a c h i e v e d .  G i v e n  t h e s e  
f o r m i d a b l e  d rawbacks f  what can  we do t o  
b r i n g  a b o u t  i m p r o v e m e n t  i n  s t u d e n t  
wr i t i ng?  

The Components of 
Good Composition Teaching 

Most  E n g l i s h  t e a c h e r s  h a v e  d e v e l o p e d  
t h e i r  own s u c c e s s f u l  ways o f  t e a c h i n g  
w r i t i n g f  b u t  whatever t h e i r  t r i c k s  of t h e  
t r a d e  a l l  good composition t e a c h i n g  must  
embrace t h e  fol lowing:  

( 1 )  E s t a b l i s h  a  s choo l -wide  c o m p o s i t i o n  
program.   he-first s t e p  i s  admin i s t r a -  
t i v e #  o r  s u p e r v i s o r y .  I t  i s  t h e  e s t a b -  



l i s h m e n t  of  a  school-wide o r  system-wide 
w r i t i n g  program t h a t  s p e c i f i e s  e x a c t l y  
how o f t e n  c o m p o s i t i o n s  a r e  t o  be w r i t t e n  
and what w r i t i n g  s k i l l  is  t o  be t a u g h t  i n  
e a c h  a s s i g n m e n t .  A school-wide r e q u i r e -  
m e n t - - t w o  c o m p o s i t i o n s  a  m o n t h l  f o r  
e x a m p l e - - h e l p s  t o  a s s u r e  t h a t  w r i t i n g  
p r a c t i c e  w i l l  no t  be f o r g o t t e n .  T e a c h e r s  
w i l l  s e e  t o  it t h a t  t h e i r  s t u d e n t s  w r i t e  
t h e  r e q u i r e d  c o m p o s i t i o n s  and  s t u d y  t h e  
d e s i g n a t e d  s k i l l s .  On t h e  o t h e r  s i d e  of 
t h e  d e s k l  s t u d e n t s  w i l l  a c c e p t  t h e i r  
r e g u l a r  w r i t i n g  a s s i g n m e n t s  w i t h  less  
c o m p l a i n i n g  b e c a u s e  t h e y  know e v e r y o n e  
e l s e  i s  r e c e i v i n g  t h e  same assignments .  
They  e x p e c t  t o  h a v e  t o  w r i t e .  T h e  
p r o g r a m  s h o u l d  h e l p  t o  b r i n g  an  end  t o  
t h e  s u d d e n l  u n e x p e c t e d #  a n d  t h e r e f o r e  
r e s e n t e d  a s s i g n m e n t .  The o f f  -the-top- 
o f - t h e - h e a d  a s s i g n m e n t l  a n n o u n c e d  
s u d d e n l y  w i t h o u t  a n y  c l e a r  p u r p o s e l  
e x c e p t  t o  t e s t l  c e r t a i n l y  n o t  t o  t e a c h  
w r i t i n g #  and  g i v e n  u s u a l l y  w i t h o u t  a n y  
r e a l  he lp  from t h e  t eache r  i n  i t s  prepara-  
t i o n  t u r n s  s t u d e n t s  a g a i p s t  composition 
assignments and i n e v i t a b l y  p roduces  p o o r l  
i f  a n y t  r e s u l t s .  Simply announcing t h a t  
a  composi t ion w i l l  be  due  on Tuesday  i s  
n o t  t e a c h i n g #  a n d  p r o b a b l y  n o t  e v e n  
t e s t i n g #  anything.  

( 2 )  Teach  2 w r i t i n g  s k i l l  t o  be  l ea rned  --- 
and  d e m o n s t r a t e d  i n  e a c h  c o m p o s i t i o n  -- 
a s s i g n m e n t .  When an assignment i s  vaguel 
when it is  not  p r epa red  f o r l  and  when i t  
c o m e s  a s  a n  u n e x p e c t e d  n u i s a n c e l  i t  
p r o b a b l y  a c c o m p l i s h e s  v e r y  l i t t l e .  
T e a c h e r s  s h o u l d  d e v o t e  a  c l a s s  p e r i o d  t o  
p r e p a r i n g  t h e  c l a s s  t o  w r i t e .  P a r t  o f  
t h e  p e r i o d  s h o u l d  be  s p e n t  t e a c h i n g  t h e  
p a r t i c u l a r  w r i t i n g  s k i l l  t o  be  p u t  i n t o  
p r a c t i c e .  S t u d e n t s  must understand what 
i s  e x p e c t e d  o f  them. For  example ,  o n e  
s i m p l e  s k i l l  t a u g h t  many t i m e s  i n  a n y  
composition program is beginning an expos- 
i t o r y  pa rag raph  with a  g e n e r a l i z a t i o n  # o r  
t o p i c  s e n t e n c e l  and  d e v e l o p i n g ,  o r  s u p -  
p o r t i n g  # t h e  o p e n i n g  g e n e r a l i z a t i o n  wi th  
examples .  I n  p r e p a r i n g  t h e i r  c l a s s  
t e a c h e r s  w i l l  r e a d  and analyze wi th  them 
some model e x p o s i t o r y  p a r a g r a p h s .  They 
may s u p p l y  a  "decapi ta ted"  paragraph one 
w i t h o u t  an o p e n i n g  g e n e r a l i z a t i o n #  a n d  
h a v e  s t u d e n t s  s u p p l y  a  s u i t a b l e  t o p i c  
s e n t e n c e  f o r  it. A s  a  r e s u l t  o f  t h i s  
p r e p a r a t i o n  e v e r y  s t u d e n t  knows t h e  

a s s i g n m e n t  r e q u i r e s  t h e  w r i t i n g  o f  a  
p a r a g r a p h  t h a t  b e g i n s  w i t h  a  t o p i c  sen- 
t ence  and i s  developed by examples .  The 
w r i t i n g  s k i l l  has  been t augh t .  

