
Pro ( cont .  ) 
n o t  t h e  i n s t r u c t o r .  I n  " A  Me thod  f o r  
T e a c h i n g  W r i t i n g "  ( C o l l e g e  E n g l i s h ,  
1968) ,  Elbow recommends d e - e m p h a s i z i n g  
c o n t e n t  and  s t y l e  w h i l e  encourag ing  t h e  
s tuden t  t o  cons ider  h i s  a u d i e n c e  and  t h e  
e f f e c t  h e  w o u l d  l i k e  h i s  w r i t i n g  t o  
p r o d u c e .  T h i s  s h i f t  i n  f o c u s  f r o m  
t e a c h e r  t o  a u d i e n c e  r equ i r e s  t h e  s tuden t  
t o  be more pe r sona l ly  involved i n  s u b j e c t  
c h o i c e ,  s e l e c t i o n ,  and  a r r a n g e m e n t  of  
words and  i d e a s .  E v e n t u a l l y  h e  d i s -  
c o v e r s  , w i t h  c lassmates ,  what c o n s t i t u t e s  
good, o r  e f f e c t i v e ,  wr i t i ng .  T h i s  change  
i n  f o c u s  can  l e a d  from p r e w r i t i n g  exer-  
c i s e s  t o  r e w r i t i n g  e x p e r i e n c e s .  B o t h  
s t r eng then  the  t o t a l  w r i t i n g  process .  

P r e w r i t i n g  r e - e s t a b l i s h e s  t h e  a u t h o r i t y  
of t he  s e l f ,  of t he  w r i t e r ,  and r e l e g a t e s  
t h e  t e a c h e r  t o  t h e  r o l e  of r eade r .  This  
i s  n o t  o n l y  l e s s  t h r e a t e n i n g  t o  t h e  
s t u d e n t ,  it i s  more c o m f o r t a b l e  and re -  
warding f o r  t h e  teacher .  Macrorie  s t a t e s  
i n  T e l l i n g  Writ ing ( 1 9 7 0 ) :  "Most English 
t e a c h e r s  have  been  t r a i n e d  t o  c o r r e c t  
s t u d e n t s '  w r i t i n g ,  n o t  t o  read i t . "  One 
reward of t he  p rewr i t i ng  approach i s  t h a t  
s t u d e n t  e s says  a r e  o f t e n  more i n t e r e s t i n g  
and b e t t e r  w r i t t e n .  A s t u d e n t  who d i s -  
c o v e r s  h i s  own t o p i c ,  h i s  own voice ,  h i s  
own uniqueness  t h r o u g h  p r e w r i t i n g  o f t e n  
makes fewer mechanical e r r o r s .  

Prewriting Techniques 

One t e c h n i q u e  Macro r i e  and  Elbow recom- 
mend i s  f r e e  wr i t i ng .  The s t u d e n t  w r i t e s  - 
a s  f a s t  a s  p o s s i b l e ,  w i t h o u t  an a t tempt  
t o  c o n t r o l  o r  t o  s h a p e  h i s  i d e a s .  Such 
f r e e  w r i t i n g  i s  not  i r r e s p o n s i b l e  p lay ing  
with words, nor is  it o n l y  a  s p o n t a n e o u s  
o v e r f l o w  of  f e e l i n g  which lacks  t h e s i s  o r  
s t r u c t u r e .  It i s  t h e  f u r r o w i n g  o f  t h e  
m i n d ,  t h e  o v e r t u r n i n g  and e x p o s i n g  of  
t o p i c s  w i t h  i n t e r e s t ,  d e t a i l s  f o r  
s u p p o r t ,  and p h r a s i n g  of words which can 
g i v e  b i r t h  t o  o n e ' s  own s t y l e .  A f e w  
d a y s ,  o r  even o n e ,  s p e n t  i n  f r e e  w r i t i n g  
can awaken s t u d e n t  w r i t e r s  t o  an  aware-  
n e s s ,  t o o  o f t e n  b u r i e d  by y e a r s  of r o t e  
l e a r n i n g ,  t h a t  e a c h  o n e ' s  v i e w  o f  t h e  
w o r l d  i s  d i f f e r e n t  and  i n d i v i d u a l ,  and  
a l t h o u g h  we s h a r e  common m e t h o d s  f o r  
communica t ion ,  we w i l l  d i f f e r  i n  our use 

Con ( cont  . I  
" r e a l "  p e r s o n ,  w r i t i n g  h o n e s t l y  a b o u t  
some b i t  o f  e x p e r i e n c e  f o r  w h i c h  t h e  
a u t h o r  h a s  deep f e e l i n g s .  A l l  go f o r  the  
e m o t i o n a l  j u g u l a r  v e i n :  t h e  d e a t h  o f  
G r a n d f a t h e r ,  t h e  f i r s t  s t i r r i n g s  of love 
i n  an  a d o l e s c e n t  b r e a s t ,  a  moment o f  
supreme embarrassment. Eventual ly,  these  
examples  become no l e s s  d i s t r e s s i n g l y  
recognizable  than the  s o r t  of dry ,  commit- 
tee-composed Engfish which Macrorie f i n d s  
s o  o d i o u s .  C l e a r l y  t h e  a n t i d o t e  t o  
Engfish i s  not  another  monotonous s o r t  o f  
p r o s e - - i n  t h i s  c a s e  t h e  s e a r i n g ,  
e x h i b i t i o n i s t i c  personal  n a r r a t i v e  . What 
s t u d e n t s  need i s  n o t  simply freedom from 
one condit ioned s o r t  of prose and l i c e n s e  
t o  compose  i n  a n o t h e r  c l i c h d d  s t y l e .  
They  m u s t  b e  h e l p e d  t o  compose  i n  a  
v a r i e t y  o f  r e g i s t e r s  which r e f l e c t  va r i ed  
p u r p o s e s  and  a u d i e n c e s .  W h i l e  a p p r o -  
p r i a t e  enough f o r  h i s  own brand  of good 
w r i t i n g ,  M a c r o r i e ' s  p r e s c r i p t i o n s  f o r  
p e r s o n a l l y  e f f e c t i v e  w r i t i n g - - a n  honest 
v o i c e ,  r e - c r e a t i o n  o f  e x p e r i e n t i a l  
i m m e d i a c y ,  s u r p r i s i n g  j u x t a p o s i t i o n ,  
a c t i v e  v e r b s  and f i g u r a t i v e  l a n g u a g e - -  
would be l a r g e l y  o u t  of p lace  i n  most of 
t h e  w r i t i n g  o f  m o s t  p e o p l e .  Good 
n a r r a t i v e  i s  o n e  t h i n g ,  b u t  t h e r e  a r e  
many o t h e r  t y p e s  of  good w r i t i n g  wh ich  
e x h i b i t  d i s t i n c t i v e  f e a t u r e s .  F a i t h f u l  
Macrorie- i tes  may be l i eve  t h a t  t h e  s k i l l s  
g a i n e d  i n  composing pe r sona l ly  e f f e c t i v e  
w r i t i n g  w i l l  t r a n s f e r  t o  o t h e r  w r i t i n g  
t a s k s .  The r e s u l t  i s  more l i k e l y  t o  be 
inappropr i a t e  word choice and unwar ran ted  
i n t r u s i o n  o f  t h e  " r e a l "  p e r s o n  when 
s t u d e n t s  a t t e m p t  t h e  i m p e r s o n a l ,  o b j e c -  
t i v e  w r i t i n g  of business  and academy. 

One f i n a l  d i f f i c u l t y  I h a v e  w i t h  b o t h  
Macror i e  and Elbow is  t h e i r  over-rel iance 
on t h e  peer  group forum f o r  r e spond ing  t o  
s t u d e n t  w r i t i n g .  F a i t h  i n  open honesty, 
s u b j e c t i v e  r e s p o n s e  p a t t e r n s ,  a n d  t h e  
p e r s o n a l  l y  s u p p o r t i v e  n a t u r e  of  t h e s e  
g r o u p s  a r e  r e m i n i s c e n t  o f  a n  e a r l i e r  
e n t h u s i a s m  f o r  t h e  v a l i d i t y  of gu t - leve l  
feel- ings i n  classroom s e n s i t i v i t y  g roups  
o r  e n c o u n t e r  s e s s i o n s .  Some s t u d e n t s  
might. d e s i r e  and p r o f i t  from a  d e g r e e  o f  
s u c h  i n t i m a c y  w i t h  p e e r s  ; o t h e r s ,  how- 
e v e r ,  n e i t h e r  want n o r  e x p e c t  t o  make 
t h e m s e l v e s  p e r s o n a l l y  vulnerable  t o  it. 
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of them. Free w r i t i n g  i s  s u b j e c t i v e  and 
l e a d s  inward t o  the  re-discovery of "I." 
T h i s  r e - d i s c o v e r y  h e l p s  t h e  s t u d e n t  
r e a l i z e  t h a t  t h e  "I" is i m p l i c i t  i n  a l l  
wr i t ing ,  even when not expressed. To t h e  
i n e x p e r i e n c e d  s t u d e n t ,  t h i r d  p e r s o n  
w r i t i n g  can be d e r i v a t i v e ,  c o n t r i v e d ,  
d u l l .  T h e r e  i s  a  n e e d  t o  awaken t h e  
inner voice. 

From d i s c o v e r y  of s e l f  a s  a  s o u r c e  f o r  
i n d i v i d u a l  e x p r e s s i o n ,  t h e  s t u d e n t  c a n  
m o r e  c o n f i d e n t l y  e x p l o r e  h i s  w o r l d  
through observation. Exercise w r i t i n g  i n  
d e s c r i b i n g  o b j e c t s  , p e r s o n s ,  o r  p laces ,  
i n  n a r r a t i n g  e v e n t s ,  i n  e x p l a i n i n g  
a c t i o n s  o r  b e l i e f s ,  e x t e n d s  a  w r i t e r ' s  
s k i l l s .  He d e v e l o p s  h i s  a b i l i t y  t o  
g a t h e r ,  s e l e c t ,  and a r r a n g e  d e t a i l s  f o r  
e f f e c t i v e  presenta t ion .  Such e x p l o r a t i o n  
helps shed ind i f fe rence  t o  the  world. 

