
LANGUAGE-USING ANIMALS 

Ken Macrorie 

A t  l u n c h  t o d a y  J o y c e ,  my w i f e ,  t o l d  me 
she had read  i n  The New York Times t h a t ,  ---- 
u n l i k e  most a n i m a l s ,  t h e  young of higher  
apes a r e  a b l e  t o  i d e n t i f y  themselves  i n  a  
m i r r o r  and r e a c t ,  some going so f a r  as t o  
preen themselves b e f o r e  t h e  q l a s s .  T h i s  
a f t e r n o o n  I p i c k e d  u p  a  c o p y  o f  
Unduressed, a  b roadshee t  of w r i t i n g  done 
by  a  s t u d e n t  i n  a w i n t e r ,  1978, c l a s s  of 
mine. One s t o r y ,  by Lois ,  began t h i s  way: 

When I was a b o u t  two and a  h a l f ,  my 
p a r e n t s ,  my b r o t h e r ,  a n d  I w e r e  
w a t c h i n g  TV. One of  t h o s e  t e r r i b l e  
World War I1 movies came on where t h e  
J a p a n e s e  p i l o t s  shoot  a t  t h e  Americans 
and scream j i b b e r i s h  t o  e a c h  o t h e r .  
I ' m  n o t  s u r e  whe the r  it was j u s t  be- 
cause t h e  J a p a n e s e  were s o  o b v i o u s l y  
thg bad g u y s ,  b u t  I suddenly r e a l i z e d  
t h a t  they  looked weird. 

L o i s  went on t e l l i n g  how s h e  had c a l l e d  
t h e  Japanese " funnies  ," t h e n  looked  o v e r  
a t  h e r  o l d e r  b r o t h e r  a n d  r e a l i z e d  he 
resembled them. She began screaming i n  a 
s i n g - s o n g  v o i c e ,  " J i m m y ' s  a  funny!"  
Eventua l ly  h e r  f a t h e r  p i c k e d  h e r  up and  
p l a c e d  h e r  i n  f r o n t  of a  m i r r o r  which 
showed h e r  s h e  was a  f u n n y  a l s o .  She  
became h y s t e r i c a l .  The two Korean c h i l -  
d r e n  had  b e e n  a d o p t e d  by  a n  A m e r i c a n  
f a m i l y  of  German s t o c k .  " S i n c e  t h e n , "  
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f f o r u m ,  t h e  N e w s l e t t e r  o f  t h e  E n g l i s h  
Composi t ion  Board ,  i s  i n t e n d e d  t o  g i v e  
t e a c h e r s  o f  w r i t i n g  throughout Michigan a  
forum o f  f a c t  and o p i n i o n  a b o u t  t h e i r  
a r t .  I n  a n o t h e r  a r t i c l e  i n  t h i s  f i r s t  
number, P a t t i  Stock, e d i t o r  o f  t h e  news- 
l e t t e r ,  s p e a k s  of  what she env i s ions  f o r  
i t s  f u t u r e .  This b r i e f  p iece  i s  i n t e n d e d  
t o  supply a con tex t  f o r  t h a t  v i s i o n :  

The ECB has accepted a seven-par t  r e s p o n -  
s i b i l i t y  from t h e  f a c u l t y  of t h e  College 
o f  L i t e r a t u r e ,  S c i e n c e ,  a n d  A r t s  a t  
Michigan .  Six of those  parts--Assessment 
of a l l  incoming u n d e r g r a d u a t e  . s t u d e n t s  ; 
T u t o r i a l  i n s t r u c t i o n  where n e c e s s a r y ;  
I n t r o d u c t o r y  C o m p o s i t i o n ;  W r i t i n g  Work- 
s h o p  s u p p o r t  a v a i l a b l e  t o  every  s t u d e n t ;  
~ u n i o r / S e n i o r  W r i t i n g  c o u r s e s  ; R e s e a r c h  
on t h e  e f f e c t s  of t h e  program--are encom- 
passed w i t h i n  t h e  C o l l e g e .  The B o a r d ' s  
s e v e n t h  f u n c t i o n  i s  t o  a r t i c u l a t e  i t s  
w r i t i n g  program w i t h  t .hose o f  s e c o n d a r y  
s c h o o l s  and community c o l l e g e s  throughout 
Michigan. 

E D I T O R I A L  

The a n c i e n t  Roman forum,  l i k e  the  Greek 
a g o r a  b e f o r e  i t ,  was  a  m a r k e t p l a c e  
fo rming  t h e  c e n t e r  of pub l i c  bus iness  and 
open d i s c u s s i o n  i n  i t s  s o c i e t y .  I t  was 
w i t h  t h i s  model i n  mind t h a t  t he  English 
Composition Board's f f  orum was c o n c e i v e d  
a s  a  m e e t i n g  p l a c e  f o r  d i s c u s s i o n  of  
w r i t i n g  and mutual i n s t r u c t i o n  by t e a c h -  
e r s  of  w r i t i n g  i n  Michigan .  Mindful of 
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A p a r t  o f  t h a t  s e v e n t h  f u n c t i o n ,  fforum 
h a s  been  p r e c e d e d  i n  i t s  i n t e n t  by t w o  
c o n f e r e n c e s  i n  Ann A r b o r  i n  May a n d  
December of 1978, a  workshop a l s o  h e l d  i n  
Ann Arbor f o r  t h r e e  days i n  June of 1979, 
and eighty-four  seminars  on t h e  t e a c h i n g  
o f  w r i t i n g  o f f e r e d  dur ing  1978-79 on the  
campuses of  Michigan h i g h  s c h o o l s  a n d  
c o l l e g e s .  Dur ing  1979-80 t h e  ECB w i l l  
cont inue t o  provide seminars t o  f a c u l t i e s  
of  s c h o o l s  it has not  v i s i t e d  before ,  and 
it w i l l  convene a second w r i t i n g  workshop 
o n  t h e  M i c h i g a n  campus n e x t  J u n e .  In  
a d d i t i o n ,  t h e  Board h a s  a g r e e d  t o  o f f e r  
i n  t h i s  a c a d e m i c  y e a r  a t  l e a s t  t w e l v e  
half-day s e m i n a r s  t o  t e a c h e r s  a t  Bloom- 
f i e l d  H i l l  s Andover High School i n  order  
t o  a s s i s t  them w i t h  f u r t h e r  deve lopment  
of  t h e i r  w r i t i n g  curriculum. 

The idea  of fforum i s  e x c i t i n g  t o  e v e r y -  
one  h e r e  at .  t h e  ECB. P l e a s e  h e l p  us t o  
make it use fu l  f o r  you a s  wel l .  

Danie l  Fader 

t he  s i g n i f i c a n c e  of t h e  h i s t o r i c a l  forum, 
we r e m e m b e r e d  t h e  p r a c t i c e  of a n o t h e r  
e r a .  I n  t h e  midd le  a g e s ,  some s c r i b e s  
u sed  doub led  l e t t e r s  t o  s e rve  a s  c a p i t a l  
l e t t e r s ;  h e n c e ,  o u r  own d i s t i n c t i v e ,  
t w e n t i e t h - c e n t u r y  f fo rum.  The name of 
t h e  p u b l i c a t i o n  i t s e l f  reminds  u s  o f  a  
h i s t o r i c a l  l e g a c y  of  p r o f e s s i o n a l s  who 
t a u g h t  w r i t i n g  a n d  l e a d s  u s  t o w a r d  a  
p r o m i s i n g  f u t u r e  f o r  a  f i e l d  of s t u d y  
coming t o  new understandings of i t s e l f .  

We who t e a c h  w r i t i n g  base  ou r  work on a 
r i c h  h e r i t a g e  of t h e o r y  a n d  p r a c t i c e  ; 
m o r e o v e r ,  we have  c u r r e n t  r e s e a r c h  and 
d e v e l o p i n g  t h e o r y  t o  a s s i m i l a t e  a s  we 
t e a c h .  The cha l lenge  is g r e a t .  To serve 
you i n  m e e t i n g  t h i s  c h a l l e n g e ,  we d e -  

s i g n e d  f f o r u m  t o  i n c l u d e  a r t i c l e s  by 
expe r t s  themselves,  e s s a y s  r e v i e w i n g  t h e  
work o f  t h o s e  e x p e r t s ,  c r i t i c a l  analyses  
of t h e i r  c o n t r i b u t i o n ,  and a  s ampl ing  o f  
methods  and m a t e r i a l s  developed by c l a s s -  
room t e a c h e r s  who have  t r a n s l a t e d  t h e i r  
t h e o r y  i n t o  p r a c t i c e .  Each i s s u e  w i l l  
focus on the  work of a  s p e c i f i c  e x p e r t  o r  
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October 1 5 ,  1979 

Dear Reader, 

When t h e  ECB N e w s l e t t e r  was proposed a t  t h e  June Wri t ing  Workshop i n  Ann Arbor, 
i t s  des ign  and con ten t  were u n c e r t a i n ,  b u t  i ts  purpose was n o t .  I t  was intended 
t o  be  a  u s e f u l  t o o l  f o r  mutual i n s t r u c t i o n  and d i a logue  among t eache r s  of w r i t i n g  
throughout Michigan. A s  t h e  f i r s t  i s s u e  of fforum i s  d i s t r i b u t e d ,  we a s k  you t o  
he lp  us  ach i eve  our  purpose by e v a l u a t i n g  i t s  des ign  and con ten t .  Your responses  
w i l l  a l s o  he lp  u s  shape our  Outreach Program i n  t h e  f u t u r e ,  e s p e c i a l l y  our  second 
annual  Wri t ing  Workshop next  June. P l e a s e  respond t o  t h e  fo l lowing  a u e s t i o n s  i n  
a  s e p a r a t e  l e t te r  o r  i n  t h e  space  provided below. 