( 3 )  Help  s t u d e n t s  -- t o  f i n d  s o m e t h i n g  t o  
w r i t e  a b o u t .  The s e c o n d  p a r t  of t& -- 
p r e p a r a t o r y  l e s s o n  h e l p s  t h e  s t u d e n t  t o  
f i n d  s o m e t h i n g  t o  w r i t e  a b o u t .  The 
t eache r  s u g g e s t s  t o p i c s .  C l a s s  d i s c u s -  
s i o n  p r o d u c e s  more t o p i c s .  Sometimes a  
p a r a g r a p h  can  be  c r e a t e d  on t h e  c h a l k -  
b o a r d l  t h e  e n t i r e  c l a s s  p a r t i c i p a t i n g .  
Now wi th  a  c l e a r  i d e a  of  t h e  s k i l l  t o  be  
d e m o n s t r a t e d  and  w i t h  a s u b j e c t  t o  w r i t e  
a b o u t t  t h e  s t u d e n t  a p p r o a c h e s  h i s  
a s s i g n m e n t  f r e e  of  a t  l e a s t  two of  t h e  
f r u s t r a t i o n s  a  c o m p o s i t i o n  a s s i g n m e n t  
o f t e n  imposes. 

( 4 )  F o l l o w - u p  t h e  a s s i y n m e n t .  Even 
t e a c h e r s  w i t h  1 2 5  t o  1 5 0  s t u d e n t s  c a n  
r e a d  o n e - p a r a g r a p h  c o m p o s i t i o n s  produc- 
t i v e l y #  p r o v i d e d  t h e y  have  e s t a b l i s h e d  
one  s k i l l  a s  a r equ i r emen t  f o r  t h e  para-  
graph. I n  t h e i r  f o l l o w - u p - - t h e i r  r e a d -  
i n g #  c o r r e c t i n g l  and evaluat ing-- they a r e  
c o n c e r n e d  p r i m a r l y  w i t h  how w e l l  t h e  
w r i t e r s  h ave  demons t r a t ed  t h e i r  g rasp  of 
t h e  s k i l l  t a u g h t .  I f  t h e  w r i t e r s  h a v e l  
a l l  i s  w e l l .  I f  n o t l  t h e r e  must be a  
s e c o n d  c h a n c e .  A s k i l l  i s  r a r e l y  
m a s t e r e d  i n  one  p r a c t i c e  s e s s i o n .  The 
p r o c e d u r e  i n  t h e  c o m p o s i t i o n  l e s s o n  i s  
t h e  same w h e t h e r  t h e  s k i l l  t o  be taught  
i s  a s  s imple a s  t h e  one  j u s t  men t ined  o r  
a s  s o p h i s t i c a t e d  a s  u s i n g  c o n c r e t e  
n a r r a t i v e  d e t a i l  i n  t e l l i n g  a  s t o r y .  
T e a c h  a  s k i l l .  H e l p  w i t h  s u b j e c t  
mat te r .  Follow up. 

( con t .  on p. 49) 





t h e  t r a d i t i o n a l  c o n c e p t i o n ,  t h i s  t i m e  
r e d u c i n g  t h e  c l a s s i c a l  f i v e - p a r t  e s s a y  t o  
a  f o u r - p a r t  one:  i n t r o d u c t i o n ,  s t a t e m e n t  
o f  f a c t ,  c o n Â  i r m a t i o n  ( o r  p r o o f ) ,  a n d  
c o n c l u s i o n .  T h e  f i n a l  s t e p  i n  t h e  
w r i t i n g  p r o c e s s  i s  " ' t h i n k i n g  o u t  i n t o  
language.  ' " 

B e c a u s e  f o r m  a n d  c o n t e n t  a r e  r e l a t e d  
i n t e g r a l l y ,  C o r b e t t  t r e a t s  s t y l e  a s  a  
m a t t e r  o f  c h o o s i n g  among  a  number o f  
p o s s i b l e  e x p r e s s i o n s  i n  a  l a n g u a g e .  
C h o o s i n g  t h e  " b e t t e r "  e x p r e s s i o n s  i n -  
v o l v e s  w o r k i n g  f o r  d i c t i o n  t h a t  h a s  
p u r i t y ,  p r o p r i e t y ,  a n d  p r e c i s i o n  a n d  
working f o r  a  s t y l e  t h a t  s u i t s  t h e  s i t u a -  
t i o n .  T h i s  may be  a c h i e v e d  by u s i n g  t h e  
f i g u r e s  of speech.  