Two o t h e r  p r e w r i t i n g  a c t i v i t i e s  a l s o  
e f f e c t i v e l y  i n v o l v e  t h e  s t u d e n t  w i t h  
o thers  and h i m s e l f .  The f i r s t  n e c e s s i -  
t a t e s  o c c a s i o n a l  r ea r rangement  of  t h e  
c l a s s  i n t o  g r o u p  w o r k s h o p s ,  w h e r e  
s t u d e n t s  can gain responses t o  the  poten- 
t i a l  s t r e n g t h s  o r  w e a k n e s s e s  o f  t h e i r  
work d u r i n g  p r e l i m i n a r y  rough d r a f t s .  
Such group sess ions  have r e s u l t e d  i n  t h e  
p u b l i c a t i o n "  o f  " f i r s t  e d i t i o n s "  of 
s tudent  wr i t ing .  Elbow sugges ts  t h a t  a l l  
s t u d e n t s  w r i t e  on the  same top ic  and read 
the  ma te r i a l  of a l l  o ther  s tudents .  

J o u r n a l - w r i t i n g  i s  p r o b a b l y  t h e  most 
w i d e l y  u s e d  p r e w r i t i n g  t e c h n i q u e .  
M a c r o r i e  c a l l s  j o u r n a l s  "seedbeds"  be- 
cause  t h e y  p r o v i d e  an o p p o r t u n i t y  f o r  
d a i l y  w r i t i n g ,  a p l a c e  t o  experiment and 
p r a c t i c e ,  a  casebook f o r  i d e a s .  Good 
c l a s s  p r e p a r a t i o n  i s  needed, however, o r  
j o u r n a l s  c a n  d e t e r i o r a t e  i n t o  d u l l  
d i a r i e s  o r  c a t a l o g u e s  o f  names a n d  
places.  Students should be encouraged t o  
w r i t e  r e s p o n s i v e l y ,  i n q u i s i t i v e l y ,  
r e a c t i n g  t o  themse lves  a n d  o t h e r s ,  t o  
e v e n t s  and thoughts, t o  s tud ies  and plans 
a s  w e l l  a s  remembrances. To l e a r n  t o  
w r i t e  compe ten t ly ,  one must w r i t e  o f t en  
and without  f e a r ;  t h e  j o u r n a l  s a t i s f i e s  
these  p re requ i s i t e s .  

(continued on p. 2 4 )  
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Peer groups s h o u l d  n o t  be t h e  o n l y  s o r t  
o f  h e l p  provided f o r  student. w r i t e r s ,  nor 
should a l l  of them be expected t o  contr ib-  
u t e  s u b j e c t i v e ,  e m o t i o n a l l y  de termined 
responses t o  the  wr i t ing  of t h e i r  p e e r s .  
J u s t  a s  some s t u d e n t s  a r e  indisposed t o  
f o r c e d  s u b j e c t i v i t y ,  s o  o t h e r s  a r e  
a d m i t t e d l y  i l l - e q u i p p e d  f o r  t h e  c o o l  
ob  j e c t i v i t y  of reasoned c r i t i c i s m .  There 
should be a  place f o r  both. 

Given t h e  v a r i e t y  of w r i t e r s  and kinds of 
wr i t ing ,  classroom i n s t r u c t i o n  should  be 
var ious .  Not j u s t  f r eewr i t ing ,  but  s t r a t -  
eg ies  of s t r u c t u r i n g ,  researching,  col lab-  
o r a t i o n ,  and h e u r i s t i c  quest ioning.  Not 
j u s t  p e r s o n a l  n a r r a t i v e ,  b u t  r e p o r t s ,  
t e c h n i c a l  desc r ip t ions ,  l e t t e r s ,  reviews, 
a d v e r t i s e m e n t s ,  c r i t i q u e s ,  a b s t r a c t s -  - 
e v e n  d r i l l s  a n d  e x e r c i s e s .  Not j u s t  
support ive p e e r  g r o u p s ,  b u t  t e a c h e r  and 
p e e r  c r i t i c i s m ,  a c t u a l  r e a l  world tasks  
and a u d i e n c e s ,  s e l f  - e d i t i n g - - a n d  e v e n  
h a n d b o o k  i n s t r u c t i o n .  F r e e w r i t i n g ,  
personal  n a r r a t i v e ,  peer groups--a l l  have 
t h e i r  p l a c e  i n  t h e  c l a s s room.  But f o r  
too many d e v o t e e s ,  t h e s e  methods become 
e x c l u s i o n a r y .  A s  t eachers  of wr i t ing ,  we 
s h o u l d  a l l o w  f o r  d i v e r s e  m e t h o d s ,  
s t r a t e g i e s ,  m a t e r i a l s ,  o r  approaches, i n  
the  hope t h a t  s tuden t s  w i l l  f i n d  ways t o  
improve t h e  w r i t i n g  t h e y  w i l l  choose o r  
be expected t o  do. 

S t e v e n  B e r n h a r d t  i s  a s s i s t a n t  d i r e c t o r  
o f  the I n t r o d u c t o r y  C o m p o s i t i o n  p r o g r a m  
a t  t h e  U n i v e r s i t y  of Mich igan .  

Teaching (cont. from p. 7) 

process i t s e l f ~ w h e n  they learn  t h a t  t h e y  
can j u s t  s c r i b b l e  pages  f u l l  and a t  the 
end of  t h e  s c r i b b l i n g  have p e r c e p t i o n s  
and i d e a s  t h a t  a r e  u s e f u l ~ t h e n  they w i l l  
not  have such a  hard t ime p u t t i n g  i n  t h e  
s w e a t  n e c e s s a r y  t o  t u r n  t h e  rough mess 
i n t o  an organized f in i shed  copy. 

P e t e r  E l b o w  t e a c h e s  a t  E v e r g r e e n  S t a t e  
C o l l e g e  i n  O l y m p i a ,  W a s h i n g t o n .  H i s  n e w  
b o o k  W r i t i n g  a n d  Power  w i l l  be p u b l i s h e d  -- 
b y  Ox ford  U n i v e r s i t y  Press i n  1980. 



TEACHING WITH KEN MACRORIE 
C h e r y l  Stevens 

I u s e  Ken M a c r o r i e ' s  W r i t i n g  t o  B e  Read --- 
with  my college-bound s e n i o r s  i n  Advanced 
C o m p o s i t i o n .  M a c r o r i e ' s  a p p r o a c h  t o  
w r i t i n g  s t r e s s e s  o r i g i n a l i t y  and  economy 
o f  e x p r e s s i o n ,  a v o i d s  c l i c h e d  and hack- 
neyed express ion ,  and ,  above  a l l ,  recom- 
mends honesty.  

Memorable Utterances 

I b e g i n  d i s c u s s i n g  t h e  f i r s t  chap te r  of 
t h e  book wi th  a  f a i r l y  fundamental a s s ign -  
m e n t  a s k i n g  s t u d e n t s  t o  s u b m i t  t h r e e  
examples  of  o r i g i n a l  w o r d  e x p r e s s i o n  
- - m e m o r a b l e  u t t e r a n c e s  b y  c h i l d r e n .  
Reaction t o  t h e  assignment seldom v a r i e s :  

"I d o n ' t  have any b r o t h e r s  o r  sisters." 

''You kidding? I avoid l i t t l e  k i d s  a t  a l l  
c o s t s .  They '  d  make a  cup of co f f ee  ner -  
vous . " 
B u t ,  t h e y  do i t ,  and t h e i r  examples r i n g  
wi th  what M a c r o r i e  c a l l s  t h e  " a u t h e n t i c  
v o i c e . "  I t  i s  s i n c e r e ,  s imple ,  and hon- 
est--language not  y e t  made d u l l  and  empty 
b y  t w e l v e  y e a r s  o f  s c h o o l i n g .  H i g h  
s c h o o l  s t u d e n t s  n e e d  t o  r e l a x  a n d  g o  
b a c k ,  t o  r e d i s c o v e r  t h e  t r u l y  memorable 
d i c t i o n  o f  c h i l d h o o d .  T h i s  a s s i g n m e n t  
he lps  them t o  do it. 

Ano the r  t e c h n i q u e  t o  g e t  them t o  unwind 
and w r i t e  f r e e l y  minus s l u s h  and  pompos- 
i t y  i s  f r e e  w r i t i n g .  I h a v e  them w r i t e  
cont inuous ly  f o r  f i ve - ,  ten- ,  o r  f i f t e e n -  
m i n u t e  s p u r t s  o n  a n y  s u b j e c t  t h e y  
choose. I t e l l  them t h a t  i t  i s  p r a c t i c e  
b e f o r e  t h e  game, t h a t  t h e y  s h o u l d  w r i t e  
t o  improve, t h a t  t h e r e  is  only  one  r u l e  : 
Do n o t  s t o p  t o  p o n d e r  o r  p a u s e ,  j u s t  
w r i t e  and keep wr i t i ng .  Sometimes I f i l l  
t h e  b o a r d  w i t h  words o r  p h r a s e s  t o  g ive  
t h e i r  t h o u g h t s  d i r e c t i o n ,  t o  s u g g e s t  
w r i t i n g  i deas .  

Journals and Honesty 

Chapter 17  i n  Macror ie ' s  t e x t  is a  beau t i -  
f u l  d e s c r i p t i o n  of what a  j o u r n a l  i s  a n d  
c a n  c o n t a i n .  A j o u r n a l  i s  a  p l a c e  t o  

f a i l  o r  s u c c e e d ,  t o  t r y  Erma Bombeck 
humor,  t o  w r i t e  a  s e r i o u s  poem o r  a mini- 
s h o r t  s t o r y  without  f e a r  o f  f a i l u r e .  My 
s t u d e n t s  w r i t e  i n  t h e i r s  t w i c e  a  week, 
o u t s i d e  o f  c l a s s ,  and t u r n  it i n  e v e r y  
o t h e r  F r i d a y .  T h e i r  j o u r n a l s  a r e  n e v e r  
u sed  a g a i n s t  them. They a r e  r ead ,  com- 
ments a r e  made, and  an o v e r a l l  r e a c t i o n  
s u f f i c e s  f o r  "grades.  " 

By honesty, Macrorie doesn't mean 
totdl honesty. For example, i f  a 
girl  refuses a Friday night date 
with, " I  cannot go out with you," 
instead o f ,  "You are a total bore," 
Mcicrorie would not take exception. 
His quarrel i s  on another l eve l .  