What i s  your op in ion  o f :  

1. f forum's  ba lance  of i n s t r u c t i o n  and dial.ogue? 

2.  The i n s t r u c t i o n a l  components: 

A. A r t i c l e s  by t h e  e x p e r t ( s )  i n  " A t  t h e  Lectern"? 

B. A r t i c l e  reviewing t h e  work of  t he  e x p e r t ( s )  i n  "In t h e  Library"? 

C.  A r t i c l e s ,  pro and con, a s s e s s i n g  t h e  work, i n  " ~ t  t h e  ~ a r " ?  

D. An a r t i c l e  p r e s e n t i n g  a  t e a c h e r ' s  t r a n s l a t i o n  of theory  i n t o  p r a c t i c e  
i n  "From t h e  Notebook"? 

3 .  The d i a logue  components: 

A. An a r t i c l e  f e a t u r i n g  t h e  newsworthy a c t i v i t y  of a  t e ache r ,  s choo l ,  o r  
school  d i s t r i c t  i n  "In t h e  Limelight"? 

B. C rea t ive  w r i t i n g s  of t e a c h e r s  o r  t h e i r  s t u d e n t s  i n  "Between Classes"? 

C .  A team of  r e s i d e n t  e x p e r t s  cons ide r ing  p r o f e s s i o n a l  problems you send 
them by l e t t e r  o r  te lephone i n  " In  t h e  Guidance Off ice"? 

D. Announcements of p u b l i c a t i o n s  and even t s  i n  "On t h e  B u l l e t i n  Board"? 

E.  "ECB Reports"? 

F. The "ECB FreeB"? 

G. The "Ed i to r i a l " ?  

I f  you have sugges t ions  f o r  c o n t e n t  of f u t u r e  i s s u e s ,  I ' d  be  happy t o  r e c e i v e  
them. Meanwhile, I hope you en joy  fforum a s  much a s  we have enjoyed c r e a t i n g  i t .  

P a t t i  Stock 
E d i t o r  

P.S. W i l l  you p l e a s e  c i r c u l a t e  t h i s  f i r s t  i s s u e  of fforum among t h e  members of 
your department .  The gene ros i t y  of t h e  A.W. Mellon foundat ion  enables  u s  t o  send 
fforum t o  i n t e r e s t e d  t eache r s  of w r i t i n g  throughout Michigan. I f  you wish t o  
r e c e i v e  i t ,  p l e a s e  send us  your name and add re s s .  

P.P.S. You a r e  f r e e  t o  d u p l i c a t e  p a r t s  o r  a l l  of  fforum f o r  you r se l f  o r  your 
co l leagues .  



w r o t e  L o i s ,  " I ' v e  l e a r n e d  t h a t  p e o p l e  
w i l l  a c c e p t  me, O r i e n t a l  o r  n o t ,  a s  long 
a s  I accep t  myself .  " 

I n  t h e  s e m i n a r  where L o i s ' s  s t o r y  was 
r e a d  a l o u d ,  t h e  l i s t e n e r - r e a d e r s  w e r e  
s t u n n e d .  I t  was t o l d  s imply and t e r s e l y  
with no e m b e l l i s h m e n t s ,  a  Greek t r a g e d y  
o f  r e c o g n i t i o n ,  t o u c h i n g  f e a r s  of iden- 
t i t y  un ive r sa l  i n  a l l  of us. 

S i x  months l a t e r  I was looking i n  a  kind 
o f  m i r r o r  a s  I t h o u g h t  b a c k  o v e r  t h e  
e x p e r i e n c e  of t e ach ing  38 seminars i n  t h e  
l a s t  14  years .  The people ranged f rom 9- 
t o  5 0 - y e a r - o l d s .  A s  I s t a r e d  a t  t h e  
g l a s s  of memory, I r e a l i z e d  t h a t  I ( a n d  
o t h e r  t e a c h e r s  around t h e  count ry  who had 
d i r e c t e d  s i m i l a r  seminars f o r  a  number o f  
y e a r s )  had before  me a  body of exper ience  
l i k e  t h a t  o f  an  a n t h r o p o l o g i s t  who d o e s  
f i e l d  r e s e a r c h .  Week af  t e r  week, month 
a f t e r  month ,  y e a r  a f t e r  y e a r ,  w e  h a d  
o b s e r v e d  g roups  o f  10  t o  30 peop le  ran-  
domly  c h o s e n  ( w i t h i n  t h e  s e l e c t i v e  
p r o c e s s e s  of school  en ro l lmen t )  doing t h e  
same t h i n g .  They had  a t t e m p t e d  t o  t e l l  
o f  t h e i r  e x p e r i e n c e  t r u t h f u l l y ,  and were 
p re sen t  t o  see  t h e  e f f e c t  upon o t h e r s  who 
s a t  l i s t e n i n g  t o  t h e  s t o r i e s  w h i l e  
ho ld ing  a typed ve r s ion  of a  n a r r a t i v e  i n  
hand. 

A t  t h a t  moment I saw t h a t  some genera l -  
i z i n g  w a s  j u s t i f i e d .  W r i t i n g  i s  
o r d i n a r i l y  r e a d  by an a b s e n t  r e a d e r .  
T h a t ' s  i ts  f u n c t i o n ~ t o  p r o v i d e  communi- 
c a t i o n  be tween  p e o p l e  who a r e n ' t  i n  each 
o t h e r ' s  p r e s e n c e .  But i n  o u r  s e m i n a r s ,  
t h e  w r i t e r s  f a c e d  t h e i r  r e a d e r s ,  and  
perce ived  t h e i r  body l a n g u a g e ,  a p p r e c i a -  
t i v e  l a u g h s ,  g a s p s  o f  a m a z e m e n t  a t  
s ens ing  common f e e l i n g s ,  g u l p s ,  g r u n t s ,  
i n a r t i c u l a t e  " o h ' s , ' '  s h a r p  i n t a k e s  o f  
b r e a t h ,  o r  glassy-eyed s t a r e s ,  a l l  t o  b e  
r e a d  a s  k e e n l y  a s  t h e  l i s t e n e r s  were  
r e a d i n g  t h e  w r i t i n g .  I know a b o u t  
" c r e a t i v e  w r i t i n g "  workshops ,  where f o r  
y e a r s  w r i t e r s  have  made u p  a  c r i t i c a l  
a u d i e n c e  f o r  e a c h  o t h e r ;  b u t  s o  o f t e n  
t h e r e  they  respond i n  what t h e y  c o n s i d e r  
" l i t e r a r y  w a y s , "  c a r e f u l  t o  echo  t h e  
t e a c h e r ' s  p e t  c r i t i c a l  a t t i t u d e s  o r  
t h e o r i e s .  H e r e ,  a l l  r e s p o n s e s  w e r e  
honored. 

I n  t h e  m i r r o r  I s a w  s t u d e n t s  who had  
begun t h e  course  w r i t i n g  f r e e l y ,  e n c o u r -  
aged  t o  c o n c e n t r a t e  on t r u t h t e l l i n g  and 
n o t  worry about punc tua t ion ,  s p e l l i n g ,  o r  
g r ammar ,  and  t h e n  were f u r t h e r  c o u n t e -  
nanced i n  t h e  f i r s t  t h r e e  m e e t i n g s  by a  
p r o h i b i t i o n  s e t  on r e s p o n d e r s  a g a i n s t  
n e g a t i v e  c o m e n t s - - " P o s i t i v e  r emarks  o r  
n o t h i n g  a t  a l l . "  S u c h  a  b e g i n n i n g  
encouraged t h a t  vo ice  i n  t h e i r  h e a d s  t h a t  
s p e a k s  a s  most  p e r s o n s  begin t h e  s t r i n g s  
o f  w o r d s  t h a t  make u p  s e n t e n c e s  a n d  
meaning  on paper .  Lois  had w r i t t e n  some- 
t h i n g  s h a k i n g  t o  u s  and  t o  h e r s e l f ;  t h e  
vo i ce  had supp l i ed  it i n  a  flow. 

A g a i n  a n d  a g a i n  i n  t h e s e  s e m i n a r s ,  
w r i t e r s  use l i v e  metaphor, s u b t l e  a l l i t e r -  
a t i o n ,  p o w e r f u l  p a r a l l e l  s t r u c t u r e ,  
s i g n i f i c a n t  rhy thms ,  g r a b b i n g  openings,  
and endings  t h a t  l e t  go. The s i t u a t i o n  
f r e e s  them t o  be what t hey  are--language- 
u s i n g  a n i m a l s .  When t h e  p h y s i c a l  
r e s p o n s e s  o f  t h e  g roup  a r e  s t r o n g e s t ,  a  
paper t h a t  evokes  them i s  o f t e n  s a i d  by 
t h e  w r i t e r  t o  h a v e  " j u s t  w r i t t e n  
i t s e l f  ." W i t h o u t  r e a l i z i n g  t h e y  a r e  
u s i n g  a  l i t e r a r y  t e r m ,  r e s p o n d e r s  o f t e n  
s a y ,  " I t  a l l  s e e m e d  t o  come f r o m  o n e  
voice."  