I n  t h e  s t u d y  of s t y l e ,  C o r b e t t  f o c u s e s  on 
a n o t h e r  c a r d i n a l  p r i n c i p l e  of  r h e t o r i c  : 
D e v i a t e  f rom t h e  s t a n d a r d  method i n  o r d e r  
t o  b e s t  a f  f e c t  t h e  a u d i e n c e .  The s t u -  
d e n t  ' s presumed a b i l i t y  t o  d e v i a t e  e f f e c -  
t i v e l y  a c c o u n t s  f o r  C o r b e t t  ' s  s t a t e m e n t  
t h a t  " s t y l e  i s  t h e  most t e a c h a b l e  of t h e  
s k i l l s  invo lved  i n  composi t ion. ' '  

C o r b e t t ' s  Case f o r  I m i t a t i o n  
as A c c e s s  t o  Style 

C o r b e t t  a d v o c a t e s  i m i t a t i o n  a s  one of t h e  
ways t o  t e a c h  s t y l ~ .  By copying,  r e s t r u c -  
t u r i n g ,  a n d  i m i t a t i n g  t h e  w r i t i n g  o f  
p r o f e s s i o n a l s ,  t h e  s t u d e n t  w i l l  g a i n  ( 1  ) 
a w a r e n e s s  of  t h e  r e s o u r c e s  o f  l anguage ,  
( 2 )  p r a c t i c e  i n  v a r y i n g  s t y l e s ,  a n d  ( 3 )  , 

b l i n d l y  i m i t a t e  b u t  t o  f r e e  h e r  t o  u s e  
t h e  new - f  o u n d  r e s o u r c e s  i n  u n i q u e  and  
p e r s o n a l  ways. I n  a n  a r t i c l e  d e v o t e d  t o  
t h e  t o p i c  o f  i m i t a t i o n ,  "The Theory and 
P r a c t i c e  o f  I m i t a t i o n  i n  C l a s s i c a l  
R h e t o r i c ,  " C o r b e t t  s t a t e s  t h e  d e s i r e d  
r e s u l t  a s  " t h a t  i n t e r n a l i z a t i o n  o f  
s t r u c t u r e s  t h a t  u n l o c k s  o u r  p o w e r s  a n d  
s e t s  u s  f r e e  t o  be  c r e a t i v e ,  o r i g i n a l ,  
a n d  u l t i m a t e l y  e f f e c t i v e  . I m i t a t e  t h a t  - -  
you may be  d i f f e r e n t . "  --- 

T h a t  i n t e r n a l i z a t i o n  o f  s t r u c t u r e s  s e t s  
t h e  w r i t e r  f r e e  i s  a n  i m p l i c i t  p r i n c i p l e  
i n  a l l  o f  C o r b e t t ' s  work.  Yet  C o r b e t t  
i m p l i e s  a  d e f i n i t e  h i e r a r c h y ,  f o r  t h e  
w r i t e r  w i l l  n o t  a n d  c a n n o t  be  s e t  f r e e  
u n t i l  she  h a s  i n t e r n a l i z e d  t h e  s p e c i f i c  
s t r u c t u r e s  n o t e d .  I n  t h e  s e c t i o n  on 
s t y l e  i n  C l a s s i c a l  R h e t o r i c ,  f o r  e x a m p l e ,  
C o r b e t t  a s s u m e s  t h a t  t h e  s t u d e n t  h a s  a  
b a s i c  c o m p e t e n c e  i n  g r a m m a r ,  f o r  o n l y  
w i t h  t h a t  c o m p e t e n c e ,  he  s t a t e s ,  c a n  a  
w r i t e r  proceed t o  d e v e l o p  r h e t o r i c a l  a n d  
s t y l i s t i c  e f f e c t i v e n e s s .  H i s  L i t t l e  
E n g l i s h  Handbook a t t e m p t s  t o  p r o v i d e  t h e  
s t u d e n t  w i t h  t h e  n e c e s s a r y  g r a m m a t i c a l  
competence. 

The e s s e n c e  o f  r h e t o r i c  demands a d a p t i n q  
t h e  d i s c o u r s e  t o  t h e  s i t u a t i o n .  The f a c t  
t h a t  C l a s s i c a l  R h e t o r i c  h a s  few s p e c i f i c  
g a i d e l i n e s  f o r  such a d a p t a t i o n ,  w h i l e  i t  
h a s  a n  a b u n d a n c e  o f  g u i d e l i n e s  f o r  t h e  
s t a n d a r d  method, i m p l i e s  C o r b e t t ' s  s e n s e  
t h a t  t h e  d e v i a t i o n s  a r e  i n s t i n c t i v e  o r  
i n t u i t i v e  and hence un teachab le :  

r e c o g n i  t i o n  of d i f f e r e n t  e f f e c t s  produced 
by d i f f e r e n t  p a t t e r n s .  The f i n a l  g o a l ,  
t h o u q h ,  i s  n o t  t o  h a v e  t h e  s t u d e n t  

"As i n  m o s t  r h e t o r i c a l  a c t i v i t i e s ,  we 
m u s t  d e v e l o p  i n s t i n c t s  f o r  w h a t  i s  



most a p p r o p r i a t e  and  most e f f e c t i v e .  
Because  s u c h  i n s t i n c t s  a r e  among ' t h e  
name les s  g r a c e s  beyond t h e  r e a c h  o f  
a r t , '  r h e t o r i c  c a n n o t  e q u i p  t h e  s t u -  
dent with those  i n s t i n c t s ;  it can  o n l y  
p o i n t  t h e  way" (p .  155) .  