J o u r n a l s  a r e  a l s o  an i n v a l u a b l e  a i d  t o  
encourage improvement of wr i t i ng .  Specif-  
i c a l l y ,  I use j o u r n a l s  t o  s t r e s s  d e t a i l ,  
example ,  a l l  t h e  b a s i c s  of good w r i t i n g ,  
a n d  M a c r o r i e  h o n e s t y .  By h o n e s t y ,  
M a c r o r i e  d o e s n ' t  mean t o t a l  honesty.  For 
example, i f  a  g i r l  r e f u s e s  a  F r i d a y  n i g h t  
d a t e  w i t h ,  " I  c a n n o t  go o u t  w i t h  you , "  
i n s t e a d  o f ,  "You a r e  a  t o t a l  b o r e , "  
M a c r o r i e  would n o t  t a k e  e x c e p t i o n .  H i s  
q u a r r e l  i s  on a n o t h e r  l e v e l .  He l a b e l s  
a s  d i s h o n e s t  t h e  p o s i n g  of a  q u e s t i o n  
s u c h  a s  t h i s :  "Have you e v e r  wondered  
w h a t  i t  would be l i k e  t o  f a l l  down t h e  
basement s t a i r s  i n t o  your  s i s t e r ' s  boy- 
f r i e n d ' s  l a p ? "  D i s h o n e s t .  No one ever  
d i d  wonder what it would be l i k e .  

Mad magaz ines  ' s Snappy Answers t o  S tupid  - 
Q u e s t i o n s ,  a n  i l l u s t r a t e d  p a p e r b a c k ,  
b r i n g s  home M a c r o r i e ' s  p o i n t  about  hon- 
e s t y  i n  a  humorous, memorable f a s h i o n .  A 
l a d y  i s  shown on  h e r  h a n d s  and knees  
s e a r c h i n g  t h e  g r a s s .  Around  h e r  n e c k  
c l i n g s  a  c h a i n  and what i s  l e f t  o f  h e r  
p e a r l  necklace.  A passerby a sks  h e r  what 
s h e  i s  l o o k i n g  f o r  e v e n  t h o u g h  it i s  
p e r f e c t l y  o b v i o u s  ( a  d i s h o n e s t  q u e s -  
t i o n ) .  O n l y  now t h e r e  i s  a  s n a p p y  
answer .  She r e p l i e s ,  " I ' m  l o o k i n g  f o r  
no th ing .  I ' m  grazing.  " 

Another p i c t u r e  shows a  c o u p l e ,  s h o r t l y  
a f t e r  e n t e r i n g  a  r e s t a u r a n t ,  b e i n g  
a s k e d :  "A t a b l e  f o r  how many,  S i r ? "  



S i n c e  i t  i s  o b v i o u s  t h e r e  a r e  two of  
them, Mad f e e l s  i t  d e s e r v e s  a  s n a p p y  - 
answer .  The man responds,  "A hundred and 
two. We l i k e  t o  change  c h a i r s  a  l o t  ." 
Spend f i f t e e n  m i n u t e s  w i t h  t h a t  type of 
back-up. I t  i s  v i s u a l ,  h u m o r o u s ,  a n d  
s tuden t s  love  it. 

'Murder t h e  Cliche Day" 

Several  chap te r s  s t r e s s  t i g h t e n i n g ,  o r i g i -  
n a l i t y ,  and  p r o o f  r e a d i n g .  I t r y  t o  
underscore these  aims with s e v e r a l  a c t i v i -  
t i e s .  One i s  "Murder t h e  Cliche'  Day." 
S t u d e n t s  a r e  a s k e d  t o  s h a r e  c l i c h e s .  

They a r e  given a  page con ta in ing  50  unf in-  
i shed  c l i c h e s  and a r e  asked t o  f i n i s h  t h e  
e x p r e s s i o n s .  Most a r e  s u r p r i s e d  a t  how 
many they  know. I e x p l a i n  t h a t  i f  t h e y  
know them,  t h e i r  c l a s s m a t e s  know them; 
t h e r e f o r e ,  t h o s e  e x p r e s s i o n s  m u s t  b e  
weak, u n o r i g i n a l ,  ove rworked .  They a r e  
never t o  use them again ,  ever!  

Another  t i g h t e n i n g  e x e r c i s e  c o n s i s t s  of 
h a v i n g  s t u d e n t s  c h o o s e  t h r e e  t e a c h e r s  
t h e y  p a r t i c u l a r l y  a d m i r e  and would l i k e  
t o  know more about.  A day i s  chosen  and  
s e v e r a l  s t a f f  members  a r e  i n v i t e d  t o  
c l a s s  t o  answer  q u e s t i o n s .  I ' v e  f o u n d  
t h e s e  t e a c h e r s  r a t h e r  e n j o y  "The Hot 
Seat ." Afterward my s t u d e n t s  a r e  t o l d  t o  
w r i t e  a  b r i e f  one-page paper on any t h r e e  
t e a c h e r s .  The re  i s  one s t i p u l a t i o n  : 
t h e y  may n o t  u s e  t h e  word " i s . "  This  i s  
not  easy. They l a b o r ,  moan, and  
l o t .  But i t  does  g e t  a c r o s s  a p o i n t .  
Good w r i t i n g  r e q u i r e s  w o r k ~ r e a c h i n g  f o r  
g o o d  d e s c r i p t i o n  a n d  r e l y i n g  l e s s  on 
' s a f e ,  " overused d i c t i o n .  

T w i s t i n g  Words 

M a c r o r i e  a l s o  t e a s e s  s t u d e n t s  i n t o  
t w i s t i n g  c l i che ' s .  I n  h i s  c h a p t e r  o n  
" P l a y i n g  With Words, " he l i s t s  c l i c h e s  
and asks  s t u d e n t s  t o  change ,  t w i s t ,  and  
f r a c t u r e  them i n t o  some th ing  resembling 
o r i g i n a l  expression.  I g i v e  my s t u d e n t s  
a  l i s t  of  p r o v e r b s  and t h e y  do the same 
th ing .  The i n g e n i o u s  o n e s  c o n c l u d e :  A - 
f o o l  a n d  h i s  money a r e  soon  p a r t y i n g ,  ------ 
Dead c h i c k e n s  d o n ' t  c o u n t ,  and  A p e n n y  -- - 
s a v e d  i s  n o t  worth t h e  t roub le .  A co ro l -  ----- 

l a r y  t o  t h i s  assignment  a s k s  s t u d e n t s  t o  
choose  a  p r o v e r b ,  f r a c t u r e  it, and wr i t e  
a  paper i l l u s t r a t i n g  t h e i r  newly changed 
p r o v e r b .  T h i s  f r a c t u r e d  p r o v e r b  i s  an 
example of s tuden t  work. 

Once. t h e r e  were two r i c h  farmers who 
desired t o  be r i c h e r .  They both owned 
large  farms and raised pr ize  chickens. 
Each f a r m e r  had h i s  own f a v o r i t e  
c h i c k e n :  one had a. pr i ze  roos ter ;  the 
other had a pr ize  hen. The rooster  had 
won many prizes for h is  s i ze  and beauty. 
The hen a l s o  had won many p r i z e s  and 
produced broods of prize-winning biddies. 

Now t h e s e  two farmers were greedy and 
wanted more money and more pr izes  from 
t h e i r  chickens. So they got together and 
decided t o  match the  prize rooster  with 
the  pr ize  hen and have the most fabulous 
and val uable chicken ever. 

The farmers  went t o  work, bui lding an 
elaborate carpetted chicken coop i n  which 
t h e  hen was t o  l a y  her egg on a f e d h e r  
bed. They moved the hen dnd rooster  i n t o  
t h e i r  new home and began t o  rub t h e i r  
greedy hands. 

They waited. 

From inside the coop came t e r r i f i c  squawk- 
ing and screaming, pecking dnd f lapping.  
O u t  came t h e  hen and rooster  f ight ing  
l i k e  cats and dogs. Quick1 y t h e  farmers 
separated the  hen and rooster. Not soon 
enough, however, f o r  t h e  c h i c k e n s  had 
pecked each o t h e r  b a l d .  The farmers 
sadly gathered u p  t h e i r  ruined chickens 
and went home, leaving dreams of wealth 
behind. 

The Moral: Don't count your chickens 
before they're matched. 

Cheryl S t  evens, Engl i sh  Department Chair- 
person a t  Northwest  High Schoo l  i n  
J a c k s o n ,  Michigan,  t e a c h e s  Advanced 
Composition, E n g l i s h  l i t e r a t u r e ,  and 
Journalism. Ken Macrorie was one of M s .  
Stevens' instructors a t  an NDEA I n s t i t u t e  
f o r  high school English teachers during 
the summer o f  1966. 
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I n  F e b r u a r y l  I97gf  t h e  Michigan Depart- 
ment of E d u c a t i o n  awarded  t h e  W a t e r f o r d  
Schoo l  D i s t r i c t  a  $ 6 #  000 p l a n n i n g  g ran t  
t o  improve w r i t t e n  c o m p o s i t i o n  by h i g h  
s c h o o l  s t u d e n t s .  The moneyl f rom ESEA 
I V - C  f u n d s l  was t o  be  expended b e t w e e n  
F e b r u a r y  7  a n d  September 301 1979# a t  
Waterford Mott High School. Depending on 
o u r  f i n d i n g s  o u r  recommendations t h e i r  
e f f e c t i v e n e s s  and t h e  a v a i l a b i l i t y  o f  
f u t u r e  f u n d i n g l  we may r eques t  an imple- 
mentat ion g ran t  t o  expand o u r  program t o  
a l l  s econda ry  schools  i n  Waterford--three 
jun ior  and t h r e e  sen io r  high schools .  

May, 1978: Ident i fy ing  the Problem 

O u r  p lanning  g ran t  p r o p o s a l  began w i t h  a 
r e c o g n i t i o n  of poor  s t u d e n t  w r i t i n g  i n  
t h e  high school--the "why" f o r  c u r r i c u l u m  
change .  There followed a  g r a n t s '  seminar 
conducted by YE. Ron Arno ld l  D i r e c t o r  o f  
I n s t r u c t i o n a l  S e r v i c e s  Waterford School 
D i s t r i c t - - t h e  "how" of proposal  w r i t i n g  . 
A t  t h e  g r a n t s '  s emina r  (Mayl 1978)  we 
suggested t h a t  w r i t i n g  improvement i n  t h e  
h i g h  s c h o o l  was a n  a r e a  t h a t  n e e d e d  
improvement and might wel l  q u a l i f y  f o r  a n  
ESEA I V - C  g r a n t  through the S t a t e  Depart- 
ment of E d u c a t i o n .  Then # s i n c e  o t h e r  
d e p a r t m e n t s  had a l s o  made g r a n t  recom- 
mendations we waited f o r  a  d e c i s i o n  f rom 
t h e  Water f o r d  Schoo l  D i s t r i c t ' s  In s t ruc -  
t i o n a l  Serv ices  Department r e g a r d i n g  o u r  
o m .  