B u t  when t h e s e  same w r i t e r s  t h i n k  t h e y  
a r e  b e i n g  a s k e d  t o  w r i t e  a  " c r i t i c a l  
p a p e r , "  t h e y  u s u a l l y  l o s e  t h e  f l o w  o f  
words i n  t h e i r  h e a d s  and  w r i t e  E n g f i s h ,  
t h e  l a b o r e d ,  word-wast ing , empty d i a l e c t  



o f  t h e  s c h o o l s .  I ' m  b e g i n n i n g  t o  
u n d e r s t a n d  why. W r i t i n g  t h o s e  p a p e r s ,  
they  r e v e r t  t o  t h e  common s c h o o l  e x p e r i -  
e n c e - - g i v i n g  b a c k  t h e  t e a c h e r ' s  
i d e a s - - a n d  t h e  o l d  f e e l i n g s  r i se  up  i n  
t h e m ,  when t h e y  h a d n ' t  made t h e m s e l v e s  
f a m i l i a r  with t h e  a c t u a l i t i e s  b e h i n d  t h e  
i d e a s  t h e y  were p e d d l i n g .  Un l ike  those  
f e w  p r o f e s s i o n a l  w r i t e r s  who w r i t e  
e x p o s i t i o n  p o w e r f u l l y ,  i n  most s c h o o l  
w r i t i n g  s t u d e n t s  f e e l  n o  e g o  s a t i s -  
f a c t i o n .  T h e i r  w o r k  e a r n s  t h e m  no  
money. They won't l o s e  t h e i r  j o b s  i f  t h e  
w r i t i n g  i s  poor. I f  t h e y ' r e  given a  D o r  
an F, they can always s i g n  up f o r  a n o t h e r  
s e c t i o n  of t h e  w r i t i n g  c l a s s .  They know 
t h e y ' r e  n o t  w r i t i n g  f o r  t w e n t y  o t h e r  
p e o p l e ,  o r  hundreds o r  thousands,  bu t  f o r  
o n e - - t h e  t e a c h e r .  I t ' s  w r o n g ,  t h i s  
a r t i f i c i a l  , inhuman communication s i t u a -  
t i o n .  I t  w o n ' t  w o r k .  I t  n e v e r  h a s  
w o r k e d .  I n  t h e  May, 1 8 9 3 ,  A t l a n t i c  
Monthly, J. J. Greenough r e f l e c t e d  upon 
" t h e  g r e a t  o u t c r y .  . . about  t h e  i n a b i l -  
i t y  of t h e  s t u d e n t s  a d m i t t e d  t o  H a r v a r d  
C o l l e g e  t o  w r i t e  E n g l i s h  c l e a r l y  and  
c o r r e c t l y . "  He s a i d  t h e  s c h o o l s  w e r e  
r e q u i r i n g  f r equen t  w r i t t e n  e x e r c i s e s  t h a t  
were c o r r e c t e d  and  commented on by t h e  
t e a c h e r ,  a n d  a s k e d ,  " W i t h  a l l  t h i s  
p r a c t i c e  i n  w r i t i n g ,  why do w e  n o t  o b t a i n  
b e t t e r  r e s u l t s ? "  

I n  t h e  m i r r o r  I saw L o i s ' s  s t o r y  a b o u t  
t h e  " f u n n i e s "  b r i n g i n g  a b o u t  r e s u l t s  i n  
h e r  p e e r s .  We h a v e  a  way t o  go b e f o r e  
t h e  m i r r o r  s h o w s  p o w e r f u l  e x p o s i t o r y  
w r i t i n g  b e i n g  r e a d  i n  w r i t i n g  c l a s s e s .  
To b r i n g  t h a t  a b o u t  we m u s t  p u t  o u r  
s t u d e n t s  i n  s i t u a t i o n s  where t hey  f e e l  a  
need t o  r e p o r t ,  exp la in ,  o r  summarize. 

R i g h t  now, I ' m  remembering L o i s ' s  paper.  
It made t h a t  room i n  Michigan  s h a k e  l i k e  
San Francisco.  

Al though  r e t i r e d  from t e a c h i n g ,  Ken 
Macrorie frequently conducts conferences 
and seminars  f o r  people in te res ted  i n  
w r i t i n g .  His recent1 y completed manu - 
s c r i p t  S e a r c h i n g  W r i t i n g  i s  t o  be 
published by Hayden Book Co. i n  t h e  f i r s t  
half  of 1980. 

TEACHING WRITING 
WHILE TEACHING SOMETHING ELSE 

Peter  Elbow 

We all t e a c h  w r i t i n g ,  w h e t h e r  we a r e  
biology t e a c h e r s  o r  economics t e a c h e r s  o r  
w h a t e v e r .  O r  e l s e  we d o n ' t - - i n  which 
case  we make i t  h a r d e r  f o r  o u r  s t u d e n t s  
t o  w r i t e  we l l .  It t u r n s  ou t  we can teach  - 
w r i t i n g  without  t a k i n g  any time away from 
b i o l o g y  o r  e c o n o m i c s .  I p r o p o s e  h e r e  
t h i r t e e n  ways of do ing  s o .  Most of  them 
emphas i ze  w r i t i n g  a s  process  more than a s  
product .  

When t h e  t e a c h e r  i n s i s t s  on dea l ing  with 
on ly  t h e  end p r o d u c t  of  w r i t i n g ,  s h e  i s  
i n  e f f e c t  t e a c h i n g  h e r  s tuden t s  t o  focus 
t h e i r  a t t e n t i o n  on t h e  w r i t i n g  a s  i f  i t  
w e r e  a  p a n e  o f  g l a s s  i n  t h e  c l a s s r o o m  
window. Imagine t h e  h e l p ,  t h e  r e l i e f ,  i f  
s h e  w e r e  t o  a s k  t h e  s t u d e n t s  t o  f o c u s  
through t h e  g l a s s  t o  t h e  scene beyond and  
s i m p l y  f o r g e t  a b o u t  t h e  w r i t i n g .  Those 
ques t i ons ,  which s o  o f t e n  h a m s t r i n g  s t u -  
d e n t s  who t r e a t  w r i t i n g  o n l y  a s  a  
p r o d u c t ,  w i l l  f a d e  i n  i m p o r t a n c e :  Did  
t h e  w r i t i n g  communicate? What does t h e  
r eade r  t h ink  of my w r i t i n g ?  What does  he  
t h i n k  of me? 

To a c c o m p l i s h  t h i s  s h i f t  i n  f o c u s ,  t h e  
t eache r  must s t r u c t u r e  w r i t i n g  a c t i v i t i e s  
w h i c h  r e q u i r e  ( A )  WRITING-AS-INPUT and  
( B )  WRITING-AS-A-WAY -TO-GET-ANOTHER-JOB- 
D O N E  i n s t e a d  of  and i n  a d d i t i o n  t o  (C) 
WRITING-AS -COMMUNICATION. 

( A )  WRITING-AS-INPUT 

WRITING-AS-INPUT i s n ' t  f o r  o t h e r s .  I t  i s  
o n l y  f o r  t h e  w r i t e r .  I t ' s  n o t  even f o r  
t h e  w r i t e r  a s  a  p r o d u c t  t h a t  s h e  m u s t  
e v a l u a t e ;  it i s  f o r  h e r  a s  a  p r o c e s s .  
She can  h a p p i l y  t h r o w  t h e  w r i t i n g  away 
b e c a u s e  t h e  r e a s o n  f o r  d o i n g  it i s  t o  
he lp  he r  understand something s h e  d i d  n o t  
u n d e r s t a n d  b e f o r e .  The four  sugges t ions  
below a r e  designed t o  g ive  s t u d e n t s  exper- 
i ence  i n  t h i s  p rocess .  

1 )  Whenever t h e r e  is  a  bunch o f  i n p u t - - a  
l e c t u r e  o r  a  l o t  of  r e a d i n g ~ h a v e  s t u -  



d e n t s  engage  i n  10 m i n u t e s  o r  m o r e  o f  
w r i t i n g  t o  h e l p  a s s i m i l a t e  t h a t  i n p u t .  
S t u d e n t s  w i l l  g e t  much more o u t  o f  a n y  
l e c t u r e  i f  t h e  l e c t u r e  i s  10 m i n u t e s  
s h o r t e r ,  no te - tak ing  i s  d i s c o u r a g e d ,  and  
t h e  l a s t  10 m i n u t e s  a r e  e x p l i c i t l y  
devoted t o  w r i t i n g .  Fo l low t h e  w r i t i n g  
w i t h  a  " q u e s t i o n  pe r iod . "  S tudents  w i l l  
have  more a n d  b e t t e r  q u e s t i o n s  a f t e r  
d i g e s t i n g  some imp l i ca t i ons  of t h e i r  f r e e  
wr i t i ng .  Also, they w i l l  n o t  need  n o t e s  
a s  much b e c a u s e  t h e y  w i l l  remember i d e a s  
and  c o n c l u s i o n s  which t h e y  have  w o r k e d  
o u t  f o r  themselves.  