E f f e c t i v e  d e v i a t i o n ,  t h e n ,  r e q u i r e s  
i n s t i n c t s  t h a t  c a n n o t  be t a u g h t ,  t h a t  
must be d e v e l o p e d  t h r o u g h  p r a c t i c e .  
S i m i l a r l y ,  one  c a n n o t  "adapt1' a  s t anda rd  
method u n t i l  one  h a s  i n t e r n a l i z e d  t h a t  
s t a n d a r d  m e t h o d .  So C o r b e t t ' s  work  
focuses on t e a c h i n g  r h e t o r i c ' s  s t a n d a r d  
me thods ,  t h e  s t r u c t u r e s  t h a t  t h e  s tuden t  
must know, before  she  can  be s e t  f r e e  t o  
be c r e a t i v e  wi th  those  s t r u c t u r e s .  

In  h i s  a r t i c l e  "The Usefulness  of  C l a s s i -  
c a l  R h e t o r i c , "  p u b l i s h e d  j u s t  two yea r s  
b e f o r e  t h e  a p p e a r a n c e  o f  C l a s s i c a l  
Rhetor ic ,  Corbe t t  s t a t e s :  

"What most of our  s t u d e n t s  n e e d ,  even  
t h e  b r i g h t e s t  ones,  is  c a r e f u l ,  system- 
a t i z e d  g u i d a n c e  a t  e v e r y  s t e p  i n  t h e  
w r i t i n g  p r o c e s s .  C l a s s i c a l  r h e t o r i c  
can  p r o v i d e  t h a t  k i n d  o f  p o s i t i v e  
guidance" (p .  164) .  

While o t h e r  r h e t o r i c i a n s  t o d a y  f o c u s  on 
t h e  s i t u a t i o n  which produces a  d i scour se  
a s  t h e  p r imary  s u b j e c t  t o  be t a u g h t  a n d  
d e r i v e  g u i d e l i n e s  from t h a t  s i t u a t i o n ,  
C o r b e t t  t e a c h e s  t h e  g u i d e l i n e s  f i r s t  , 
t r e a t i n g  a d a p t a t i o n  t o  s i t u a t i o n  a s  a  
modi f ica t ion  of t h e  s t a n d a r d  method. He 
b e l i e v e s  t h e  s t u d e n t  acqu i r e s  r h e t o r i c a l  
s o p h i s t i c a t i o n  through p r a c t i c e  i n  master-  
i n g  a  s t a n d a r d  f o r m  a n d  l e a r n i n g  t o  
d e v i a t e  f rom it i n  ways a p p r o p r i a t e  t o  
g i v e n  s i t u a t i o n s , .  I n  o f f e r i n g  s u c h  a  
schema, he provides f o r  many t e a c h e r s  of 
c o m p o s i t i o n  t h e  r i g o r o u s  d i s c i p l i n e  and 

I t h e  " s u b s t a n c e "  w h i c h  t h e y  h a v e  b e e n  
seeking.  

Baker and Warriner: Classroom Texts 

S h e r i d a n  Baker  and  John W a r r i n e r  a l s o  
b e l i e v e  t h a t  s t u d e n t s  b e n e f i t  f r o m  
i n s t r u c t i o n  i n  p r i n c i p l e s  and p r e c e p t s  o f  
w r i t i n g ,  by i m i t a t i n g  good w r i t e r s ,  and 
by w r i t i n g  t h e m s e l v e s .  T h e i r  t e x t b o o k s  
( c i t e d  i n  t h e  "Se lec t  Bibl iography")  have 

been u s e d  e x t e n s i v e l y  i n  c o l l e g e  a n d  
secondary school  classrooms. 

B a k e r ' s  t e x t s  d e a l  w i t h  a l l  a s p e c t s  of 
developing and  p o l i s h i n g  w r i t i n g  s t y l e ,  
f r o m  f i n d i n g  a  t h e s i s  i n  a  t o p i c  and  
s h a r p e n i n g  t h a t  t h e s i s  t o  d e v e l o p i n g  
s t y l e .  H i s  graphic r ep re sen ta t ion  of t h e  
s t r u c t u r e  of a  wel l -wr i t ten  e s s a y  g i v e s  a  

k e y h o l e "  c o n f i g u r a t i o n  t o  t h e  c l a s s i c  
f ive-paragraph essay .  Baker a d v i s e s  t h e  
s t u d e n t  t o  b e g i n  i n  broad terms, narrow- 
i n g  and  f o c u s i n g  i n t o  a  t h e s i s .  T h i s  
t h e s i s  i s  t h e n  s u p p o r t e d  wih d e t a i l s  
a r r a n g e d  i n  o r d e r  of i n c r e a s i n g  i m p o r -  
t a n c e .  To c o n c l u d e ,  t h e  s t u d e n t  moves 
from a  r e s t a t e d  t h e s i s  back t o  t h e  more 
g e n e r a l  c o n t e x t .  I n  a d d i t i o n  t o  h i s  
g r a p h i c  a i d ,  B a k e r  o f f e r s  a d v i c e  o n  
o r d e r i n g  d e t a i l s  i n  e s s a y s ,  i n c l u d i n g  
s p a t i a l ,  t e m p o r a l ,  c a u s e  a n d  e f f e c t ,  
p r o b l e m  a n d  s o l u t i o n ,  c o m p a r i s o n  and  
c o n t r a s t ,  and  i n d u c t i v e  a n d  d e d u c t i v e  
schemas.  A l l  of t h i s  ma te r i a l  is accom- 
panied by examples and  e x e r c i s e s  t o  g i v e  
s t u d e n t s  p r a c t i c e  i n  t h e  s k i l l s .  