W h i l e  we w a i t e d f  we in fo rmed  o u r s e l v e s  
a b o u t  c u r r e n t  problems i n  w r i t i n g  a n d  
t e c h n i q u e s  f o r  a d d r e s s i n g  those problems 
w i t h o u t  any  e x c e s s i v e  e x p e n d i t u r e  o f  
s c h o o l  d i s t r i c t  funds. Because ou r s  is  a  
m i d d l e  c l a s s  d i s t r i c t  w i t h  d e c l i n i n g  
e n r o l l m e n t  and a  r e c e n t  s c h o o l  m i l l a g e  
f a i l u r e f  we have l i t t l e  money f o r  t r a v e l  
t o  o b s e r v e  programs i n  o t h e r  d i s t r i c t s  o r  
t o  h i r e  c o n s u l t a n t s .  M o t t 1 s  E n g l i s h  
d e p a r t m e n t  h e a d  a t t e n d e d  t h e  E n g l i s h  
Composition Board Confe rence  a t  t h e  Uni- 
v e r s i t y  o f  Michigan on May l z f  1978. The 

U n i v e r s i t y ' s  f i n d i n g s  c o n c e r n i n g  t h e  
w r i t i n g  n e e d s  of e n t e r i n g  freshmen and 
t r a n s f e r  s t u d e n t s  and  t h e  impor t ance  o f  
w r i t i n g  i n s t r u c t i o n  i n  a l l  c u r r i c u l a r  
a r e a s  were l a t e r  i n v o k e d  i n  o u r  g r a n t  
proposal .  

Dur ing  t h e  summer some d a t a  on comps i -  
t i o n  were c o l l e c t e d - - i n  a  v e r y  c a s u a l  
u n o r g a n i z e d  f a s h i o n - - f r o m  E n g l i s h  
J o u r n a l f  C o l l e g e  E n g l i s h  and P h i  D e l t a  -- 
Kappa. 

Then i n  October 1978# Ron Arnold gave us 
t h i s  i n f o r m a t i o n :  ( 1 )  w r i t i n g  
improvement  was a  major d i s t r i c t  p r i o r i t y  
i n  W a t e r f o r d - M o t t ;  ( 2 )  a n d  w r i t i n g  
improvement met the  c r i t e r i a  of t he  Exper- 
imental/Demonstration o f f i c e  of t h e  S t a t e  
Department  of  E d u c a t i o n ;  t h e r e f o r e ,  ( 3  ) 
our s  was one of t h e  t h r e e  p r o p o s a l s  t h a t  
s h o u l d  be formalized and submitted t o  the  
S t a t e  Department  of Educa t ion  f o r  c o n -  
s i d e r a t i o n .  

October, 1978: Shaping 
the Proposal 

Our f i r s t  s t e p  i n  w r i t i n g  t h e  p r o p o s a l  
was a  f i v e  p a g e  d o c u m e n t e d  n a r r a t i v e  
d e s c r i b i n g  the  probleml o f f e r i n g  evidence 
t h a t  it e x i s t e d f  showing c u r r e n t  d i s t r i c t  
c o n c e r n  w i t h  t h e  p r o b l e m  s u g g e s t i n g  
s t e p s  i n  i t s  s o l u t i o n l  s p e c i f y i n g  t h e  
a i m ( s )  o f  o u r  e f f o r t f  a n d  n o t i n g  how 
success  would be measured. 

Our n e x t  s t e p  was t o  g a t h e r  a d d i t i o n a l  
c o n c r e t e  e v i d e n c e  o f  o u r  h i g h - s c h o o l  
s t u d e n t s  ' w r i t i n g  problems and t o  d iscuss  
w i t h i n  t h e  E n g l i s h  d e p a r t m e n t  a t  M o t t  
some p o s s i b l e  s o l u t i o n s  t o  them. We 
c i t e d  e v i d e n c e  o f  p o o r  w r i t i n g  f r o m  
t e a c h e r  o b s e r v a t i o n s  from s u r v e y s  of 
pa ren t s  on t h e  e f f e c t i v e n e s s  of w r i t i n g  
i n s t r u c t i o n  i n  W a t e r f o r d  s c h o o l s  from 
t h e  r e s u l t s  of a  v o l u n t a r y  b a s i c - s k i l l s -  
c e r t i f i c a t i o n  ( competency) exam given i n  
March  a n d  O c t o b e r  o f  1 9 7 8 #  a n d  f r o m  
s u r v e y s  of  v o c a t i o n a l  program graduates 
i n  1974 a n d  1 9 7 6 .  We a l s o  n o t e d  t h e  
f i n d i n g s  a n d  p u r p o s e  o f  t h e  E n g l i s h  
Composi t ion  Board a t  t h e  U n i v e r s i t y  o f  
M i c h i g a n  t o  show t h a t  t h e  problem of  



i n a d e q u a t e  w r i t i n g  s k i l l s  a f f e c t s  e v e n  
academically t a l e n t e d  s tudents .  

We had v e r y  few s o l u t i o n s  t o  s u g g e s t .  
Indeedf  t h e  purpose  of our  p r o p s a l  was 
t o  buy time t o  develop a  p l a n  t h a t  would 
i d e n t i f y  s p e c i f i c  s t r a t e g i e s  t o  address 
the  problem of our s tuden t s1  poor w r i t i n g  
performance. 

A f t e r  g a t h e r i n g  t h i s  e v i d e n c e f  t h e  
E n q l i s h  depar tmen t  head w i t h  gu idance  
from the  D i r e c t o r  of I n s t r u c t i o n a l  Se r -  
v i c e s  f made o u t  t h e  p r o j e c t  app l i ca t ion  f 
which i n  our case cons is ted  of a  two-page 
a b s t r a c t  and  an  e l e v e n - p a g e  p r o p o s a l  
expanding t h e  p r e v i o u s l y  w r i t t e n  n a r -  
r a t i v e .  

A s  we wa i t ed  f o r  a  r e sponse  t o  our pro- 
p o s a l f  we c o n t i n u e d  t o  l e a r n  w h a t  we 
c o u l d .  S p e c i f i c  a d v i c e  came from two 
s o u r c e s .  D r .  Robert  Graham of Oakland 
S c h o o l s  h e l p e d  u s  a t  t h i s  t i m e  a n d  
l a t e r .  He gave us  m u l t i p l e  c o p i e s  o f  
c l a s s r o o m - t e s t e d  m a t e r i a l s  on t e a c h i n g  
compos i t ion  t h a t  were developed by a n d  
f ~ r  Oakland County English teachers .  On 
October  31f l97Elf t h r e e  of  o u r  E n g l i s h  
t e a c h e r s  a t t e n d e d  a  seminar  on h o l i s t i c  
scor ing  presented by J. Evans Alloway o f  
ETS . 

F e b r u a r y ,  1978: T a p p i n g  
the R e s o u r c e s  

By February  our  p r o p o s a l  was approvedf  
and Rebecca Rankinf  M o t t l s  p r i n c i p a l  
t o g e t h e r  with Ron Arnold and Norm E3allouf 
Mott ls  English department head t r a v e l e d  
nor thward t o  Lansing t o  a t t end  a  p lann inc~  

I grants  s t a r t - u p  s e s s i o n  and meet some o f  
t h e  i n s t r u c t i o n a l  s p e c i a l i s t s  of  t h e  

I Michigan Department of Education. 

By February  28 1979 we had determined 
which of Mott 's English teachers  would b e  
a v a i l a b l e  f o r  a  two-week workshop; we had 
se lec ted  four teachers  from o t h e r  d e p a r t -  
m e n t s  f o r  a  one-week c r o s s - c u r r i c u l a r  
w r i t i n g  workshop; and we had s u b m i t t e d  
summer w o r k s h o p  r e q u e s t s  and a  budget  
breakdown f o r  our planning grant .  

On March 4 f  t h r e e  of our Enqlish teachers 
at tended t h e  ASCD c o n f e r e n c e  i n  D e t r o i t  
t o  l e a r n  a b o u t  t h e  N o r t h e r n  V i r g i n i a  
Writing Projec t  a  d e r i v a t i v e  of t h e  Bay 
Area Writing Pro jec t  . 
On March 21 Bernard  Van1 t Hul and Alan 
Howes made an ECB v i s i t  t o  Mott and spoke 
t o  t h e  e n t i r e  Mott s t a f f  and many d i s -  
t r i c t  a d m i n i s t r a t o r s  i n  t h e  morning and 
t h e  E n g l i s h  d e p a r t m e n t  and depar tment  
heads from our o ther  two h igh  s c h o o l s  i n  
t h e  a f t e r n o o n .  T h e i r  p r e s e n t a t i o n  was 
exce l l en t  t h e i r  enthus iasm c o n t a g i o u s .  
Had we been prepared we could have had a  
cross-curr icular  w r i t i n g  commitment from 
our s t a f f  t h a t  very day. 

On Apri l  26# the  department head a t t e n d e d  
an ECA w r i t i n g  seminar conducted by Miles 
Olson of the  Universi ty of Colorado. 

On May Z f  t h r e e  English teachers  attended 
a  presenta t ion  by Stephen Dunning a t  t h e  
Oakland Schools. 

Three  t e a c h e r s  and our p r inc ipa l  were i n  
at tendance during the  three-day ECB work- 
shop i n  June a t  t h e  Universi ty of Michi- 
ganf  and we came back t o  Mot t  f u l l  o f  
good ideas .  