2 ) S i m i l a r l y ,  t r y  s t a r t i n g  a  d i s c u s s i o n  
with a  10-minute f r eewr i t i ng .  One r e a s o n  
s o  many d i s c u s s i o n s  a r e  t i r e s o m e  and  
u s e l e s s  i s  b e c a u s e  s t u d e n t s  h a v e n ' t  y e t  
a s s i m i l a t e d  t h e  r e a d i n g ,  o r  the l e c t u r e ,  
o r  some p r e v i o u s  e x p e r i e n c e  e n o u g h  t o  
h a v e  a  m e a t y  i n t e r c h a n g e .  They h a v e  
n o t h i n g  t o  s a y .  A f r e e  w r i t i n g  a t  t h e  
b e g i n n i n g  o f  t h e  d i s c u s s i o n  c a n  h e l p  
s t u d e n t s  chew over t h e  m a t e r i a l  and  r e a c h  
some  e x p l o r a t o r y  c o n c l u s i o n s  t h e y  a r e  
i n t e r e s t e d  i n  shar ing .  

I n  a d d i t i o n  t h e r e  a r e  t h r e e  e a s i l y  recog- 
n i zab l e  b e n e f i t s  of an  o p e n i n g  10-minute  
f r e e w r i t i n g .  F i r s t ,  i t  g e t s  p e o p l e  
warmed up, g e t s  t h e i r  m i n d s ~ a n d  t o  some 
d e g r e e ,  t h e i r  b o d i e s - - t u r n i n g  o v e r .  
Second,  f o r  e v e n  t h e  b e s t  s t u d e n t s  a 

d i s c u s s i o n  is l i a b l e  t o  involve doing two - 
t h i n g s  a t  once: s h a r i n g  what t h e y  t h i n k  
w i t h  o t h e r s  and  a l s o  f i g u r i n g  o u t  what -- 
they  th ink  f o r  themselves.  The 10-minute  

f r e e w r i t i n g  s e p a r a t e s  t h e  two processes  
a n d  g i v e s  t h e  s t u d e n t  t h e  n e c e s s a r y  
p r i v a c y  t o  work o u t  what h i s  own po in t  of 
v i ew  i s  l i a b l e  t o  b e .  A f t e r  t h a t  i s  
d o n e ,  i t  i s  n o t  s o  h a r d  t o  s h a r e  i t .  
T h i r d ,  t h e r e  i s  a  s p e c i a l  v a l u e  i n  
s i t t i n g  and w r i t i n g  i n  the  same room with 
o the r s .  Even though t h e r e  is  no communi- 
c a t i n g  g o i n g  on d u r i n g  t h e  10 o r  20 
m i n u t e s  of  w r i t i n g  ( a  c r i t i c i s m  some 
would l e v e l ) ,  it o f t e n  p u t s  people i n  t he  
p o s i t i o n  of having s o m e t h i n g  t o  communi- 
cate--a  p o s i t i o n  they  weren ' t  i n  before .  

3 )  Have 5 o r  10 m i n u t e s  f r e e  w r i t i n g  
a f t e r  a  h a r d  q u e s t i o n ,  b e f o r e  anyone 
responds a l o u d .  The w r i t i n g  g i v e s  s t u -  
d e n t s  a  c h a n c e  t o  j o t  t h i n g s  down,  
c o l l e c t  t h e i r  t h o u g h t s ,  g e t  t o  a  s a f e r  
p o s i t i o n  f o r  r e s p o n d i n g  wihou t  f e a r  of  
b e i n g  c a u g h t  s a y i n g  s o m e t h i n g  s i l l y .  
T h i s  w r i t i n g  o f t e n  means t h a t  eve ryone  
b e n e f i t s  f r o m  i n t e r a c t i n g  w i t h  t h e  
q u e s t i o n ,  a n d ,  t h e r e f o r e ,  eve ryone  i s  
l i a b l e  t o  c a r r y  someth ing  away--not j u s t  
t h e  p e r s o n  who a n s w e r e d  u n d e r  normal  
c o n d i t i o n s .  C o n s i d e r  t h e  b e n e f i t s  o f  
t h i s  t e c h n i q u e  when t h e  ques t i on  asked is 
h a r d  p e r s o n a l l y  r a t h e r  t h a n  c o n c e p -  
t u a l l y .  Such a q u e s t i o n  might  be, "Can 



anyone t h i n k  of  an example from h e r  own 
l i f e  of X causing Y?" After playing with 
answers on paper, one i s n ' t  so t h r e a t e n e d  
by them; one can see them i n  perspect ive ;  
and,  i f  n e c e s s a r y ,  one c a n  e d i t  o u t  a 
smidgen h e r e  and t h e r e .  The r e s u l t  i s  
t h a t  one has  c o n t r o l  over  t h e  r e s p o n s e  
and is o f t en  q u i t e  w i l l i n g  t o  share it. 

4 )  Use f r e e  w r i t i n g  a t  t h e  e n d  o f  t h e  
seminar  o r  d i s c u s s i o n .  The o b j e c t  here 
is  f o r  people t o  reach some c l o s u r e ,  some 
c o n c l u s i o n ,  s o  t h a t  t h e y  a c t u a l l y  c a r r y  
away with them some of the  b e n e f i t  of  t h e  
d i s c u s s i o n .  S t u d e n t s  b e n e f i t  more from 
t h e i r  ind iv idua l ly  worked o u t  i n f e r e n c e s  
t h a n  t h e  n i c e  ones  we want t o  work o u t  
f o r  them. Something p leases  me, i n  a d d i -  
t i o n ,  abou t  t h e  symbolism of ending on a  
n o t e  of p r i v a c y  a n d  s e p a r a t i o n ,  e a c h  
p e r s o n  drawing h e r  own c o n c l u s i o n s  and 
then going home. 

Remember, however, t h a t  t h i s  must be f r e e  
wr i t ing .  It musn't be judged, e v a l u a t e d ,  
handed i n ,  o r  even shared (un less  a  s t u -  
d e n t  chooses  t o  r e a d  some o f  w h a t  h e  
wrote  a s  p a r t  of an ensuing d iscuss ion. )  
mphasize  t h a t  s tudents  should t r y  t o  
p r o d u c e  a  good o r  s h a r a b l e  p r o d u c t  b u t  
r a t h e r  use the  wr i t ing  process t o  e x p l o r e  
t h e i r  own p e r c e p t i o n s .  Bu t ,  do p r e s s  
s tudents  t o  keep t h e  p e n c i l  moving even 
i f  it means w r i t i n g  g i b b e r i s h  o r  simply 
descr ib ing what they don'  t u n d e r s t a n d  o r  

what t h e y  f e e l  about the  matter a t  hand. 
The b e n e f i t s  of t h e  p r o c e s s  a r e  l o s t  i f  
t h e  s t u d e n t  sits the re  chewing the  penci l  
o r  s t a r i n g  o f f  i n t o  space. 

( B ) WRITING-AS -A-WAY - 
TO -GET -ANOTHER- JOB -DONE 

The a c t i v i t i e s  suggested as  WRITING-AS-A- 
WAY -TO-GET-ANOTHER-JOB-DONE r e q u i r e  
w r i t i n g  t o  accompl ish  a n o t h e r  necessary 
task .  The t a s k s  a r e  p a r t  of t h e  l i f e  of 
e v e r y  s t u d e n t ,  a l t h o u g h  t h e y  a r e  o f t e n  
not f a c i l i t a t e d  by a  s t u d e n t ' s  w r i t i n g .  
Everyone can t h i n k  of c o u n t l e s s  reasons 
why i t  i s  n e e d l e s s  o r  a r t i f i c i a l  o r  

u n f a i r  t o  w r i t e  when she could t a l k .  To 
use these  a c t i v i t i e s  r e q u i r e s  t h e  e x e r -  
c i s e  of s u b s t a n t i a l  au thor i ty .  

5 )  A l o t  o f  t i m e  w i l l  be  s a v e d  i f  a  
s t u d e n t  w r i t e s  a  s t a t e m e n t  of why she  
wants t o  join a  program (course )  and what 
i n f o r m a t i o n  s h e  needs  t o  make a  sound 
decision regarding the  program ( c o u r s e ) .  
There w i l l  s t i l l  be an interview i n  most 
cases ,  but  the  i n t e r v i e w  w i l l  be s h o r t e r  
and based on what t h e  s t u d e n t  has w r i t -  
ten. The s t u d e n t  w i l l  t h i n k  more a b o u t  
what she  wants  and what a r e  her q u a l i f i -  
ca t ions .  