S y n t a c t i c  e x e r c i s e s  a r e  a l s o  i n c l u d e d ,  
covering t o p i c s  such a s  p a r a l l e l  construc-  
t i o n ,  c o r r e c t i n g  wordy s e n t e n c e s ,  and 
complex and  compound s e n t e n c e s .  The 
handbook s e c t i o n  of t h e  t e x t  touches on 
t h e  h i s t o r y  of  t h e  E n g l i s h  l a n g u a g e ,  
grammar, punctua t ion  ,I c a p i t a l i z a t i o n ,  and 
usage. 

The W a r r i n e r  s e r i e s  of t e x t b o o k s  a l s o  
e x p l i c a t e s  r u l e s  and  p r o v i d e s  e x e r c i s e s  
f o r  t h e  s t u d e n t .  I n  E n g l i s h  Workshops 
1-5 and  Compos i t i on :  Models a n d  E x e r -  - -- 
c i s e s  1-5, Warriner provides f o r  p r a c t i c e  -- 
i n  i m i t a t i o n  and  i n v e n t i o n  a s  w e l l  a s  
s p e c i f i c  exe rc i se s .  

( con t .  on p. 55)  
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RHETORIC I N  THE CLASSROOM: 
SOME PRACTICAL CONSIDERATIONS 

Johanna Kobran  

Pro George K e i t h  

I n  h e r  e s s a y  " J o u r n a l  W r i t i n g :  Rol f ing  
i n  R e v e r s e r 1 '  i n  t h e  S e p t e m b e r l  l 9 7 B 1  
i s s u e  of  Media and  Methods l  Neva Daniel -- 
says  t h a t  

t h e  s i n g l e  most i m p o r t a n t  va lue  t o  be 
g a i n e d  from e d u c a t i o n  i s  a  p o s i t i v e  
s e l f - i m a g e .  Two y e a r s  a g o l  t h e  
P rogof f  method of  i n t e n s i v e  j o u r n a l  
w r i t i n g  a r r i v e d  i n  my l i f e  l i k e  a  
t i d a l  wave of e f f e c t i v e n e s s  f o r  accom- 
p l i s h i n g  t h i s  purpose (p .  5 0 ) .  

In t h e  same i s s u e  of  Media and  Methods,  -- 
G. Lynn Nelson begins  h i s  e s say  "Learning 
from Within:  I r a  P r o g o f f  and  t h e  Power 
of Personal  Writing' '  wi th  t h i s :  

P e r s o n a l  w r i t i n g  i s  w r i t i n g  w i t h  
myse l f  a s  a u d i e n c e .  I t  i s  w r i t i n g  t o  
d i scover  what I know and  what  I f e e l ;  
t h r o u g h  s e e i n g  wha t  I s a y .  Someone 
once n o t e d  t h a t  e v e r y  I i s  a  wel and  
p e r s o n a l  w r i t i n g  i s  a  p r o c e s s  o f  
a l l owing  t h e  many t h a t  make up me t o  
t a l k  t o  e a c h  o t h e r  and  t o  l e a r n  t o  
l i v e  c o m f o r t a b l y  w i t h  e a c h  o t h e r  ( p .  
4 9 ) .  

" B u t  what do you do w i t h  t h i s  s t u f f  i f  
you want t o  g e t  i n t o  t h e  U n i v e r s i t y  o f  
Michigan? ' '  a  s t u d e n t  once  a s k e d  us .  I f  
persona l  w r i t i n g  i s  t h e  e x c l u s i v e  f r ame  
o f  r e f e r e n c e l  s t u d e n t s  e n d  u p  f r u s -  
t r a t e d .  They f e e l  t h a t  t h e y  n e e d  t o  -- 
communica te  wih t h e  o u t s i d e  w o r l d  i n  a 
p r a c t i c a l l  e f f i c i e n t  manner .  C l e a r l y l  
p e r s o n a l  w r i t i n g  e x e r c i s e s  may bs  essen-  
t i a l  h e u r i s t i c  d e v i c e s  i n  d e v e l o p i n g  a 
w r i t e r ' s  w r i t i n g  consc iousness ;  bu t  when 
l e f t  t o  i t s e l f l  persona l  w r i t i n g  d o e s  n o t  
s a t i s f y  t h o s 2  a s p e c t s  of self-image which 
a r e  t i e d  t o  how a  p e r s o n  i s  r e c e i v e d  by 
t h e  o u t s i d e  world. 