F a l l ,  1979: F a c i n g  the F u t u r e  

Nowf two weeks b e f o r e  t h e  o p e n i n g  o f  
s c h o o l  i n  September we have completed 
our th ree  weeks of i n - s e r v i c e  workshops 
and a  s i g n i f i c a n t  amount of research  on 
w r i t i n g .  We have d e t e r m i n e d  t h a t  o u r  
E n g l i s h  department now meets o r  w i l l  soon 
meet each of t h e  n i n e t e e n  NCTE c r i t e r i a  
p u b l i s h e d  i n  March 197gf a s  "Standards 
fo r  Basic S k i l l s  W r i t i n g  Programs .'I  We 
have  compiled a  l i s t  of s p e c i f i c  methods 
and techniques t o  be used. i n  o u r  w r i t i n g  
c o u r s e s  ( e m p h a s i z i n g  p r o c e s s  v a r y i n g  
audiencef groupingf c o n f e r e n c i n g f  prompt 
f eedback  from teachers  frequent  wri t ing 
wr i t ing  assessments wr i t ing  f i l e s  p r a c -  
t i c i n g  p r e - w r i t i n g f  p u b l i c i z i n g  qood 
wr i t ingf  c r e a t i n g  a  non-threatening atmos- 
p h e r e f  a n d  s o  o n ) .  We h a v e  begun 
accumula t ing  a p r o f e s s i o n a l  l i b r a r y  on 
c o m p o s i t i o n ;  a n d  we h a v e  developed a  

(cont.inued on p. 22) 



FROM HARTFORD POEMS 
Roy M. Davis  

Mamie Howes taught  piano 
and vo ice  

up t h e  s t r e e t  from my childhood. 
When she sang f o r  her  s t u d e n t s l  

neighbors  s a i d l  
Doc Lawrence must be o p e r a t i n g  
i n  h i s  c l i n i c . . . . .  

without  e t h e r .  

She chewed her food 37 times 
and surv ived  t h e  grim s t r u g g l e  with T.B. 

and died a t  a  hundred and one 
i n  her  s p i n s t e r  bed 
a t  t he  nurs ing  home. 

J played her  piano f o r  s i x  months 
be fo re  ca t ch ing  puberty.  

Afternoon sun g l i n t e d  on her  s p e c t a c l e s  
a s  she t o l d  me t o  

a.rch my f i n g e r s  and 
b rea the  from t.he diaphragml 

i n  he r  o l d  house 
with d r y  r o t  

and f a l l i n g  porches 
up t h e  s t r e e t .  

The b e s t  b a s e b a l l  p layer  
i n  Van Buren County 

never made t h e  b i g  leagues.  
"Squ i r t "  Van Wert came from 

h i s  mo the r l s  womb 
t o s s i n g  a  b a s e b a l l  

up and down. 

He threw t m a t o e s  a t  t h e  barn 
and wore us a l l  ou t  ca t ch ing  

while  he p i tched .  
He had a  h e a r t  murmur 

b u t  t h e  team doc to r  
l e t  it s l i d e .  

H i s  s en io r  year we were 
County Champs. 

Three upl t h r e e  down f o r  n ine  
inn ings l  jwt l i k e  

a  machine. 

A year l a t e r  he gave up p i t c h i n g l  
s t r e t c h e d  o u t ,  a  smile  

on h i s  face .  

Down the  o ld  road 
by t h e  woods 

s tood a  ruined shack-- 
ba re  r i b s ,  

smel l ing  of mor t a l i t y .  

Long d e s e r t e d l  gusty wind 
blowing 

through t h e  open p laces .  

And i n  one corner  of 
t h e  room 

a gr inning  c a t  skeleton-- 
wai t ing  t o  p u n c e  

and g ive  
l i t t l e  k ids  t h e i r  

f i r  st  s c a r .  

School p i c n i c  sounds faded across  
Indian Lake 

a s  I rowed s t i l l  water t h a t  
cap tured  a l l  l i g h t  and drove it 

i n t o  our  eyes.  

She t r a i l e d  her  hand i n  cool-ness 
f e e l i n g  hea t  t h a t  echoed i n  11s 

from our  sun. 

Under t r e e s  d r ipp ing  fuzzy po l l en  
she looked up from he r  s t i l l n e s s  

cap tu r ing  al l .  l i g h t  and 
d r i v i n g  it i n t o  my wai t ing  eyes.  

The r e s i d e n t s  of Maple H i l l  
never complained 

when we rode our b ikes  
o u t  t h e r e  

t o  watch t h e  sun go down 
and smoke forbidden 

c iga re t t - e s  
i n  twi l igh t .  s t i l l n e s s  

l ean ing  aga ins t  t he  tombstones. 

-- 

Roy Davis has col lected reminiscences of 
a small town i n  western Hichiqan i n  h i s  
soon-to-be pub1 ished Har t fo rd  poems. 
Today Dr. Davis teaches  Humanities and 
American l i t e r a t u r e  a t  P ioneer  High 
School i n  Ann Arbor. 



RESOURCES IN THE TEACHING 
OF COMPOSITION 

I Publications I 
The t e a c h i n g  of  w r i t i n g  i s  an a r e a  now 
r i c h  i n  r e s o u r c e s .  The purpose  o f  t h i s  
r e g u l a r  f e a t u r e  w i l l  be t o  keep readers  

, informed of upcoming conferences c u r r e n t  
r e s e a r c h l  books a r t i c l e s f  and p e r i o d -  
i c a l s  on both the  t h e o r y  and p r a c t i c e  o f  
compos i t ion  t e a c h i n g .  A f r u i t f u l  place 
t o  b e g i n  i s  w i t h  t h e  l a r g e s t  a n d  m o s t  
i n f l u e n t i a l  o r g a n i z a t i o n  i n  o u r  profes-  

I s i o n I  the  National Council of Teachers  o f  ~ E n g l i s h .  NCTE p u b l i s h e s  a  m a j o r  
p e r i o d i c a l  a t  e v e r y  l e v e l  : L a n g u a g e  
A r t s  f o r  e l e m e n t r y  t e a c h e r s ;  E n g l i s h  
Journa l l  f o r  i n t e r m e d i a t e  an3 s e c o n d a r y  
t e a c h e r s  ; and College English. R l l .  t h ree  
j o u r n a l s  r e g u l a r l y  p u b l i s h  a r t i c l e s  on 

I t h e  t each i r ig  of  w r i t i n g l  many of  which 
a r e  use fu l  a t  more t h a n  one l e v e l .  For I 

I aux i1 . i a r  y  groups  NCTE pub1 i s h e s  Engl-ish 
Educati-on.  f o r  t e a c h e r s  of t e a c h e r s  o f  1 1 E n g l i s h f  i n d  Resea rch  -- i n  t h e  Teaching of 1 

I Englishl  both of which a l s o  cover w r i t i n g  
i n s t r u c t i o n  and t h e o r y ,  a s  w e l l  a s  Col- 1 - - 

l e g e  Compositi.on - and C o m m u n i c a t i o n l  a  
j o u r n a l  whol ly  devoted  t o  the  theory  and I -  - I 1 pedagogy o f  c o m p o s i t i o n .  ( D e t a i l s  o n  1 

1 membershipl  pub1 . i ca t ions  c o n f e r e n c e s ,  1 
1 a r e  ava i l ab le  by w r i t i n g  NCTEl 11 1  I Ken- 1 

I yon Road Urbana I L  61 80 1  . ) I 
NCTE a l s o  publishes a  wide range o f  books 
on l anguage  a r t s  i n s t r u c t i o n l  among them 
a  number o f  c o l l e c t i o n s  o f  p r a c t i c a l  
c l a s s r o o m  t e c h n i q u e s  f o r  t e a c h i n g  
wr i t ing l  most of  which a r e  a d a p t a b l e  t o  
s p e c i f i c  c o u r s e  and l e v e l  needs .  The 
b o o k s  l i s t e d  i n  t h e  a n n o t a t e d  
b i b l i o g r a p h y  p r o v i d e  a  c o r n u c o p i a  o f  
a c t i v i t i e s f  e x e r c i s e s l  and a s s i g n m e n t s  
f o r  the c o m p s i t i o n  c l a s s .  

Berge r l  A l l a n t  & Blanche Hope S m i t h .  
C l a s s r o o m  P r a c t i c e s  2 T e a c h i n g  
English 1974-1975: Re-Vision. 

U r b a n a t  I L :  NCTE, 1 9 7 4 .  P r a c t i c e s  
r a n g e  f r o m  e l e m e n t a r y  t o  c o l  l e g e  
l e v e l .  S e c t i o n  Three i s  o n  w r i t i n g ,  
i n c l u d i n g  s u c h  a r t i c l e s  a s :  "How Does 
t h e  Wri ter  W r i t e ? " ,  "How t o  P a r a l y z e  

1 t h e  N o v i c e  Wri ter ,"  " M a r g i n a l i a  a n d  

O t h e r  F e e d b a c k , "  " G e t t i n g  t o  Know 
Y O U :  F i r s t  Week  A c t i v i t i e s  ," " T h e  
H o n e s t y  o f  A n o n y m i t y  , I r  o t h e r s .  (107 
PP 

C l a p p l  Ouidal  ed .  Classroom P r a c t i c e s  
i n  T e a c h i n g  E n g l i s h  1 9 7 5 - 1 9 7 6 :  On - - 
Righting Writiny. 

U r b a n a :  NCTE, 1975.  An e l e m e n t a r y  t o  
c o l l e g e  m i x .  S i x  sect i o n s :  " G e t t i n g  
t h e  W r i t e r  S t a r t e d r f  ( i n c l u d i n g  
f r M e t t l o d s  t o  J 4 0 t i v a t e  C o m p o s i t i o n  
S t u d e n t s r f ) ,  " F i n d i n g  a  S u b j e c t  , I r  

r rDeve lop ing  P o i n t  o f  V i e w :  S e n s i n g  a n  
A u d i e n c e  , S h a r p e n i n g  T e c h n i q u e , "  
" W r i t i n g  t o  C l a r i f y  Va l  u e s f f  ( i n c l  u d i n g  
" V a l u e s  C l a r i f  i c a t  i o n t  J o u r n a l s ,  and 
t h e  F r e s h m a n  W r i t i n g  C o u r s e f r )  ,and  
r f E x p l o r i n g  W r i t i n g  Sys t emsr f  ( i n c l u d i n g  
o n e  on  c a r e e r  e d u c a t i o n ,  o n e  o n  
r e s e a r c h  p a p e r s ,  one o n  f i c t i 0 n a . l  
b i o g r a p h y ,  a n d  r t R e s e a r c h i n g  o l d  

Clapp Ouida ed . Classroom Prac t i ces  i n  
Teaching English 1977- 1978: Teaching t G  - 
Basics--Really! 

An e lemen tary -coZ1ege  m i x .  Two o f  t h e  
s i x  s e c t i o n s  a r e  o n  t e a c h i n g  w r i t i n g - -  
o n e  o n  p r e w r i t i n g ,  o n e  o n  r e v i s i n g  and  
e d i t i n g .  ( 1 4 8  pp .) 