6 )  I n  t h e  same vein ,  a  s tudent  may wri te  
a  statement of why s h e  wishes  t o  l e a v e  a  
program ( course ) . 
7 )  A t  t h e  b e g i n n i n g  o f  a  seminar o r  
course, it i s  he lp fu l  f o r  the  t e a c h e r  and 
s t u d e n t s  t o  w r i t e  rough, informal pieces 
t e l l i n g  what t h e y  want from t h e  c o u r s e ,  
what t h e y  s u s p e c t  it w i l l  be l i k e ,  what 
t h e y  c a n n o t  t o l e r a t e ,  what it t a k e s  t o  
m a i n t a i n  commi tment ,  wha t  a r e  t h e i r  
s p e c i a l  r e q u e s t s ,  a n d  w h a t  s p e c i a l  
s t r e n g t h s  they can o f f e r .  I f  these  rough 
pieces  a r e  shared,  everyone can e s t i m a t e  
how much c o n f l i c t  t h e r e  i s  l i k e l y  t o  be 
because of d i f f e r i n g  needs  and expec ta -  
t i o n s  and t h i n k  abou t  what changes ,  i f  
any, need t o  be made. 

8 ) Employers and s c h o o l s  need t o  know 
more about a  s t u d e n t ' s  work than a  t e a c h -  
e r  can t e l l  ; t h e r e f o r e ,  se l f -evaluat ions  
a r e  e s s e n t i a l .  Th i s  w r i t i n g  i s n ' t  s o  



much e v a l u a t e d  a s  w r i t i n g  b u t  a s  t o  
whether o r  n o t  it works i n  t h e  two mos t  
c r i t i c a l  w a y s :  Does  i t  s a t i s f y  t h e  
w r i t e r ?  And, d o e s  it have  t h e  d e s i r e d  
e f f e c t  on  t h e  t r a n s c r i p t  r e a d e r ?  I n  
t r u t h ,  s e l f - e v a l u a t i o n s  e x e r t  a  n o t i c e -  
a b l e  b e n e f i t  on s t u d e n t  w r i t i n g :  s t u -  
d e n t s  l e a r n  t o  s a y  w h a t  i s  t r u e  i n  a  
f o r c e f u l ,  c l e a r  way i n  t h e i r  own vo ices .  

9 )  But, our  eva lua t ion  system i s  p o i n t e d  
m o s t l y  a t  t r a n s c r i p t s .  They t e n d  t o  be 
w r i t t e n  a t  t h e  end  o f  programs and  f o r  
t h e  b e n e f i t  o f  t r a n s c r i p t  r e a d e r s .  An 
e q u a l l y  i m p o r t a n t  j o b  t h a t  n e e d s  t o  b e  
d o n e  w i t h  words i s  w r i t i n g  e v a l u a t i o n s  
before  programs o r  c o u r s e s  a r e  f i n i s h e d  
f o r  t h e  b e n e f i t  o f  t h e  pa r t i c ipan t s - - t he  
s t u d e n t ,  o t h e r  s t u d e n t s ,  and  t h e  t e a c h -  
e r .  I t  i s  v e r y  h e l p f u l  when s t u d e n t s  
w r i t e  i n f o r m a l  s e l f - e v a l u a t i o n s  a n d  
p rog ram e v a l u a t i o n s  p e r i o d i c a l l y  du r ing  a  
course--rougher  , more e x p l o r a t o r y ,  more 
r i s k - t a k i n g  t h a n  t h e y  can  a f f o r d  i n  a  
t r a n s c r i p t .  The g o a l  i s  n o t  t o  t r y  t o  
s a y  t h e  r i g h t  t h i n g  b u t  r a t h e r  t o  d i s -  
cover ,  emp i r i ca l l y ,  what happens t o  be  i n  
your  head .  A f i r s t  d r a f t  is o f t e n  b e s t .  
It d e f i n i t e l y  h e l p s  i f  t h e y  a r e  s h a r e d  
w i t h  t h e  t e a c h e r  and p e r h a p s  w i th  o t h e r  
s tuden t s .  

10 ) Yet  a n o t h e r  t a s k  r e q u i r e s  c o n t e n t  
d i s s e m i n a t i o n .  Each s t u d e n t  m i g h t  b e  
a s k e d  t o  r e a d  one  book t h a t  no one e l s e  
r e a d s  o r  do some i n t e r v i e w i n g  o r  o t h e r  
k i n d  o f  r e s e a r c h  and sha re  t h e  r e s u l t s  i n  
w r i t i n g .  W r i t i n g  i s  n e c e s s a r y  s o  t h a t  
t h e  r e s u l t s  can  be  read  ou t  of c l a s s  and 
no t  t ake  t o o  much time. 

None o f  t h e s e  w r i t i n g s  s h o u l d  be graded 
o r  judged a s  w r i t i n g  b u t  r a t h e r  a s  ways 
t o  g e t  s o m e t h i n g  d o n e .  The q u e s t i o n  
a lways  needs  t o  b e ,  "Did it work?" I n  
o t h e r  w o r d s ,  d o  t h e  c l a s s  members now 
have possess ion  of t h e  r e sea rch?  

( C )  WRITING-AS-COMMUNICATION 

Although t h e  emphas i s  i n  t h i s  p i e c e  h a s  
been  on p r o c e s s - w r i t i n g ,  I do  have sev- 
e r a l  sugges t ions  on t h e  end-produc  t - - t h e  
essay .  

11 ) Two o r  t h r e e  s h o r t  p a p e r s  p roduce  
more l e a r n i n g  and  improvement  t h a n  o n e  
l o n g  one--even i f  t h e  t o t a l  t i m e  spent  is 
t h e  same. The re  i s  a  l i m i t  t o  how much 
a n y  s i n g l e  p a p e r  c a n  b e  improved ,  no 
m a t t e r  how h a r d  one works on i t  o r  how 
may d r a f t s  o n e  p u t s  i t  t h r o u g h .  The 
s t u d e n t  l e a r n s  more i f  he g e t s  r e i n f o r c e -  
ment  f o r  t h e  s t r e n g t h s  of t h e  paper ,  g e t s  
f e e d b a c k  on % more t h a n  two i m p o r t a n t  
r e c u r r e n t  p r o b l e m s ,  and  t h e n  i s  i n v i t e d  
t o  c a l l  it a  day on t h a t  p a p e r  and  w r i t e  
a  d i f f e r e n t  one. 

1 2 )  I t  i s  e s p e c i a l l y  bad when t h e r e  i s  
only  a  t e rm p a p e r  due a t  t h e  end.  T h i s  - ---- 
means f eedback  i s  t r e a t e d  on ly  a s  evalua- 
t i o n  and i s  e n t i r e l y  w a s t e d  a s  f eedback  
t h a t  can  h e l p  i n  f u t u r e  w r i t i n g .  I f  it 
r e a l l y  d o e s  make s e n s e  t o  h a v e  a  t e r m  
p a p e r  due a t  t h e  e n d ,  make s u r e  t h a t  t he  
s tuden t  has  a l r eady  r e c e i v e d  f eedback  on 
an  e a r l i e r  d r a f t ~ f r o m  you and from o the r  
s t u d e n t s - - s o  t h a t  what  comes i n  a t  t h e  
end  r e p r e s e n t s  l e a r n i n g  and improvement. 
On t h e  f i n a l  d r a f t ,  t h e  s t u d e n t  s h o u l d  
r e c e i v e  c r e d i t  f o r  improvement. 

13)  I t  does no t  f o l l o w  n e c e s s a r i l y  t h a t  
i f  y o u  r e q u i r e  a  p i e c e  o f  w r i t i n g  you 
have  t o  r e a d  it. You can  r e q u i r e  s t u -  
d e n t s  t o  t u r n  o u t  a  s h o r t  p a p e r  e v e r y  
o t h e r  week, r e q u i r e  t h a t  o n e  o r  more  
o t h e r  s t u d e n t s  g i v e  f e e d b a c k  t o  e a c h  
p a p e r ,  and f r a n k l y  a d m i t  t h a t  y o u ' l l  
c o l l e c t  t h e  s t a c k  of them once o r  twice a  
q u a r t e r  and  r e a d  o n l y  h a l f  o f  e a c h  s t u -  
d e n t ' s  w r i t i n g  a l t h o u g h  you w i l l  l o o k  
through it a l l  t o  be s u r e  it was done and  
t h a t  f e e d b a c k  was s e r i o u s 1  y  g i v e n .  
S tudents  need  h e l p  i n  l e a r n i n g  t o  t r e a t  
w r i t i n g  a s  a  t r a n s a c t i o n  between p e e r s  
and co l l eagues ,  i n s t e a d  o f  o n l y  t r e a t i n g  
i t  a s  s o m e t h i n g  g i v e n  t o  t e a c h e r s .  
S t u d e n t  w r i t i n g  s u f f e r s  f r o m  t h e  f a c t  
t h a t  i t s  o n l y  a u d i e n c e  i s  t e a c h e r s  with 
whom s t u d e n t s  have such convoluted author-  
i t y  r e l a t i o n s h i p s .  

I f  s t u d e n t s  do p l en ty  of WRITING-AS-INPUT 
and WRITING-AS-A-WAY -TO -GET -ANOTHER-JOB - 
DONE,  t h e y  do n o t  have  s u c h  a  hard t ime 
with WRITING-AS-COMMUNICATION. When t h e y  
l e a r n  t o  t r u s t  a n d  e n j o y  t h e  w r i t i n g  

(cont inued on p. 14)  



Henry Baron 

The m a d n e s s  o f  Ken Macro r i e  and  P e t e r  
Elbow has been with u s  a  w h i l e  now. For  
s u r e l y  t h e r e  is  madness i n  t h e i r  methods, 
t hough  n o t  a l l  i n  t h e  p r o f e s s i o n  a g r e e  
t h a t  s u c h  madness i s  d i v i n e l y  r a t h e r  than 
d i a b o l i c a l l y  i n s p i r e d .  