When a  s t u d e n t  was p re sen t ed  with a  pre-  
w r i t i n g  e x e r c i s e  o f  M a c r o r i e l s  a t  a 
U n i v e r s i t y  of  Michigan  workshop t i t l e d  
" A l t e r n a t i v e s  t o  t h e  F i v e - P a r a g r a p h  
themel ' '  he a s k e d :  "Now what do I do with 
i t ? "  

T h e  r e s p o n s e  w a s l  " T a k e  o n e  o f  t h e  
' t h i n g s '  and develop an essay  from it .'I 

A b e w i l d e r e d  l o o k  accompanied  t h e  n e x t  
ques t i on :  "What t h i n g s '  ?" 

The n o n - r e p l y  was " I  suppose I am using 
' t h i n g s '  d i f f e r e n t l y  f rom t h e  way m o s t  
Engl ish t e a c h e r s  use t h i n g s .  'I 

What s p e c i f i c i t y l  what l o g i c a l  d i r e c t i o n  
c o m e s  n e x t ?  More f r e e  w r i t i n g l m o r e  
j ou rna l s?  More of t h e  same s o l i p s i s m l  o r  
a  new d i r e c t i o n  which combines t h e  pro- 
ce s se s  i n t o  a  c o n t i n u i n g  deve lopment  o f  
composing s k i l l s ?  

I n s t r u c t i o n  i n  r h e t o r i c  provides  a  v i ab l e  
amalgam of some persona l  w r i t i n g  and some 
cominunica t ion  w i t h  t h e  o u t s i d e  wor ld .  
Fhe to r i c  acknowledges t h e  s e l f  i n  i n v e n -  
t i o n  w h i l e  v a l i d a t i n g  t h e  r e a l  world and 
t h e  n e c e s s i t y  of making con tac t  w i t h  i t .  
I n s t r u c t i o n  i n  r h e t o r i c l  der ived  from t h e  
c l a s s i c a l  r h e t o r i c i a n s l  provides  a  compre- 
h e n s i v e  p r a c t i c a l  means  t o  a s s i s t  
s t u d e n t  e s s a y i s t s  i n  t h e  e x p l o r a t i o n  
d e v e l o p m e n t l  a n d  r e f i n e m e n t  of t h e i r  
w r i t t e n  conmunication. Invent ion  s t y l e  
and  a u d i e n c e  become c r i t i c a l  cons idera-  
t i o n s  i n  he lp ing  them mature a s  w r i t e r s .  

Invention 

For  d e v e l o p i n g  w r i t e r s  r h e t o r i c  encour- 
ages  o r i g i n a l i t y  of t h o u g h t  w h i l e  g i v i n g  
them a  s t r u c t u r a l  frame of re fe rence .  In  
E r r o r s  and Expec ta t ions l  Yina Shaughnessy  
n o t e s  t h e  p a r t i c u l a r  problems of develop- 
i n g  s tuden t  w r i t e r s  who must  f i r s t  l a b o r  
wi th  i nven t ion  : 

F o r  t h e  BW s t u d e n t l  i n s t r u c t i o n  i n  
o rgan iza t ion  must b e g i n I  n o t  w i t h  t h e  
t e c h n i q u e s  w r i t e r s  u s e  t o  h e l p  t h e i r  
r eade r s  fol low theml bu t  wi th  t h e  more 
f u n d a m e n t a l  p r o c e s s e s  whereby w r i t e r s  
g e t  t h e i r  thoughts  i n  t h e  f i r s t  p l a c e  
a n d  t h e n  g e t  t h e m  unde r  way.. . .Yet 
s t u d e n t s  a r e  no t  always c e r t a i n  of how 
a  w r i t e r  r e c o g n i z e s  a  main i d e a  when 
h e  h a s  o n e  o r  how h e  s e t s  a b o u t  
f i n d i n g  one i f  he doesn I t  (p .  245 ) . 

I n v e n t i o n  t o d a y  m u s t  mean more  t h a n  
C i c e r o  s " d i s c o v e r y  of  v a l i d  arguments'' 



Pro (cont. ) 
if teachers are to assist developing 
writers. Teachers must be concerned with 
how heuristics can give developing 
writers systematic ways to examine their 
thoughts and feelings. One practical 
exercise which allows for exploration and 
invention is the use of audio-visual 
slides to provoke student responses : 
getting them to see contrastsl to ask 
what something means to group observa- 
t i o n ~ ~  to describe what their eyes reveal. 

Kenneth Burke's pentad developed in his 
Grammar of Motives is another way for - 
initiating discoveries. The pentad of 
heuristic probes--act scene agent 
agency and purpose--suggests questions 
such as what was done? where? by whom? 
how? and why? 

Burke's probes8 coupled with audio- 
visualsl raise questions while students 
view slides or hear tapes and record- 
ings. The students may respond to the 
stimuli orally or in written lists of 
words, phrases or sentences. Gradually 
they understand that the questions are a 
regimen; then the insbructor requires 
that the students ask their own ques- 
tions; ultimately the instructor requests 
that they chart and compile their facts8 
observations8 opinions. Feelings need 
not be neglected in this process. What 
students feel about the subject and what 
they value must be explored also. 
Students learn through differences in 
opinions perceptions and feelings that 
they have a tremendous responsiblity to 
communicate clearly and effectively if 
others are to understand them. 