G e u d e r l  P a t r i c i a f  e t  a l l  e d s .  They -- 
Really Taught U s  How t o  Write. ---- 

Urbana : NCTE I 1 9 7 8 .  S t u d e n t s  named 
t e a c h e r s  who f r r e a l l y f r  t a u g h t  them how 
C o  w r i t e  a n d  t h o s e  t e a c h e r s  w r o t e  
these  a r t i c l e s  b a s e d  on t he i r  c l a s s -  
r o o m  e x p e r i e n c e s .  T h e  p i e c e s  a r e  
a i m e d  a t  h i g h  s c h o o l  s t u d e n t s  b u t  a r e  
a d a p e a b l  e . P a r t  O n e :  " T h e  S t u d e n t  
P r e p a r e s  t o  W r i t  eff  i n c l u d e s  "Teach ing  
B e f o r e  the ComposYtion i s  Wr i t t en f r  and  
" W r i t i n g :  A  W r e s t l i n g  w i t h  the Angel 
o f  Language f f ;  P a r t  Two:  " T h e  S t u d e n t  
Writes incl  udes  s u b - s e c t i o n s  o n  short 
t e r m  a s s i g n m e n t s  ( " B e  Y o u r  O w n  
B o s w e l l  t r r  " S t u d e n t s  W a l k  O u t f f )  and 
l o n g  t e r m  a s s i g n m e n t s l  p r o j e c t s ,  and  
c o u r s e  d e s c r i p t i o n s  ( " T h e  Communi t y  
Documentary," " A  R a t i o n a l e  f o r  T e a c h -  
i n g  C o m p o s i t i o n r f  ) ; P a r t  T h r e e :  "The  
S t u d e n t  Has W r i t t e n f r  i n c l u d e s  " T h e  
T e a c h e r  a s  E d i t o r f r  and " T h e  Coxference  
Evdl  u a t i o n  : A Renewal . ( 140 pp .) 



Jud ine l  S i s t e r  M e 1  ed.  A Guide f o r  Evalu- ---- 
sting Student  Composition. 

U r b a n a :  NCTE, 1 9 6 5 .  Aimed a t  h i g h  
s c h o o l  t e a c h e r s .  F o u r  sect  ions  : 2 . 
T h e  A u d i e n c e .  F o r  Whom Does 2 h e  
S t u d e n t  W r i t e ?  2 .  T h e  E v a l u a t o r :  
W h a t  S t a n d a r d s  D o e s  He !4eet, and I ~ o w ,  

w i t h  Large Paper Loads? 2 .  T h e  T o t a l  
W r i t i n g  P r a c t i c e :  Does  t h e  T e a c h e r  
S e e  A l l  I t s  A s p e c t s  When  E v a l u a t i n g ?  
4 .  C o m m u n i c a t i o n  : How Lm We f l e ~ s u r e  
I t s  S u c c e s s  o r  F a i l u r e ?  I n c l u d e s  
" E v a 1  u a t i n g  a Theme1' and "How t o  W r i t e  
a n  F-Paper . I f  ( 16.2 pp .) 

Kochl C a r l l  & James  M. B r a z i l .  S t r a t e -  
g i e s  f o r  Teaching t h e  Composition Process .  -- - 

U r b a n a :  NCTE, 1 9 7 8 .  F o r  h i g h  school 
and c o l l e g e  t e a c h e r s .  A c o m p e n d i o u s  
c o l l e c t i o n  o f  p r a c t i c a l  a c t i v i t i e s  f o r  
t h e  c l a s s r o o m ,  i n v o l v i n g  s e t t i n g  a n  
a t m o s p h e r e  ( " T h e  C o m f o r t  Zone1' ) and  
e a c h  s t a g e  o f  t h e  c o m p o s i n g  p r o c e s s ,  
P r e w r i t i n g  ( " V a l u e  E x p l o r a t i ~ n , ~ ~  
" S e l f  - D i s c l o s u r e , 1 1  " T h e  T e l e g r a m :  
Form and A u d i e n c e f f  ) , W r i t i n g  ( c h i e f 1  y  
work o n  s e n t e n c e s  and p a r a g r a p h s ) ,  and  
P o s t w r i t i n g  ("Peer  E s s a y  Readingr f  and 
a c t i v i t i e s  t o  g a i n  c o h e r e n c e ,  i m p r o v e  
s t y l e  d n d  t r a n s i t i o n s ,  and correct 
m e c h a n i c s  .) . A p p e n d i x  A :  " S e t t i n g  
P r i o r i t i e s  f o r  ~ i a g n o s i n g  S t u d e n t  
W r i t i n g f r  i s  p a r t i c u l a r 1  y  h e l p f u l  . 
( 1 0 8  P P * )  

Laque C a r o l  F e i s e r l  and P h y l l i s  A. Sher- 
wood. - A Laboratory Approach t o  Writing. - 

Urbana ; NCTE , 1977 . A  t h o r o u g h  e x p l  an- 
a t i o n  o f  a n d  r a t i o n a l e  f o r  a  
l a b o r a t o r y  a p p r o a c h  t o  t e a c h i n g  
w r i t i n g .  

L o n g l  L i t t l e t o n l  e d .  W r i t i n g  E x e r c i s e  
from "Exercise  Exchange". 

U r b a n a  : NCTE, 1 9 7 6 .  J u n i o r  h i g h  t o  
c o l l e g e  c o l l e c t i o n .  B r i e f  a r t i c l e s ,  
c u l l e d  f r o m  E x e r c i s e  Exchange ,  a  p e r i -  
o d i c a l  p u b l i s h e d  b y  t h e  D e p a r t m e n t  o f  
E n g l i s h ,  U n i v e r s i t y  o f  V e r m o n t ,  
B u r l  i n g t o n .  S e c t  ions i n c l u d e  " P r e -  
w r i t i n g  , I r  D i c t  i o n  , I r  "Themes ,  T h e s i s ,  
a n d  P a r a g r a p h  , I f  " S t y l e , "  " I d e a s  f o r  
W h o 1  e P a p e r s  a n d  S p e c i a l  T o p i c s , "  
"Rewr i t i ng . "  ( 1 5 2  pp.)  

Ohmannl R i c h a r d l  & W .  E. C o l e y f  e d s .  
I deas  f o r  Engl i sh  I0 1 : T e a c h i n g  W r i t i n g  -- 
i n  Col lege .  - 

U r b a n a  : NCTE, 1 9 7 5 .  A  c o l l e c t i o n  o f  
r e p r i n t s  f rom C o l l e g e  E n g l i s h ,  c o n t a i n -  
i n g  e a r l y  m a n i f e s t a t i o n s  o f  s i g n i f i -  
c a n t  l a t e r  t e x t s  a n d  t h e o r i e s  
i nc l  u d i n g  a r t i c l e s  b y  IOU K e l l y  o n  t h e  
o p e n  c l a s s ,  P e t e r  E l  b o w ,  and Wi l l  i a m  
C o l e s ,  b o t h  o n  t h e i r  u n i q u e  w r i t i n g  
c l a s s e s ,  Kenneth  B r u f f  ee o n  col l  a b o r a -  
t i v e  1 e a r n i n g ,  F r a n c i n e  Hardawa y  o n  
"What  S t u d e n t s  C a n  Do t o  T a k e  t h e  
B u r d e n  O f f  Y o u , "  a n d  B a r r e t t  J o h n  
Plandel o n  "Teach ing  W i t h o u t  J u d g i n g  .I1 

( 2 3 4  P P * )  

Palmer  O r v i l l e .  "Seven C la s s i c  Ways of  
Grading Dishonest ly  

T h e  E n g l i s h  J o u r n a l  ( O c t o b e r ,  19621,  
4 6 4 - 4 6 7 .  O f f - p r i n t  . 1 )  G r a d i n g  b y  
a b d i c a t i o n ;  2 )  the " c a r r o t s  and cl ubsrl  
s y s t z m ;  3 )  b y  d e f a u l t ;  4 )  t e s t i n g  
z e a l o t s ;  5 )  c h a n g i n g  t h e  r u l e s  m i d -  
game; 6 )  p s y c h i c  g r a d e r ;  7 )  t h c  i m p o s -  
sible p e r f e c t i o n  ra inbow.  ( 4  pp .) 

The N o r t h e a s t  R e g i o n a l  c o n f e r e n c e  on 
Enql ish i n  t h e  Two-Year C o l l e g e  w i l l  b e  
h e l d  Oc tobe r  18-201 l97g1 i n  Pit . tsburghl 
Pennsylvania.  

The  A n n u a l  C o n v e n t i o n  o f  t h e  N a t i o n a l  
C o u n c i l  o f  T e a c h e r s  of  E n g l i s h  w i l l  b e  
h e l d  November 2 2 - 2 ~ l ~  197g1 a t  t h e  San 
F r a n c i s c o  H i l t o n ,  San F r a n c i s c o l  C a l i -  
f o r n i a .  Information is a v a i l a b l e  through 
NCTE . 

I f  you a r e  aware  o f  upcoming m e e t i n g s l  
c o n f e r e n c e s l  a n d  e v e n t s  i n  w r i t i n g f  
p l e a s e  s e n d  me t h e  information f o r  inc lu-  
s i o n  i n  t h i s  f e a t u r e .  My a d d r e s s  i s :  
R o b e r t  L .  R o o t  J r .  D e p a r t m e n t  o f  
Engl ish Cen t r a l  Michigan U n i v e r s i t y  M t  . 
P l e a s a n t l  48858. 

R o b e r t  R o o t  d i r e c t s  I n t r o d u c t o r y  Compo- 
s i t ion  a t  C e n t r a l  N i c h i g a n  U n i v e r s i t y  and  
serves o n  the MCTE S t e e r i n g  Commit tee .  



E d i t o r i a l  ( c o n t .  f r o m  p. 2 )  
s c h o o l  o f  t h o u g h t ;  o r  it w i l l  t r e a t  a  
t o p i c  important  t o  t h e  t eache r  of w r i t i n g .  

We a r e  e s p e c i a l l y  g r a t i f i e d  t h a t  a f t e r  we 
decided t o  make t h e  work of  Ken M a c r o r i e  
a n d  P e t e r  Elbow t h e  t h e m a t i c  c e n t e r  of  

I t h i s  f i r s t  i s s u e  of f f o r u m ,  e a c h  of  them 
a g r e e d  t o  w r i t e  a  b r i e f  p i ece  e s p e c i a l l y  
f o r  f f o r u m  r e a d e r s .  We a r e  d e l i g h t e d ,  
f u r t h e r m o r e ,  by  s i m i l a r  commitments from 
s e v e r a l  a u t h o r s  who w i l l  b e  f e a t u r e d  i n  
f u t u r e  i s s u e s .  