The t r u e - b l u e  t r a d i t i o n a l i s t  t e a c h e r  of 
c o m p o s i t i o n  i s  l i k e l y  t o  s u s p e c t  t h e  
l a t t e r ,  f o r  it is h i s / h e r  b e l i e f s  and  

- -- 

C A T  

p r a c t i c e s  t h a t  a r e  e s p e c i a l l y  c h a l l e n g e d  
a n d  u p s e t .  N e i t h e r  M a c r o r i e  n o r  Elbow 
accep t s  t h e  h a l l o w e d  t h i n k - w r  i t e  t r  a d i  - 
t i o n .  I n s t e a d ,  c a r e f u l l y  p l a n n e d  and  
executed w r i t i n g  must  g i v e  way t o  " f r e e  
w r i t i n g , "  w h i c h  i s  s o m e t h i n g  l i k e  a  
ve rba l  c l o u d  b u r s t ,  i n t e n s e  and  concen-  
t r a t e d ,  a n d ,  i n d e e d ,  t h e  n e c e s s a r y  
i n c i p i e n t  f o r c e  toward  t h e  s h a p i n g  o f  
more h o n e s t ,  and  more powerful w r i t i n g .  
Such an  emphas i s  a l s o  r e j e c t s  t h e  more  
t r a d i t i o n a l  m a t e r i a l s  and  methods :  a  
t e x t b o o k  f u l l  o f  p r e s c r i p t i o n s  a n d  
p r o s c r i p t i o n s ,  exp lana t ions ,  d e f i n i t i o n s ,  
and t h e  i n e v i t a b l e  e x e r c i s e s  ; a s s i g n m e n t s  
on i m p e r s o n a l  s u b j e c t s  s p e c i f i e d  by t h e  
t eache r ,  tu rned  i n  on t h e  due d a t e  by t h e  
s t u d e n t s ,  e v e n t u a l l y  r e  t u r n e d  by  t h e  
t eache r  who, i f  d i l i g e n t ,  has  c o n t r i b u t e d  
h i s /he r  emendations, i n j u n c t i o n s ,  i nc r imi -  
na t ions ,  o r ,  i f  l e s s  t h a n  d i l i g e n t ,  j u s t  
a  l e t t e r  g r a d e ;  a f t e r  wh ich ,  t h e  n e x t  
c h a p t e r  o f  t h e  t e x t b o o k  i s  s t u d i e d ,  
d e a l i n g  p e r h a p s  w i t h  y e t  a n o t h e r  method 
of p a r a g r a p h  development - -and  t h u s  t h e  
c y c l e  r e p e a t s  i t s e l f  a l l  o v e r  a g a i n .  
Both M a c r o r i e ' s  T h i r d  Way a n d  E l b o w ' s  
t e a c h e r l e s s  c l a s s  c h a l l e n g e  and  r e j e c t  
many of t h e  under ly ing  a s s u m p t i o n s  which 

, govern t h i s  kind of composition teaching .  

Macrorie,  a f t e r  y e a r s  of  b l i n d n e s s  a s  he  
c a l l s  i t ,  d i s c o v e r e d  t h e  T h i r d  Way and 
gave it e x t e n s i v e  p romot ion  t h r o u g h  t h e  
p u b l i c a t i o n  of  h i s  book Uptaught .  What 
he d i s c o v e r e d  e s s e n t i a l l y  was t h a t  s t u -  
d e n t s '  w r i t i n g  t e n d e d  t o  come a l i v e  when 
they  wrote non-stop f o r  s h o r t  p e r i o d s  on 
p e r s o n a l  s u b j e c t s  of t h e i r  own choice.  
That t u r n e d  h i s  t e a c h i n g  a round  and  l e d  
h i m  t o  v i e w  e d u c a t i o n  a s  n e i t h e r  a  
p a r r o t i n g  p r o c e s s  n o r  a s  l i m i t l e s s ,  
ungu ided  e x p e r i m e n t a t i o n ,  b u t  r a t h e r  a s  
r e q u i r i n g  a n  e n v i r o n m e n t  i n  w h i c h  
s t u d e n t s  " a r e  g i v e n  r e a l  c h o i c e s , "  i n  
which t h e y  " o p e r a t e  w i t h  f r e e d o m  a n d  
d i s c i p l i n e , "  i n  which t h e y  a r e  "encou- 
raged t o  l e a r n  t h e  way of expe r t s .  'I 

U p t a u q h t  i s  M a c r o r i e  ' s manifesto of t h a t  
i n s i g h t .  I t ' s  a  s m o r g a s b o r d  o f  f r a g -  
m e n t s ,  l i k e  j o u r n a l  e n t r i e s ,  t h a t  o f t e n  
s t i n g  w i t h  v i t r i o l  a n d  r i n g  w i t h  
c o n v i c t i o n .  For  i n  Uptaught Macrorie is 
an angry man, o f t e n  w i t h  h i m s e l f  and  h i s  
b l i n d  a l l i a n c e  f o r  t o o  l o n g  w i t h  a n  
academic  s y s t e m  t h a t  h a s ,  i n  h i s  v i e w ,  
r o b b e d  s t u d e n t s  o f  t h e i r  humani ty .  I n  
many ways Uptaught i s  more an a n t i - E s t a b -  
l i s h m e n t  t r a c t  than a  book about w r i t i n g ,  
though Macrorie s e e s  a  d i r e c t  c o n n e c t i o n  
b e t w e e n  t h e  academic  i n s t i t u t i o n  t h a t  
e n s l a v e s  a n d  w r i t i n g  t h a t  f a i l s .  A 
t h o u g h t f u l  r e a d e r  w i l l  o f t e n  be annoyed 
when Macror ie  succumbs t o  h y p e r b o l e  and  
o c c a s i o n a l l y  even descends t o  d isparaging  

o t h e r  r epu tab le ,  p ro fe s s iona l  w r i t e r s  who 
h a v e  f a i l e d  t o  s e e  h i s  l i g h t .  But t h e  
many q u e s t i o n a b l e  a s s e r t i o n s  a n d  some 
r a t h e r  t r i t e  a n d  t r i v i a l  s n i p p e t s  
sp r ink led  throughout U p t a u g h t  s h o u l d  n o t  
o b s c u r e  t h e  mos t  i m p o r t a n t  f a c t  a b o u t  
t h i s  unconventional book: it r a i s e s  some 



f u n d a m e n t a l  q u e s t i o n s  about t he  teaching  
and t h e  p r o c e s s  of w r i t i n g ,  and  it h a s  
s i g n i f i c a n t l y  a l t e r e d  t h e  t e a c h i n g  of  
those  who have taken Macrorie 's  T h i r d  Way 
s e r i o u s  1 y  . 

CAT F ISH 

The Third Way 

T h e  T h i r d  Way means  a b s o l u t e l y  f r e e  
w r i t i n g  a t  t h e  b e g i n n i n g  of  a s e m e s t e r ,  
l a t e r  c h a n g i n g  t o  a s s i g n e d ,  p l a n n e d ,  
f o c u s e d  w r i t i n g ,  " w i t h  f r e e d o m  e n o u g h  
w i t h i n  e a c h  a s s i g n m e n t  t o  a l l o w  t h e  
s tuden t  t o  f i n d  what counts  f o r  him. But  
d i s c i p l i n e  e n o u g h  t o  i n s u r e  t h a t  i t  
usua l ly  a l s o  counts  f o r  t h e  t e a c h e r "  ( p .  
179 ) . The T h i r d  Way a l s o  means exposing 
much w r i t i n g  t o  t h e  w h o l e  c l a s s  f o r  
r e s p o n s e  a n d  c r i t i c a l  a n a l y s i s .  For  
Macrorie, t o  t e a c h  t h e  T h i r d  Way " i s  t o  
s e t  up an a r r angemen t  which a l l o w s  t h e  
ma jo r i t y  of  s t u d e n t s  i n  a  c l a s s  t o  f i n d  
t h e i r  own powers and  t o  i n c r e a s e  them" 
( P O  8 8 ) -  

I n  U p t a u g h t  M a c r o r i e  b o a s t s  t h a t  s t u -  
den t s ,  fol lowing t h e  new way, e a s i l y  and  
n a t u r a l l y  c o n n e c t  t h e i r  c l a s s  work t o  
t h e i r  o u t s i d e  e x p e r i e n c e s ;  5 V u l n e r a b l e  

T e a c h e r  r e c o r d s  t h a t  s t u d e n t s  o f t e n  f a i l  
t o  make any c o n n e c t i o n s  a t  a l l .  Hence  
M a c r o r i e  i s  s t i l l  a  somewha t  d i s i l -  
l u s i o n e d ,  i f  n o t  a n  a n g r y  m a n ;  h e  
b e l i e v e s  t h a t  t o  b e  v u l n e r a b l e  means 
i n t r o d u c i n g  o n e ' s  r e a l  f e e l i n g s  a n d  
t h o u g h t s  and e x p e r i e n c e s  i n t o  t h e  c l a s s -  
room; i t  means making p e r s o n a l  c o n n e c -  
t i o n s .  What o t h e r s  might  denounce a s  
s u b j e c t i v e  d i s t r a c t i o n s  o r  a f f e c t i v e  
f a l l a c i e s ,  Macro r i e  v a l u e s  a s  growth i n  
t r u t h f u l n e s s  and dep th  o f  e x p e r i e n c e  and  
i n s i g h t .  F o r  s t u d e n t s  who r e s i s t  o r  

r e j e c t  personal  v u l n e r a b i l i t y ,  t h e  T h i r d  
Way f a i l s  and f a i l s  badly. 