The instructor's role is to facilitate 
awareness. Out of awareness come asser- 
tions and judgments in sentencesl and 
perhaps paragraphs. Coterminous with 
these assertions and judgments is the 
students' obligation to describe clearly 
and to explain clsarly. After alll their 
audience may not know what they knowl may 
not feel what they feell may not assert 
what they assert. What can they do to 
structure their ideas to most effectively 
reach that audience? 

In Classical Rhetoric for the Modern -- 

Student Edward P. J. Corbett outlines 
the problems of structure which face 
developing students. Dispelling inertia 
and helping students make potential 

choices is the teacher's task. 

The difficulty everyone has in vary - 
ing degreesl in putting thoughts into 
language stems partly from the inertia 
that must be overcome at the beginning 
of any task8 partly from the lack of 
something to sayt partly from indeci- 
siveness about what to say firstl and 
partly from the variety of possible 
ways to say something. (p. 414). 

Corbett's methods present precepts and 
materials for imitationl but he asserts: 
"One learns to write by writing'' (p. 416).  

Sentence combining is another method by 
which students both imitate and develop 
correct and effective styles . Students 
follow a set pattern of grammatically 
correct English sentences which supply 
them with the appropriate patterns for 
imitation. When working with sentence 
combining exercises students are asked 
to make stylistic choices between and 
within sentences. As an additional 
benefitl this type of exercise can and 
does overcome the inertia of the blank 
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A r r a n g e m e n t  

Invention goes beyond exploration to a 
practical method of arriving at thesisl 
of discovering potential arrangments for 
the development of the thesis. As 
Sheridan Baker remarks in Practical 
Stylist: "If you do not find a thesis 
your essay will be a tour through the 
miscellaneous'' (p. 2). The instructor 
moves students toward assertions and 
judgments regarding a subject . Although 
anthologies of essays have been used 
typically to stimulate these thesis state- 
m e n t ~ ~  the use of "cases" is also an 
effective means for getting students 
actively engaged in thinking problems 
through to written thesis statements. 

Through discussion disagreement and 
agreementt the students begin to acknowl- 
edge cogent statements about the subject 





TOO OFTEN TRADITIONAL 
WRITING INSTRUCTION MEANS 
TEACHING GRAMMAR AND MECHANICS 

Con Arlene Stover 

I n s t r u c t i o n  i n  grammar and mechanics h a s  
b e e n  t h e  t r a d i t i o n a l  f a r e  o f  w r i t i n g  
i n s t r u c t i o n  i n  many Engl i sh  c lass rooms .  

However, some c u r r e n t  r e s e a r c h  s u g g e s t s  
t h a t  i n s t r u c t i o n  i n  grammar h a s  l i t t l e ,  
i f  a n y ,  f a v o r a b l e  e f f e c t  on w r i t i n g  o f  
s t u d e n t s .  A s  a  m a t t e r  o f  f a c t ,  s i n c e  
t e a c h i n g  grammar t a k e s  t h e  c l a s s  t i m e  
t h a t  s t u d e n t s  c o u l d  s p e n d  on w r i t i n g  
i t s e l f ,  a n d  s i n c e  i t s  u s e f u l n e s s  i s  
u n c l e a r  t o  many s t u d e n t s ,  t h e  e f f e c t  of 
such t e a c h i n q  may be even harmful .  

Why d o  we c l i n g  t o  t h i s  " t r a d i t i o n a l "  
method of t e a c h i n q  when s t u d i e s  show it  
d o e s  n o t  h e l p  s t u d e n t s  t o  w r i t e  b e t t e r  
and c lassroom e x p e r i e n c e s  r e i n f o r c e  t h i s  
f i n d i n g ?  S e v e r a l  e x p l a n a t i o n s  come t o  
mind :  h a b i t ;  f e a r  o f  t r y i n g  s o m e t h i n g  
new o r  f e a r  o f  l o s i n g  o u r  p r e s t i g e  b y  
a d m i t t i n g  we do n o t  a c t u a l l y  know t h e  
' c o r r e c t "  w a y  t o  t e a c h  w r i t i n g ;  a  
p r e f e r e n c e  f o r  t h e  e a s y  way; o r  a  m i s -  
u n d e r s t a n d i n g  o f  wha t  grammar a c t u a l l y  
i s .  Perhaps ,  s e v e r a l  of t h e s e  p o s s i b i l i -  
t i e s  c o n t a i n  e lements  of t h e  t r u t h .  