B a l a n c i n g  f f  orumg s i n f o r m a t i o n a l  compo- 
nent  w i l l  be one f o r  d i scuss ion .  A t  t h i s  
e x c i t i n g  t i m e  of  a  f i r s t  i s s u e ,  we a s k  
you t o  r e a c t  t o  cont.ent and fo rma t  and  t o  
t e l l  u s  what you migh t  wish  were here .  
I t  i s  our  i n t e n t i o n  t o  s e r v e  your  needs  
a n d  i n t e r e s t s .  P l e a s e  a d d r e s s  y o u r  
l e t t e r s  t o :  

P a t t i  Stock 
fforum 
The English Composition Board 
1025 Angel1 Hal l  
Ann Arbor, Michigan 48109 
(313)  764-0429, (313)  764-0433 

A t  p r e s e n t ,  we a r e  a s s e m b l i n g  m a t e r i a l s  
f o r  i s s u e s  d e a l i n g  w i t h  s c h o o l s  o f  
t h o u g h t  r e p r e s e n t e d  by  t h e  f o l l o w i n g  
w r i t e r s :  ( 1 ) S h e r i d a n  B a k e r ,  Edward  
C o r b e t t ,  and John Warriner;  and ( 2 )  James 
B r i t t o n  a n d  James M o f f e t t .  We hope you 
w i l l  w r i t e  f o r  one o f  t h e s e  i s s u e s .  I f  
you a r e  i n t e r e s t e d  i n  c o n t r i b u t i n g  a n  
a r t i c l e ,  p l e a s e  l e t  u s  know a s  soon a s  
poss ib l e .  

S e v e r a l  o t h e r  f e a t u r e s  of fforum s p e c i f i -  
c a l l y  need your i n p u t .  I n  e a c h  i s s u e  we 
p l a n  t o  p l a c e  " I n  t h e  L i m e l i g h t "  a  
t eache r ,  school ,  o r  school  d i s t r i c t  d o i n g  
work i n  t h e  s t a t e  which is of i n t e r e s t  t o  
a l l  o f  u s .  We need  you t o  s h a r e  y o u r  
newsworthy p r o j e c t s  wi th  us i f  we a r e  t o  
make o t h e r s  a w a r e  o f  t h e m .  I n  t h e  
f e a t u r e  " B e t w e e n  C l a s s e s , "  we w i l l  
publ i sh  y o u r  p o e t r y  o r  p r o s e  o r  t h a t  o f  
y o u r  s t u d e n t s  i f  you w i l l  s h a r e  t h e s e  
with us.  F i n a l l y ,  i n  t h e i r  column "From 
t h e  Guidance O f f i c e  ," a  team of r e s i d e n t  
expe r t s ,  D r s .  F i d d i t c h  and  F o i l i t c h ,  a r e  

r e a d y  t o  t a c k l e ,  o r  grapple wi th ,  any and 
a l l  p r o f e s s i o n a l  p r o b l e m s  y o u  c a l l  t o  
t h e i r  a t t e n t i o n .  We p l a n  t o  sha re  with 
you i n  "ECB Reports" a s  we l l  a s  p r o v i d i n g  
a n  " E C B  F r e e B "  i n  e a c h  i s s u e .  The 
"FreeB" i s  a  l e s s o n  p l a n  ( c o m p l e t e  w i t h  
d u p l i c a t a b l e  m a t e r i a l s )  o f f e red  f o r  your 
cons ide ra t ion .  

The re  i s  t h i s  t o  s a y  about "copyriqht":  
E v e r y t h i n g  t h a t  a p p e a r s  i n  f f o r u m  i s  
i n t e n d e d  f o r  your  u s e .  For  t h a t  reason 
t h e r e  a r e  no r e s t r i c t i o n s  a t  a l l  on any 
use you wish t o  make of it. 

And t h i s ,  a b o u t  r e c e i v i n g  f fo rum:  T h i s  
f i r s t  i s s u e  i s  b e i n g  s e n t  t o  a l l  secon- 
dary schools ,  c o l l e g e s ,  and  u n i v e r s i t i e s  
i n  Michigan .  I f  you wish t o  continue t o  
r ece ive  fforum o r  t o  b e g i n  r e c e i v i n g  i t ,  
p l e a s e  n o t i f y  u s .  There is  no charge f o r  
subsc r ip t ion .  

And t h i s ,  about thank you's :  To those of -- 
you who w r o t e  f o r  t h i s  f i r s t  i s s u e ,  who 
a g r e e d  t o  meet an u n r e a l i s t i c  deadl ine ,  
who encouraged t h e  e d i t o r  with your enthu- 
s iasm,  thank you. 

And t h i s ,  f o r  Be rna rd  V a n ' t  Hul and Dan 
Fader : THANK YOU. 

W a t e r f o r d  M o t t  ( c o n t .  f rom p. 18) 
packet  of m a t e r i a l s  and s u g g e s t i o n s  f o r  
i n c r e a s i n g  t h e  amount of wr i t i ng  i n  non- 
E n g l i s h  c o u r s e s  which we w i l l  o f f e r  t o  
t h e  e n t i r e  s t a f f  . 
Much of  o u r  e f f o r t  i s  i n  s t a f f  develop- 
m e n t .  I f  we c a n  h e l p  t e a c h e r s  f e e l  
c o n f i d e n t  a s  t e a c h e r s  of w r i t i n g ,  n o t  
s i g n i f i c a n t l y  i n c r e a s i n g  t h e i r  p a p e r  
l o a d ,  and  l e t  them s e e  w r i t i n g  improve- 
m e n t  i n  t h e i r  s t u d e n t s ,  we w i l l  have  
s u c c e e d e d  a s  s t a f f  deve lopment  c o n s u l -  
t a n t s .  I f  we c a n  h e l p  s t u d e n t s  f e e l  
c o n f i d e n t  a s  w r i t e r s ,  s i g n i f i c a n t l y  
i n c r e a s i n g  t h e i r  paper load ,  and l e t  them 
s e e  t h e i r  own w r i t i n g  i m p r o v e m e n t ,  we 
w i l l  have succeeded a s  t eache r s .  

Norm B a l l o u  i s  E n g l i s h  d e p a r t m e n t  head a t  
W a t e r f  o rd  M o t  t High School  i n  ~ o n t  i a c  . 



ECB FreeB 

Cheryl Stevens' "Teaching with Ken Macrorie" reminded me of Reginald Page's 
"Obituary," a poem distributed to members of a workshop tor teachers of 
writing at the 1978 NCTE Convention in Kansas City. The poem lends itself 
to activities which may be of use in units on diction, poetry, and struc- 
ture of lanquaqe. 

It exemplifies masterful use of concrete terms and specific reference while 
provoking students into thinking of other messages in which abstract terms 
or general reference would be more effective. 

Focus on the diction of the poem opens the door to students* insight into 
structuring and ordering ideas in poems and other texts. 

Goals: - 
1. To give students practice in the control of concrete and abstract 
terms, specific and general reference 

2. To reinforce the concept that language choice varies with a writer's 
purpose 

3. To help students see that all writing, including their own has the 
potential for several structures of expression 

4. To guide students to an appreciation of Robert Page's effective use of 
"kinesthetic imagery" 

Materials - 
Robert Page's "Obituary" (duplicated on the reverse side of this sheet) 

Procedure 

1. Having introduced key terms (concrete, abstract, specific, general, 
denotation, connotation, imagery, kinesthetic) at some time before the 
lesson, distribute copies of "Obituary." Begin the class by reading the 
poem aloud. 

2. Ask students to identify the instances of concrete diction in the 
poem. (Relate the concrete words to specific reference.) 

In the discussion that takes place, explore questions such as these: 

- Why does the poet refer specifically to ordinary objects in a poem 
entitled "Obituary"? 

- What do these specific objects suggest about the poet, his likes and 
dislikes, his relationships to other persons, and so on? 

[As students answer in general statements, write these on the board. 
Observe that answers to such questions as you have been asking are 
often stated in general terms. I 

- What would the poet gain or lose by substituting abstract terms for 
the concrete ones? General reference for specific? 

- Why would a responsible editor of a newspaper accept or reject such 
a poem as this if it were written as an actual obituary? 

3. Ask students to write their own obituary poems for the next class 
meeting. 

4 .  Read several or all of the poems aloud. (It can be fun to have stu- 
dents guess who the poets are.) Students will respond to their classmates' 
imaginative choice of detaila, to their ordering of details, to effective 
use of repetition and variation of words, images, and line or sentence 
patterns. 

In the course of the discussion, observe that there are sundry structures 
for expression inherent in topics themselves. Try rearranging the details 
in one or several poems. Ask why the student writers ordered the details 
as they did? 

Extend the discussion into points of comparison among Page's, the teach- 
er's, and the students' obituaries. Observe the degree of success in vivid 
use of concrete diction, control of kinesthetic images, in repetition and 
variation. Revise some poems--beginning wih the teacher's own. Ask what 
is gained or lost in the process. Encourage all the language experimenta- 
tion that the lesson is designed to foster. 

Note (from Patti Stock): 

If you adapt this lesson or parts of it for use, will you please let me 
know of your successes or frustrations? 



OBITUARY 

M r .  Page is survived by 

a watch w i t h  a broken band 

two gu i t a r s  

a brother 

four f r iends  

seventy four records 

one grey coat 

the  col lected works 

of a college education 

a folder  f u l l  of photographs 

two surf boards 

sundry s te reo  components 

a pa i r  of jungle boots 

two s i s t e r s .  

assor ted eye glasses  

a duck decoy 

two cameras 

a bronze s t a r  

driftwood seashe l l s  and sand 

a duck decoy 

and a wife 

t o  place the  things 

a l i f e  co l l ec t s .  

- Reginald Page - 



Dear D r s  . Fidd i t ch  and F o i l i t c h :  : 

I have a  s e r i o u s  p ro fe s s iona l  problem.  I 
t e a c h  E n g l i s h  c o m p o s i t i o n  t.o e l e v e n t h -  
and  t w e l f t h - g r a d e r s  i n  a  s u b u r b a n  h i g h  
s c h o o l .  T h e y  a r e  a n x i o u s  a b o u t  t h e i r  
w r i t i n g .  T h e i r  p a r e n t s  and c o u n s e l o r s  
t e l l  them they  must have t h e  b a s i c  s k i l l s  
i f  t hey  hope t o  be  a c c e p t e d  a t  t h e  c o l -  
l e g e s  of t h e i r  choice.  