A Vulnerable  Teacher i s  n o t  a s a t i s f y i n g  - 
book--not  s o  much because more than ha l f  
o f  i t  c o n s t i t u t e s  a  l o o s e l y  c o n n e c t e d  
a s s o r t m e n t  of s tuden t  w r i t i n g ,  much of it 
l e s s  than p o w e r f u l ,  b u t  more because  i t  
l a c k s  t h e  v e r v e  and s p i r i t  of Uptaught. 
And u l t i m a t e l y  it has l i t t l e  t o  t e a c h  u s ,  
f o r  i n  t h e  f a c e  o f  many a t e a c h i n g  
d i s a s t e r ,  Macrorie 's  u s u a l  s t a n c e  i s  one  
of c h a g r i n e d  h e l p l e s s n e s s  . Classes  suc- 
ceed o r  f a i l  accord ing  t o  d i f f e r e n c e s  i n  
s t u d e n t  s p i r i t .  S t i l l ,  it i s  t r u e :  
M a c r o r i e ' s  f a i t h ,  t h o u g h  t e s t e d  a n d  
s h a k e n ,  emerges i n t a c t  by the  end of the  
book. It remains,  he says ,  t h e  e s s e n t i a l  
g o a l  o f  h i s  w o r k  " t o  o p e n  u p  a n d  
s t r eng then  people who possess  s t r e n g t h s .  
A t  t h e  moment my c h a l l e n g e  i s  t o  f i n d  
ways of g e t t i n g  s t u d e n t s  t o  t a l k  a g a i n .  
I w i l l  do t h a t .  They and I w i l l  f i n d  how 
t o  c r e a t e  new c l i m a t e s  i n  which we w i l l  
a l l  grow" (p.  183 ) .  

Macrorie's Approach to Teaching 
Writing 

M a c r o r i e  ' s new approach  t o  t h e  teaching 
of w r i t i n g  i s  most  c o n c r e t e l y  e x p r e s s e d  
i n  W r i t i n g  T o  Be  R e a d  a n d  T e l l i n g  ---  
Writ ina.  The f i r s t  is  intended a s  a  h i a h  
^Ã‘Ã‘_____-a ., 
s c h o o l  t e x t ,  t h e  s econd  f o r  u s e  i n  co l -  
l ege ;  y e t  t h e  two a r e  v i r t u a l l y  i d e n t i -  
c a l .  T h e s e  b o o k s  f e a t u r e  e x t e n s i v e  
s t u d e n t  a n d  p r o f e s s i o n a l  w r i t i n g  a s  
mode l s ,  b o t h  p o s i t i v e  and negat ive.  ( I n  
f a c t ,  l e s s  than ha l f  t h e  books '  p r o s e  i s  
w r i t t e n  b y  M a c r o r i e  h i m s e l f . )  The  
obvious p o i n t  is t h a t  s t u d e n t s  l e a r n  n o t  
f r o m  r u l e s  b u t  f r o m  o b s e r v i n g  t h e  
p r a c t i c e  of o the r s .  



Though t h e  c h a p t e r s  f o l l o w  no a p p a r e n t  
s e q u e n t i a l  d e s i g n ,  any s e r i o u s  s t u d e n t  
u s i n g  e i t h e r  t e x t  w i l l  l e a r n  much about 
wr i t ing  and w i l l  do much w r i t i n g ,  a l l  t h e  
w h i l e  en j oying both s t imula t ion  and chal-  
lenge. Students w i l l  l ea rn  t o  eschew t h e  
d r e a d f u l  d i s e a s e  o f  E n g f i s h  ( a  t e r m  
Macror ie  u s e s  t o  d e s i g n a t e  t h e  p h o n y ,  
p r e t e n t i o u s ,  b l o a t e d ,  fee l -nothing,  say- 
n o t h i n g  dead language of academia)  a n d  
i t s  d e r i v a t i v e s  l i k e  Whooery, Whichery, 
Thatery, Namery, Exp la ine ry ,  I t -Ache and 
I s - n e s s .  They w i l l  b e  c h a l l e n g e d  t o  
w r i t e  f o r c e f u l l y  a n d  t r u t h f u l l y  i n  a  
v a r i e t y  of kinds,  such a s  personal narra-  
t i v e s ,  a r t i c l e s ,  r e p o r t s ,  c r i t i q u e s ,  
e d i t o r i a l s ,  and dialogues ; they  w i l l  work 
on t i g h t e n i n g  and s h a r p e n i n g ;  t h e y  w i l l  
p r a c t i c e  t h e  u s e s  of i r o n y ,  r e p e t i t i o n ,  
and p a r a l l e l  s t r u c t u r e ;  a n d  t h e y  w i l l  
v a r y  s t y l e ,  c o n t r o l  sound,  f i n d  a n g l e ,  
a n d  m a i n t a i n  f l o w .  To a l l  o f  t h o s e  
a c t i v i t i e s  w i l l  a c c r u e  a l l  of the  o ther  
s k i l l s  t h a t  can make good wr i t ing  b e t t e r .  

Much of t h i s  w r i t i n g  and r e w r i t i n g  w i l l  
be exposed t o  the  process of group discus-  
s i o n  a n d  r e s p o n s e ,  w h i c h  one c h a p t e r  
explains i n  very h e l p f u l  d e t a i l .  In  t h e  
r e v i s e d  e d i t i o n  o f  T e l l i n g  W r i t i n g ,  
Macrorie has added an e x c e l l e n t  s e c t i o n ,  
t i t l e d  " S u g g e s t i o n s  f o r  Teachers," which 
describes t h e  t h i r t e e n  p o i n t s  t h a t  make 
up t h e  c o r e  of h i s  wr i t ing  program. More 
modest now than i n  Uptaught ,  Macror ie  no 
l o n g e r  procla ims the  Third Way a s  the way 
t o  t r u t h  and l i f e  i n  wr i t ing ,  a t  t h e  same 
t i m e  he  more e f f e c t i v e l y  p e r s u a d e s  us 
t h a t  h i s  way mer i t s  our though t fu l  a t t e n -  
t i o n .  

These t e x t s  a r e  pe rhaps  most u s e f u l  f o r  
advanced s t u d e n t s  i n  h i g h  s c h o o l  a n d  
c o l l e g e ,  p a r t i c u l a r y  t h o s e  i n  c r e a t i v e  
wri t ing .  Macror ie  emphasizes  p e r s o n a l ,  
i n f o r m a l ,  i m a g i n a t i v e  though d i sc ip l ined  
w r i t i n g Ã ‘ w r i t i n  t h a t  i s  n o t  m e r e l y  
c l e a r ,  c o g e n t ,  and c o h e r e n t ,  b u t  a l s o  
f u l l  o f  f e e l i n g ,  l i k e l y  t o  e n g a g e  
r e a d e r s  ' i n t e r e s t .  H i s  books demonstrate 
t h a t  many T h i r d  Way s t u d e n t s  have o b v i -  
ous 1 y  succeeded. 

Peter Elbow Dismisses the Teacher 

If  Macrorie seems r a d i c a l ,  Pe te r  Elbow i s  
more s o .  I n  h i s  one book, Writing With- - 
o u t  T e a c h e r s ,  Elbow a d v o c a t e s  g o i n g  - 
f u r t h e r  t h a n  e l i m i n a t i n g  c o n v e n t i o n a l  
t e x t s  and methods : he would a l s o  d i s m i s s  
t h e  t e a c h e r .  I n s t e a d  he would have a  
g r o u p  o f  s e v e n  t o  t w e l v e  p e o p l e  who 
commit themse lves  t o  meet ing  r e g u l a r l y  
f o r  a t  l e a s t  t e n  weeks,  w r i t i n g  r e g u -  
l a r l y ,  a n d  s u b m i t t i n g  much o f  t h a t  
w r i t i n g  t o  g r o u p  members  f o r  t h e i r  
sub jec t ive  r eac t ion  t o  its e f f e c t .  