I n  t h e  N o v e m b e r ,  1 9 7 8 ,  i s s u e  o f  t h e  
S c i e n t i f i c  A m e r i c a n ,  an a r t i c l e  e n t i t l e d  
'The A c q u i s i t i o n  of L a n g u a g e ,  " by B r e y n e  
A r l e n e  Moskwi tz ,  s u g g e s t s  t h e  p r o b l e m s  
f a c i n g  w r i t i n g  t e a c h e r s  a s  t h e y  p l a n  
t h e i r  c u r r i c u l a :  

I n  o r d e r  t o  unders tand  how languaqe is  
l e a r n e d  it i s  n e c e s s a r y  t o  u n d e r s t a n d  
w h a t  l a n g u a q e  i s .  T h e  i s s u e  i s  
c o n f u s e d  b y  t w o  f a c t o r s .  F i r s t ,  
l a n g u a g e  i s  l e a r n e d  i n  e a r l y  c h i l d -  
hood, and a d u l t s  h a v e  few memor ies  o f  
t h e  i n t e n s e  e f f o r t  t h a t  went i n t o  t h e  
l e a r n i n g  p r o c e s s ,  j u s t  a s  t h e y  do n o t  
r e m e m b e r  t h e  p r o c e s s  o f  l e a r n i n g  t o  
walk. Second, a d u l t s  do have c o n s c i o u s  
memor ies  o f  be ing  t a u g h t  t h e  few gram- 
m a t i c a l  r u l e s  t h a t  a r e  p r e s c r i b e d  a s  
' c o r r e c t "  u s a g e ,  o r  t h e  n o r m s  o f  
" s t a n d a r d "  l anguage .  I t  i s  d i f f i c u l t  
f o r  a d u l t s  t o  d i s s o c i a t e  t h e i r  
memories of s c h o o l  l e s s o n s  f r o m  t h o s e  

o f  t r u e  l a n g u a g e  l e a r n i n g ,  b u t  t h e  
r u l e s  l e a r n e d  i n  s c h o o l  a r e  o n l y  t h e  
c o n v e n t i o n s  o f  a n  e d u c a t e d  s o c i e t y .  
They a r e  a r b i t r a r y  f i n i s h i n g  t o u c h e s  
o f  e m b r o i d e r y  o n  a  t h i c k  f a b r i c  o f  
l a n g u a g e  t h a t  e a c h  c h i l d  w e a v e s  f o r  
h e r s e l f  b e f o r e  a r r i v i n g  i n  t h e  Engl i sh  
t e a c h e r ' s  c lassroom (p .  92) .  

The f o r m a l  s t u d y  o f  E n g l i s h  i s  unique.  
I n  what o t h e r  a r e a  o f  s t u d y  do s t u d e n t s  
c o m e  t o  s c h o o l  a l r e a d y  p r o f i c i e n t ?  
S t u d e n t s  come t o  us hav ing  c o m p l e t e d  t h e  
g r e a t e r  p a r t  o f  t h e  language a c q u i s i t i o n  
p r o c e s s ,  knowing t h e  s u b t l i t i e s  o f  t h e i r  
n a t i v e  l a n g u a g e  a s  i t  i s  s p o k e n  i n  a  

The s t u d y  of Engl i sh  is  unique.  
I n  what o t h e r  a r e a  of s t u d y  do 
s t u d e n t s  come t o  s c h o o l  a l r e a d y  
p r o f i c i e n t ?  

v a r i e t y  o f  s i t u a t i o n s .  T h e y  d o  n o t  
a d d r e s s  t h e i r  g r a n d m o t h e r s  i n  t h e  same 
manner  a s  t h e y  s p e a k  t o  t h e i r  p e e r s  o r  
s i b l i n g s .  L i k e w i s e ,  t h e y  can app ly  t h i s  
c o m p e t e n c y  t o  t h e i r  w r i t i n g .  F o r  
e x a m p l e ,  I h a v e  a s k e d  my s t u d e n t s  o f  
v a r y i n g  a b i l i t y  l e v e l s  t o  w r i t e  f o u r  
l e t t e r s  a b o u t  an i n c i d e n t ,  one t o  be s e n t  
t o  a  g r a n d p a r e n t ,  one t o  a  f r i e n d  who h a s  
moved, o n e  t o  t h e  l o c a l  newspaper ,and one 
t o  b e  h a n d e d  i n  a s  a n  E n g l i s h  a s s i g n -  
m e n t .  The r e s u l t s  a r e  always t h e  same: 
t h e  d e t a i l s  a r e  v e r y  s i m i l a r ,  b u t  t h e  
l a n g u a g e  a n d  s t y l e  o f  e a c h  t e x t  v a r i e s  
g r e a t l y .  A f t e r  t h e  a s s i g n m e n t  h a s  been  
c o m p l e t e d ,  we d i s c u s s  t h e  l e t t e r s .  The 
s t u d e n t s  know t h a t  a s  t h e  a u d i e n c e  a n d  
p u r p o s e  o f  w r i t i n g  v a r y ,  t h e  w r i t i n q  
d i f f e r s .  

I b e g i n  my w r i t i n g  c l a s s e s  by a s k i n g  
s t u d e n t s  t o  b r i n g  t o  c l a s s  a  s a m p l e  o f  
e f f e c t i v e  a n d  a  s a m p l e  o f  i n e f f e c t i v e  
w r i t i n q .  T h e y  s h a r e  t h e m  w i t h  t h e  
c l a s s .  W r i t i n g  s a m p l e s  c o m e  f r o m  
p o s t e r s ,  i n s u r a n c e  f o r m s ,  n e w s p a p e r s ,  
m a g a z i n e s ,  t h e  B i b l e ,  a n d  e v e n  t e x t -  
books. B a s e d  on t h e  d i s c u s s i o n  ( I  s t a y  
i n  t h e  b a c k g r o u n d ) ,  c r i t e r i a  f o r  e f f e c -  
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