S p e c i f i c a l l y ,  my s t u d e n t s  wish  t o  know 
how t.o p u n c t u a t e  w e l l .  They s a y ,  "Ms. 
~ u n c t i l i o ,  p l e a s e  t e a c h  u s  how t o  
punctuate  well.." 

Eve ry  t i m e  T t r y  t o  t e a c h  them a  l e s son  
on t h e  v i r t u e  of  t h e  comma, t h e  e x p r e s -  
s i v e  power of t he  col.on, t he  e x h i l a r a t i o n  
o f  t h e  d a s h ,  t h e y  sl.ump, s i g h ,  s q u i r m ,  
s l e e p ,  a n d ,  a s  i f  t h a t  were n o t  enough, 
snore .  

D o c t o r s  F i d d i t c h  and F o i l i t c h ,  can  you 
h e l p  me? 

S ince re ly ,  

( M S . )  Inez  M. P u n c t i l i o  

Dear M s  . Pu.nc ti 1 i o  : 

Y o u r  s t u d e n t s '  d i r e c t  way o f  s a y i n g  
t h i n g s  i s  g r a t i f y i n g ;  your  a p p e a l  t o  u s  
i n  t -heir  behalf  is  moving. 

You d i d n ' t  men t ion  t h e  s h e l v e s  of  d u s t y  
handbooks  t h a t  o f f e r  h u n d r e d s  of d r i l l s  
and  e x e r c i s e s  i n  t h e  v e r y  s k i l l s  t h a t  
y o u r  a n x i o u s  s t u d e n t s  c o v e t .  You h a v e  
found, I suppose, t h a t  t h e  b e s t  o f  t h o s e  
d r i l l s  and e x e r c i s e s  f a i l  t o  h e l p  any bu t  
t h e  r a r e s t  of s t u d e n t s .  

L e t  me r e l a y  t o  y o u  t h e  s i m p l e  y e t  
e x c i t i n g  p r a c t i c e  of  a  t e a c h e r  i n  Nor th  
Farmington  (who w i l l  i d e n t i f y  h e r s e l f ,  I 
hope, so t h a t  we can g ive  you h e r  name i n  
a  l a t e r  f  f o r u m ) ,  who t o l d  me what s h e  
d o e s  f o r  s t u d e n t s  l i k e  y o u r s .  I ' l l  
desc r ibe  her  methor" i n  s t e p s :  

Step One: She f i n d s  some prose  (expos- 
i t o r y  o r  n a r r a t i v e - - a n y  k i n d  t h a t  --- 
f i g u r e s  t o  b e  i n t e r e s t i n g  t o  h e r  --  --  

S t e p  Two: She t a k e s  f i f t e e n  minutes 
of c l a s s  t i m e  t o  d i c t a t e  a  p a r a g r a p h  
o r  l o n g e r  segment  t o  h e r  s t u d e n t s - -  
f i r s t  a t  o r d i n a r y  s p e e d ,  f o r  them t o  
e n j o y  t h e  p r o s e ,  t h e n  slowly, so  t h a t  
s t u d e n t s  c a n  copy h e r  d i c t a t i o n  a n d  
punctuate  a s  t hey  copy. 

Step T h r e e :  She i n i t i a t e s  a  d i s c u s -  
s i o n  o f  how t h e  s t u d e n t s  p u n c t u a t e d  
what they  wrote- -a l lowing ,  of  c o u r s e ,  
f o r  d i f f e r e n c e s  among t h e i r  cho ices ;  
a l l o w i n g  a s  w e l l  f o r  a  s t u d e n t ' s  
improvement  on t h e  punctuat ion of the  
publ ished w r i t e r  (whose e d i t o r  i s  on1 y  
human, a f t e r  a l l  ) . 

The c r u c i a l  f a c t o r ,  a s  a l w a y s :  Tha t  
Nor th  Farmington  woman seems h e r s e l f  a  
w i t t y  a n d  i n t e r e s t e d  t e a c h e r ,  a b l e  t o  
i d e n t i f y  prose t h a t  k i d s  e n j o y  l i s t e n i n g  
t o  and o b v i o u s l y  e a g e r  t h a t  t h e y  should 
l e a r n  i n  t h e i r  own good time. 

Bertrand M. F iddi tch  

Dearest I . M .  : 

Your s t u d e n t s '  anx ie ty  (and t h a t  of t h e i r  - 
"parents  and counse lors" )  pu t s  me i n  mind 
of a  middle-aged drunkard : 

There  was t h i s  d r u n k a r d ,  o f  m i d d l e  
a g e ,  whose youth  had been was ted  i n  
t h e  single-minded g e t t i n g  of money and 
s t a t u s  a n d  p o w e r - - a l o n g  w i t h  t h e  
spouse and c h i l d r e n  t h a t  had a c c r u e d  
somehow. For  t h i s  drunkard t h e r e  had 
n e v e r  been  t i m e  t o  p a u s e  f o r  h i g h e r  
t h i n g s - - f  o r  contempla.tion, f o r  conver- 
s a t i o n ,  f o r  go l f .  

T r u c k i n g  one morning down the  turnpike 
e n  r o u t e  t o  a  Boa rd  o f  D i r e c t o r s '  
m e e t i n g  i n  a company p i c k u p ,  t h e  
drunkard caught ,  i n  t h e  c o r n e r  of  one 
r e d  e y e ,  some g o l f e r s  contempla t i .ng  
and c o n v e r s i n g  about. t h e  u n r e p a i r e d  
d i v o t  on the  t h i r t e e n t h  t e e .  

S e i z e d  o f  a  s u d d e n  b y  a  b l e n d  o f  
r e m o r s e ,  e n v y ,  a n d  r e s o l u t i o n ,  t h e  



drunkard d i r e c t e d  t h e  company c h a u f -  
f e u r  t o  t a k e  t h e  v e r y  n e x t  e x i t  and, 
b y - p a s s i n g  s e v e r a l  b a r s ,  t o  d r i v e  
d i r e c t 1  y  t o  the  country-club pro shop, 
where the  pro was holding o f f i c e  hours. 

To t h e  p r o  the  drunkard explained: "I 
h a v e  n e v e r  t a k e n  t i m e  f o r  h i g h e r  
t h i n g s ~ h a v e  never held a  golf  c lub  i n  
my hands. Yet know, i n  my midd le  age , 
I c o v e t  t h e  contempla t ion  and conver- 
s a t i o n  o f  my peers- -and t h e i r  h a n d i -  
caps  . My l i v e r  is  s h o t ,  it' s t r u e  ; my 
l imbs  a r e  shaky.  I t  would  g i v e  me 
m i g r a i n e s ,  moreover ,  t o  p r a c t i c e  a t  
keep inq  my e y e  a lways  on t h e  b a l l .  
Nor do  I have  t i m e  t o  work now on a 
backswing and on p i t c h i n g  and p u t t i n g  
and a l l  t h a t .  

"But I am r i c h .  Name your p r i c e  and 
teach me s imply  t h e  b a s i c s ;  t e a c h  me 
how t o  p l a y  e i g h t e e n  l i t t l e  o l d  golf  
holes below, say ,  e ighty .  I w i l l  pay." 

"Be gone,"  s a i d  George Guru ( g o l f  pro ,  
c a l l e d  GG by h i s  p u p i l s ) .  "Abandon 
s p o u s e  and c h i l d r e n  and t h e  g e t t i n g  
and s p e n d i n g  o f  money. Take c o l d  
s h o w e r s  a n d  l o n g  w a l k s .  O n  t h o s e  
w a l k s ,  c a r r y  a s t i c k .  With i t ,  h i t  
s t o n e s  and c o n t e m p l a t e  w h e r e  t h e y  
r o l l .  Forty-f ive d o l l a r s  ." 
The drunkard  b e l l i e d  up f o r  a  doub1.e 
a t  t h e  country-club bar--extra dry,  t o  
s teady t h e  nerves--and compla ined t o  
t h e  b a r t e n d e r :  "That  Guru guy i n  the  
pro shop,  he f l a t l y  r e f u s e d  t o  t e a c h  
me the  bas ic  s k i l l s . "  

The b a r t e n d e r ' s  d a c q u i r i  s m i l e  
( f r o z e n )  m e l t e d  i n t o  a  s y m p a t h e t i c  
frown. Then, t o  be i n  t i m e  f o r  t h e  
B o a r d  o f  D i r e c t o r s '  m e e t i n g ,  t h e  
drunkard sped awayÃ‘ s a d d e r  b u t  n o t  
much wiser woman. 

Fondly, 

Ignat ius  F o i l i t c h ,  B.S., Ph.D. 

Pro (cont . from p. 14 ) 
The p r e w r i t i n g  approach i s  jus t  t h a t :  an 
approach.  I t  does  n o t ,  and c o u l d  n o t ,  
a t t e m p t  t o  s o l v e  a l l  problems r e l a t e d  t o  
the  t each ing  of w r i t i n g ;  i t  can h e l p  t o  
c r e a t e  a  comfor t  zone f o r  s tudent  confi- 
dence w i t h i n  which s t u d e n t  and t e a c h e r  
can work t o g e t h e r .  C r i t i c i s m  is  eas ie r  
t o  take when it  i s  g i v e n  c o n s t r u c t i v e l y  
by a  t e a c h e r - r e a d e r  i n  an  atmosphere 
where t h e  s t u d e n t  h a s  l e a r n e d  t h a t  a l -  
t h o u g h  he  may n o t  be t h e  b e s t ,  he can 
wri te  ; he can improve. 

A f t e r  Lucas taught  a t  Cambridge f o r  f o r t y  
y e a r s ,  he obse rved :  "To w r i t e  r e a l l y  
w e l l  i s  a  g i f t  i n b o r n ;  those who have it 
t e a c h  t h e m s e l v e s ;  one c a n  o n l y  t r y  t o  
h e l p  and h a s t e n  t h e  p r o c e s s  ." ']??e pre- 
w r i t i n g  approach can be a  way " t o  h e l p  
and hasten the  process ." 
-- 

Susanna Dcfever teaches Beginning Composi- 
t i o n  and B a s i c  S k i l l s  W r i t i n g  a t  S t .  
Clair Community College i n  Port Huron. 
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