Elbow s h a r e s  M a c r o r i e ' s  en thus iasm f o r  
f r e e  w r i t i n g .  But he pushes the  concept 
much f u r t h e r ,  both i n  theory and a p p l i c a -  
t i o n .  A p i e c e  o f  w r i t i n g  i s  l i k e  an 
organism, going through severa l  s t a g e s  of  
deve loment  and qrowth,  till it f i n a l l y  
e m e r g e s  w i t h  a  c l e a r l y  i d e n t i f i a b l e  
d e s i g n ,  a  " c e n t e r  of gravi ty ,"  a  l i f e  of 
i t s  own, authent ic  and comple te .  I f  t h e  
w r i t i n g  i s  of  a  long  t e x t ,  t h e  p r o c e s s  
would move through four one-hour s t a g e s :  
t h r e e  4 5 - m i n u t e  p e r i o d s  o f  r a p i d  o r  
" f ree"  wr i t ing  without  e d i t i n g  i n t e r r u p -  
t i o n s  ; t h r e e  1 5 - m i n u t e  p e r i o d s  f o r  
r e v i e w i n g  t h e  w r i t i n g  and uncover ing  a  
movement t o w a r d  a  main a s s e r t i o n ;  one 
l a s t  45-minute p e r i o d  f o r  more c a r e f u l  
development of t h a t  main a s s e r t i o n ;  and a  
f i n a l  15-minute p e r i o d  f o r  r e v i s i n g  and 
e d i t i n g .  The t e x t  would then be exposed 
t o  group r e s p o n s e ,  a f t e r  which it would 
l i k e l y  u n d e r g o  m o r e  o f  w h a t  Elbow 
s t r e s s e s  a s  tough and r u t h l e s s  ed i t ing .  

Do Macror ie  and Elbow make a  d i f ference?  
I f  my s t u d e n t s  a r e  a  v a l i d  sample,  t h e y  
d o .  Many f o r  t h e  f i r s t  t ime  begin  t o  
think about and p r a c t i c e  w r i t i n g  a s  more 
t h a n  m e r e l y  a c a d e m i c  e x e r c i s e .  Many 
d i s c o v e r  f o r  t h e  f i r s t  t i m e  t h a t  t h e y  
h a v e  memorab le  t h i n g s  t o  s a y  and can 
l e a r n  t o  s a y  them memorab ly .  Many, 
i n d e e d ,  experience a  newly-found sense of 
freedom a s  wr i t e r s .  

I f  t h e r e  i s  madness i n  t h e  methods of  
Macrorie and Elbow, perhaps many of us  a s  
t e a c h e r s  and w r i t e r s  could p r o f i t  from a  
l i t t l e  such madness, whatever t h e  s o u r c e  
of i ts  i n s p i r a t i o n .  
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THE NON-THREATENING APPROACH 

Susanna Defever 
Pro  

W r i t i n g  r e v e a l s  t h e  w r i t e r .  I t  i s  a  
h i g h l y  p e r s o n a l  a c t i o n ,  a n d ,  t o  many 
s t u d e n t s ,  a  t h r e a t e n i n g  one .  Teaching 
s tudents  how t o  w r i t e  has  been t h e  sub-  
j e c t  f o r  d i scuss ions ,  analyses ,  t h e o r i e s ,  
workshops, and c o u n t l e s s  books. Yet we 
r e m a i n  p lagued by t h e  uneasy knowledge 
t h a t  i l l i t e r a c y ,  once c o n f i n e d  p r i m a r i l y  

Peter Elbow and Ken Macrorie 
approach the problem by encouraging 
student-centered, self-revealing 
activities for the purpose of 
discovery and exploration before 
writing . 

t o  t h e  uneducated, can be found i n  recog- 
n izable  form on a l l  l e v e l s  of education. 

P e t e r  Elbow and Kenneth Macrorie approach 
t h e  p r o b l e m  b y  e n c o u r a g i n g  s t u d e n t -  
c e n t e r e d ,  s e l f  - r e v e a l i n g  a c t i v i t i e s  f o r  
the  purpose of d i scovery  and e x p l o r a t i o n  
b e f o r e  w r i t i n g .  The prewri t ing  approach 
can a l l e v i a t e  th rea ten ing  f e a r s  and stimu- 
l a t e  l e a r n i n g .  I t  can reveal  wr i t ing  t o  
the  wr i t e r .  

I t  was i n  t h e  1960 ' s  t h a t  t h e  s i g n i f i -  
cance of prewri t ing  e x p e r i e n c e s  began t o  
be emphasized.  During a  speech  t o  two- 
y e a r  c o l l e g e  E n g l i s h  t e a c h e r s  i n  t h e  
m i d - s i x t i e s  , D r .  Clinton S. Burhans , MSU, 
spoke of t h e  b e n e f i t s  o f  p r e w r i t i n g ,  
e s p e c i a l l y  f o r  s t u d e n t s  who do not l i k e  
t o  wr i t e ,  who f ind  wr i t ing  d i f f i c u l t  , who 
t h i n k  it i s  unimpor tant  f o r  them or  j u s t  
d u l l  rout ine .  There and i n  h i s  book, The - 
Would-Be Wri ter ,  he s t r e s s e d  " f ree ing  the  
s t u d e n t  from what t o o  o f t e n  seem t o  b e  
c o n d i t i o n e d  r e s p o n s e s  t o  wr i t ing  assign- 
ments."  Today,  a l m o s t  f i f t e e n  y e a r s  
l a t e r ,  p r e w r i t i n g  a c t i v i t i e s  a r e  s t i l l  
used with notable r e s u l t s .  Discovery  by 
design leads  t o  wr i t ing  with rewards. 

P r e w r i t i n q  d i s c o v e r y  s e s s i o n s  i d e n t i f y  
t h e  s t u d e n t  a s  the  center  i n  h i s  wr i t ing ,  

THE NEED FOR DIVERSE APPROACHES 

Stephen A .  B e r n h a r d t  
Con 

I h a v e  no d i f f i c u l t i e s  with the  pedagogi- 
c a l  suggest ions of Ken Macror ie  o r  P e t e r  
Elbow. F r e e  w r i t i n g  e x e r c i s e s  can help  
p r o c r a s t i n a t o r s  and a g o n i z i n g l y  c a r e f u l  
s e l f  - e d i t o r s  ge t  something on the  page, a  
b e g i n n i n g  a t  l e a s t .  Th i s  k ind  of h e l p  
c a n  b e  e x t e n d e d  b y  a p p e a l i n g  t o  t h e  
developing w r i t e r ' s  s e n s e  of h o n e s t y ,  by 
i n s t i l l i n g  c o n f i d e n c e  i n  p u r s u i t  of  a  
p e r s o n a l  v o i c e  a n d  t h u s  d i s c o u r a g i n g  
vague ,  b o r i n g ,  m g f i s h y  prose. Direct ing 
wr i t ing  t o  an audience of p e e r s  f o r  com- 
ments  and s u g g e s t i o n s  helps w r i t e r s  hear 
t h e i r  voices and p e r c e i v e  t h e  e f f e c t s  o f  
t h e i r  w r i t i n g  on o t h e r s .  My quar re l  i s  
not with teachers  who choose t o  u s e  t h e s e  
methods ,  b u t  w i t h  t h o s e  who choose them 
t o  the  exclusion of o ther  sound methods. 

T e a c h e r s  o f  c o m p o s i t i o n  canno t  be r e -  
minded t o o  f r e q u e n t l y  of  t h e  i n d i v i d u a l  
n a t u r e  o f  w r i t i n g - - e a c h  s t u d e n t  i s  
d i f f e r e n t  and no s i n g l e  method w i l l  meet 
t h e  n e e d s  o f  a l l .  Though f r e e w r i t i n g  
g e t s  t h e  j u i c e s  f l o w i n g  i n  some,  f o r  
o t h e r s  it i s  a  waste  of time. Cer ta in ly  
t h e r e  a r e  w r i t e r s  whose a n x i e t y  a b o u t  
p r o d u c i n g  " p e r f e c t "  copy p r e v e n t s  them 
from produc ing  any a t  a1 1. For  o t h e r  
w r i t e r s ,  however, t h e  problem i s  not an 
o v e r a c t i v e  s e l f - e d i t o r ,  b u t  c o n Â  u s i o n  
a b o u t  what i s  expected  on an assignment, 
an unclear notion of t h e  audience,  a l a c k  
o f  s o m e t h i n g  t o  s a y ,  o r  an absence  of 
m o t i v a t i o n .  S t i l l  o t h e r  w r i t e r s  c a n '  t 
beg in  because  t h e y  d o n ' t  know where they 
a r e  going. A sense of s t r u c t u r e  may get, 
t h e s e  s t u d e n t s  underway with confidence : 
an o u t l i n e ,  a  l i s t  of  major p o i n t s ,  o r  a 
broad and e x t r e m e l y  general  sense of the  
d iv i s ions  of a  p iece .  F r e e w r i t i n g  e x e r -  
c i s e s  h e l p  o n l y  some s t u d e n t s  sol-ve the 
varied problems of producing a s u f f i c i e n t  
q u a n t i t y  o f  a c c e p t a b l e  p r o s e  w i t h i n  a 
reasonable amount of time. 

Not o n l y  i s  f r e e w r i t i n g  supposed t o  g e t  
w r i t e r s  underway; i t  i s  a l s o  meant  t o  
h e l p  them d i s c o v e r  b o t h  what it is  they 
want t o  say and a  pe r sona l  , h o n e s t  v o i c e  
f o r  s a y i n g  i t .  A l l  o f  M a c r o r i e ' s  
examples of  T e l l i n g  W r i t i n g  f e a t u r e  a  
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